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Preface

PREFACE

@&No one has yet fully realized the wealth of sympathy,
kindness, and generosity hidden in the soul of a child.
The effort of every true education should be to unlock that treasiire
Emma Goldman

The ongoing pandemic situation has encouraged esgiantly change and adapt to new
situationsand for this reason we have chosen the following title of the international conference:
Challenges in Education and Evaluation of Knowledge.

This situation hagorcedteachers to constantly acquire new knowledge and competencies
and face challenges. Onllgosewho arewilling to learn constanthhave acquired enough
substantive skills, as well @socess skillsto be able to teach others amdnage tahange
himselfherself the individual and society as a whole.

The Book of Papers contains nine thematic chapters, of which we highlight three basic ones:
- Challenges in &hing,

- Communication and Personality Development,

- Use of Modern Technology.

In the articles, you will find answers to the following questions:
- How to teach the present generations innovatively regarding the current situation?
- How to teach effectively and how to objectively evaluate knowledge?
- How to improve the pedagogiesbcidogical aspects of learning?

There are85 scientific and professional articlesn The Book of Papers and alimr
Round Tableswith some summariehe conference was attended by 88 Slovenian and 49
foreign experts in the field of education from @&8untries Spain Andorra, Argentina,
Australia, Belgium, Czech republic, Chile, Croatia, Dominican republic, India, Italy, Latvia,
Malaysia, Poland, Portugal, Romania, Turkey and USA.

Examplesof good practicepresented inumerougpapers and effective solutions for teaching
anddistanceknowledgeevaluatbnin various subjects will thus serve to rise education to a higher
level.

That is why weshouldlearn constantly, because only then will we be sufficiently trained to
teachothers

Programme and Organization Committee
of the International Conference EDUchallendane2021
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ROUND TABLE
Education Out of the Box

OKROGLA MIZA
| zobragevanje izven okvir

There were participants from:

Italy, Australia, Czech rep., Latvia, Poland, Romania, USAd Slovenia.

Erika Gerardini
JUMP Training Academy Soverato,
Italy

Dr. Mateja Vadnjal Yavette Shupe Tiziana Lentini

ISSBS Celje, Alma Mater Europaea Independent entrepreneur, Universityforf or ei gner s #Al
Maribor in EMUNI Piran, Slovenia Teacher trainer, USA of Reggio Calabria, Italy
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Rodica Zimbru
Expert in European Citizenship Education
development and teacher trainer,
Romania

Sonia Simpatico
Independent entrepreneur, Teacher
trainer, Italy

Expert on Coaching&Mentoring,
EMOTIONAL Intelligence and CLIL,
Australia

WSROD WIELU
JEZYKOW
SWIATA
Edita Roberts Edyta Izwantowska Biruta Pjalkovska
Velvery school. Czech re Szkoga PoagOtdwow Mathematics teacher and Career
Y ' P: integracyjnymi, Poland Counselor, Latvia
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Moderator

Mrs Erika Gerardini, JUMP Training Academy Coordinato
association) Soveratoltaly

Op eni ng Teaghersirc Hurope: careers, development andbaigp ( Eu +OEGD c e
Teaching andL.earning International Survey)

Speakers

Dr. Mateja Vadnjal , PhD from entrepreneurshipgiemale entrepreneurship, social capital,
human capital. Assistant professor of entrepreneurship and innovation at ISSBS Celje, Alma
Mater Europaea Maribor and EMUNIr&n, Slovenia

AFEMALE ENTREPRENEURSHIP. The importance of teaching gender equity atoschool

Mrs Yavette Shupe Independent entrepreneur, Teacher trainer, Expert on Global Education,
CLIL, Coding and STEM. Linguistic/Cultural Mediatdranslator San Francisco USA
Catanzarpltaly

Trainer for Jump Training Academy (JUMP Gi o

iLet 6s make Education more Out of t heobox an

Ms Tiziana Lentini, Universityfa f or ei gner s fADante Alighier

PhD student i n Gl obal Studi es. Trainer for J
association) since 202Qaly

fiThe importance of continuous learning for teachers with a new global persp&sklsl
Studies and impact on basic education at sahool

Mrs Catherine Perri, Expert on Coaching&Mentoring, EMOTIONAL Intelligence and CLIL.
Trainer for Jump Training Academy (JUMP
since 2019Melbourne, Australid Lamezag, Italy

fiThe need of more Emotional Intelligence after lockdown, especially at 6chool

13



Ms Sonia Simpaticq Independent entrepreneur, Teacher trainer, Expert on Outdoor Education
and ECGSCHOOLING Badolato, Italy

Former trainer Jump Trainmlyc ademy (JUMP Giovent%¥% in ri Sal'¢t

junior project manager for the project

fiEducation Out of the Box. Presentation of a new Erasmus Plus K226 approved in 2021 in
response to covid pandemic

Mrs Rodica Zimbru, English teacher and Erasmus coordinator, expert in European Citizenship
Education development and teacher trgiBeiceava, Romania

fiwe School Europe. A project which never ends in the actual European context. More European
Citizenship Eduation is needed to educate Out of the @ox

Mrs Edita Roberts, School International Affairs Coordinator and a Teacher at Velvery School,
Czech Republic

"Get Students on your side through Personalised Leadrning

Mrs Edyta Izwantowska, English teacherand&s mus coor di nator at

PODSTAWOWA Z ODDZI AGAMI | NTEGRACYJNYMI ,

fiDeveloping innovation in language learning through Erasmus. The challenge of making your
school a real bilingual CLIL learning environmeént

Mrs Biruta Pjalkovska, Mathemé&cs teacher and Career Counsg\talmieras, Latvia

fiStrengthening the presence of school counselors and mentors to foster motivation and a more
effective reality based learnihg

14
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ROUND TABLE
Sustainable Education Models in Teaching

OKROGLA MIZA
Trajnostni izobragevalni mode

There were participants from:

Spain,Chile, Dominican Republicltaly, Malaysia,Romania

b/
o &

Francisco Javier Redondas
Secondary Schoo
Spain

dr. Miguel Cnge
University of Burgos, Spain

Rafael Montero Braga
Coraz:-n dSpanMar 2

Costantina Cossu Jordi Diaz-Marcos C8r men Diez Ca
Scientific Liceo 1IS E.Fermi Alghero, CCiTUB & Nanodivulga, Universitat Physics and chemistry Professor,
Italy de Barcelona, Spain Scientix Ambassador, Spain
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Universidad de La Rioja, Spain L8zar o, cabrepohlicn i
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dr. Lee Saw Im
Seri Bintang Utara High School,
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Paula Urrutia Marina Montero Aguirre

Col egio Aur el i oSpakh-

Maria Del Carmen PereaMarco Col egi o Pol i val e
Mi guel Her n§n dSpam Chile
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Javier Redondas

I ES de Can,dBamn, Asturi as
javierredondas@yahoo.com

Introduction of the Author

Javier Redondas has a degree in Physics (University of Santiago de Compostela) and a PhD in
Physics (University of Vigo); he teaches technology, robotics and ICT in the Secondary School of
Cand8sri(a&st Spain). His main aspiration as te
using handsn experiences and international collaborative projects. Javier is Scientix ambassador
and has coordinated different Erasmus+ and other international praje

Abstract

Sustainability from school

From the origin of the development of the first human societies, the harmony between man and
nature has become a basic need to keep in mind and take into account in all artificial activities.
Nevertheless, the aspiration of comfort and a quick and sometimes an uncontrolled growth and
development of our economical system in different fields such as agriculture, mining, materials
production and transformation, power generation, etc, has giveeasilaa broad damage of our
natural environment. Then, the concept of sustainable development has emerged as a principle to
follow in all the economical and social activities for the future.

School is a suitable place to develop activities and encoataigeles in this direction. In this way,
three examples are shown:

1. The Youth EceParliament programme is an international educative project that involves
about 100 schools from european countries. The aim of this big plan is to raise awareness
of sustaimble development. In a first project we studied the effects of living in a heavy
industrialized region and, in a second approach, we tried to analyze the compatibility of
open air coal mines with a natural park.

2. The Erasmus+ projece wayiofedi t¥Myeshasaitm
climate change needs much more deeper approach than we have had at our schools so far.
We have to teach the importance of the changes and the solutions in many different areas
of the life. Students from Spain, Geaany, Greece and Finland have been developing
different activities in this direction. The first activities were devoted to monitoring the
winter in Finland; next steps will deal with circulatory life, energy consumption and saving,
food production, etc.

18



3. In the framework of the CanSat competition (a simulation of a real satellite, integrated
within the volume and shape of a soft drinks can), the students developed skills related to
high technol ogies (robotics, spacedthepr ogr
sustainability by using wood instead of plastics as sustainable material to build the
mechanical structure of the satellite.

19



Rafael Montero

Colegio Coraz-n de Marza, Spain
rafaelmonterobraga@gmail.com

Introduction of the Author

Rafael Montero is an Industrial Engineer with a Master in Mechanical Design. He currently
teaches Mathematics and Technical Drawing at
where he is also the Coordinator of European Projects. eTwinning Andmassad Moderator of

the STEM Featured Group . He is also a Scientix and Future Classroom Lab Ambassador for Spain

Abstract
AOur goal I's to reconcile the economy with ot
we consume, withoyrl anet and to make it work for our

Ursula von der Leyen, President of the European Commission

European Education is currently shifting towards a greener more sustainable model following the
development of the latest EU policies on these issuethéBgnd of 2019, the EC launched the EU
Green deal with an objective of making Europe the first climatdral continent by 2050 and
reducing 55% of net emissions by 2030. To write into lay the goal set in the Green Deal, the

Commission is proposingthefr st O Eur opean Cli mate Law' to en
to this goal and that all sectors of the economy and society play their part. After the current
pandemi c, the Green Deal i s a-ll%as onk thirdoopthed s | |

Next Generati onEU Recov eiyear bedget wil] finaanae dhe EuhopeanE U 06 s
Green Deal. NextGenerationEU is a temporary recovery instrument to help repair the immediate
economic and social damage brought about by the coronavirus pandams. dt a greener, more

digital, more resilient, and better fit for the current and forthcoming challenge€@34D-19

Europe.

APromoting the green transition requires embe
education. Schools and teachemsed to help learners understand the challenges and empower
them to take action. o

Mariya Gabriel, Commissioner for Innovation, Research, Culture, Education and Youth

By march 2021 the EC adopted the first annual work program of Erasgisk2027, the
European program for Education, Training, Youth and Sport. It will seek to be even more inclusive
and to support the green and digital transitions, as set out in the European Education Area.
Erasmus+ will also support the resilience of etiocaand training systems in the face of the
pandemic. This Green Erasmus+ will offer financial incentives to participants using sustainable
modes of transport. It will also invest in projects promoting awareness of environmental issues and
facilitate exclanges related to mitigating the climate crisis.
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eTwinning is the community for schools in Europe and ifucmled by Erasmus+. 2020 was the

year of Climate Change and Environmental challenges for eTwinning and throughout the year the
focus was on equippirtgachers with the necessary information and knowledge to help them reflect
on climate change. The goal was making their students understand its implications as early as
possible, helping them to understand the changes caused by human activity andeteadbotit

the responsibility they have as individual citizens.

Webgraphy and further reading:

Regarding Green EU policies:
9 Recovery plarior Europe | European Commission (europa.eu)
NextGenerationEU | European Commission (europa.eu)
A European Green Deal | European Commission (europa.eu)
The European Green Deal (europa.eu)
European Climate Pact | Climate Action (europa.eu)
1 European Climate Law | Climate Action (europa.eu)
Regarding Erasmus+
T Erasmus+: over und@litylndleariing feurdpaeu)s upp or t
Regarding eTwinning:
1 2020 Annual ThemeClimate Change and Environmental Challenges (etwinning.net)
1 Teaching Climate Change with eTwinning

)l
1
1
1
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https://ec.europa.eu/info/strategy/recovery-plan-europe_en#:~:text=NextGenerationEU%20is%20a%20%E2%82%AC750%20billion%20temporary%20recovery%20instrument,better%20fit%20for%20the%20current%20and%20forthcoming%20challenges.
https://ec.europa.eu/info/strategy/eu-budget/eu-borrower-investor-relations/nextgenerationeu_en
https://ec.europa.eu/info/strategy/priorities-2019-2024/european-green-deal_en
https://ec.europa.eu/commission/presscorner/detail/e%20n/ip_19_6691
https://ec.europa.eu/clima/policies/eu-climate-action/pact_en
https://ec.europa.eu/clima/policies/eu-climate-action/law_en#:~:text=European%20Climate%20Law.%20The%20Commission%E2%80%99s%20proposal%20for%20the,as%20a%20whole%2C%20mainly%20by%20cutting%20emissions%2C%20
https://ec.europa.eu/commission/presscorner/detail/en/IP_21_1326
https://www.etwinning.net/en/pub/newsroom/highlights/2020-annual-theme---climate-ch.htm
https://www.etwinning.net/en/pub/newsroom/highlights/teaching-climate-change-with-e.htm

Costantina Cossiu Simonetta Falchi Caterina Ortu Alessia Cocco

Scientific Liceo 1IS E.Fermi Alghero, Italy
c.tina@tiscali.it

Introduction of the Author

Costantina, Simonett#lessiaand Caterina worked together as a team in the Teaching Territorial
Equipe of the Region of Sardinia. They come from different backgrounds (Science, English,
Engineering, Gasscal Studies), but they loved so much being a team that they keep working as a
Quartet any time they have a chance.

Abstract

The impact of the COVID 19 pandemic on our life and on our teaching has been enormous and it
will hardly be forgottenBut COVID19 is not only pandemic fatigue, it's also been a key to open
unexpected possibilities. This prolonged status of alarm, together with the social distancing has
made it necessary to experiment new ways of teaching with the aid of technologgr,Rtittas

shown how the only way to achieve positive results is that of cooperanting (TEACHERS with
TEACHERS, TEACHERS with STUDENTS, STUDENTS with TEACHERS and all actors of
education) in order to improve learning results, and soft skills.

We discoveredhe importance of human community and that it is possible to be together, even

when we are apart. Such discoveries revealed what needs to be promoted in the school of the future:
togetherness, cooperation and the life long learning of teachers and student
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Jordi DiazMarcos

CCiTUB & Nanodivulga, Universitat de Barcelona, Spain
jordinano@gmail.com

Introduction of the Author

MSc in Chemistry (1999) and PhD in Chemistry (2004) by the Universidad of Barcelona (UB),
Spain. Engineering dflaterials by the University Polytechnic of Catalunya (UPICH m expert
of Microscopy (Interferometry and SPM) at the University of Barcelona. From 2014 we make
Dissemination activities about the nanoscience and nanotechnology

Abstract

Nanoscience ral nanotechnology have a growing impact in our lives and youngsters should be
ready to understand the opportunities and challenges linked to the applications of these fields.
Dissemination of these disciplines is difficult since these knowledge areasnapéer, and the
scientific community uses highly specialized terminology. However, these knowledge areas are
essential in our lives due their impact, both in the present and in the future. In 2015, we launched
NanoDivulga UB project, aiming to bring the wa of nanotechnology and nanoscience closer to
citizens and to highlight the unique properties of nanomaterials and nanotechnologies. This activity
results from the framework of the University of Barcelona, driven by the CCiTUB, the Scientific
Culture andinnovation Unit (UCC+i) and the Institute of Education Sciences (ICE), with the
collaboration of the Institute of Nanoscince and Nanotechnology (IN2UB).

Our assessment of our different projects indicated that participating young students expressed
significantly more positive attitudes toward science and increased motivation to work in a STEM
career after attending the workshop. We also try to makectsty highreward educational
outreach activities around nanotechnology. It enhances interest and sofpbaic science
research while providing opportunities for different participants to engage with the public, improve
their science communication skills, and enhance public understanding of science.
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C8r men Diez Cal zada

Physics and chemistBrofessorScientix Ambassador, Spain
mdiez125@gmail.com

Introduction of the Author

Physics and Chemistry professor Spain. Scientix Ambassador. Alpha contact Global Science
Opera. Focus Group EFF. INTEF online training team. Awards (CienciAenc i - n , i Se,
Discovery Campaign Scientix)

Abstract

Being teacher, Science teacher, STEM teachers, STEAM professionals. The STEAM perspective
gives universality to the training we develop in everyday reality. STEAM approach in Science
education is the development of the innovative and creative classroom , today and tomorrow, where
science education being work using an interd
with the integration of all disciplines without barriershis is the effective and efficient training
promoted by the Conference EduVisi-n 2021

share with those who live this concern.

We must also refer to the European Schoolnet, which opens and finance$ fir@sats, among
which there are more and more STEAMs: searching, | found the European Film Factory, EFF
platform. And | found myself immersed in cinema as a cultural heritage and innovative material.

The European Film Factorym Project includes a seleatiofiims from the Universal Cultural
Heritage. Free registration. A multilingual project project that accompanies each film with
innovative teaching and multimedia material for teachers.

The EFF project has been developed by teachers from differemgeauwroountries to promote film
education. It offers free access to a catalog of 10 awamnding European films. The educational
kits, with an innovative design, contain activities and tools that we will know how to implement.

We will find a way to overcomthe challenge on how to use and how to implement the EFF project
in classrooms and the use of the platform's multimedia tools. Go
https://www.europeanfilmfactory.eu/

Today | want to share it with you and catch you in this world as | feel.
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Elena Matroaa Hreciuc

Teacher, Secondary School lon Creanga Suceava, Romania
ehreciuc@yahoo.com

Introduction of the Author

Teacher of |1 CT and Programming at Secondary

|l on Creangt Suceava, R o nNatonalaGraup db Bxperts s me mb e r
Education, organic chemistry engineer specialized in ahemistry, former teacher of

technological education and practical applications, collaborator of the NextLab Tech

National Competition, mentor and trainer.

Abstract

AEerything in |life is a metaphor ...0 (Haruki
Programming could be a metaphor? No doubt. We just have to let our creativity run free. Creativity,
one of the skills for the 21st century, is a real challelmges¢hool education. | found, in these
pandemic months, the lack of interest in learning in a large majority of the five hundred students |
initiated in programming. We talked openly about their selfless attitude, and the conclusions were
clear. Shapes, tmur, sounds, motion, interactivity and real facts are the mandatory elements that
should be an integral part of programming. Students want creative programming. Classical
programming involves achieving something functional, and aesthetics should nobhedjgout

on the contrary. The aesthetics of form, as an original phenomenon (Goethe), explain and interprets
the creative processes in nature, in human life. Creativity exists naturally, which explains the
students' desire to find it as a sine qua nanpganent of programming. Cré@a¢ programming,
generative arélthough relatively new concepts flow normally through the progress of humanity.
Writer and technologist Jun Wu say that #nAcr ea
universe and theolg i ¢ a | uni ver se. They delve into the
loved the idea and offered my students new, challenging contexts to apply their knowledge and
skills. New open sources to learn creative coding brought the element of surpeeaing, and

the examples provided stimulated their curiosity. | think learning in this century will be done
through fascination, and the role of the teacher, in general, is to encourage creativity, and computer
science is to encourage creative codingeficourage, integrated learning and exploit the power of
code by associating various fields, such as design, art, music, mathematics, and biology. To attract
young people to this innovative sphere of programming, a captivating meeting between art and
scierce explores ideas and expresses them freely with appropriate programming languages. In the
newborn 4.0 technologies, creative programmers will express their unique ideas as joy in creating
their own metaphor, crossing the border between human and intetlngehine.
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Dolores Queiruga

Economy and Business Department. University of La Rioja. Spain
dolores.queiruga@unirioja.es

Introduction of the Author

Dolores Queiruga completed her Doctorate at the Technical University of Brunswick (Ggrmany

in 2005. From 2006 to the present, she has been a professor at the University of Salamanca and at
the University of La Rioja, teaching subjects related to the human and social factor of women.
Business. The research she has carried out is related enthnmental and social responsibility

of the company, as well as the management offNofit Organizations

Abstract

The subject that | teach belongs to the first course of Business Administration and Management.
It's called Organizational Behavional i t Es about the human fact ol
leadership, teamwork, negotiation ...).

Before the pandemic, classes were fctace. | explained some theory with a Power Point, and
completed it with business cases, real examplgigles, a part of a movie or we simulated some

social experiment. Thus, they saw that the theory has a practical application. During the pandemic,
the classes have been online. It is a major challenge, both for teachers and students. On the one
hand, | tave done the classes very dynamic and with a lot of enthusiasm. Even if they don't
remember anything we say, even if they are with their cell phone during class, even if they have
the sound off, they will always remember our attitude. On the other hasdydhar | have
incorporated two books from Steven Covey: @ATh
eighth habit: from effectiveness to greatnes:s:s
For example, The habpond8B8Bewiptrloatche vti d gidoc cofr rm
win-wi no, with the topic of negotiation.

This methodology has been very positive. The students have valued it and they have personally
improved. It was worth it. They said these habits make their khemselves and principles, this

is very important because by knowing themselves, they can give their best version. Online teaching
is quite heavy for the student. The habits adding something to the theory of the subject, and they
can be applied from now.

And finally, | would add two conclusions: They will always remember our attitude. The personal
skills they acquire in their studies will help them throughout their lives
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Aswini Prabhakaran

ESL Teacher of Liceo Cientifico Dr. Miguel Canela Laz&@ominican Republic
aswiniprabhakara@liceocientificoorg

Introduction of the Author

She isa language teachetranslator and autharShe haseen teaching English to high school
students at Liceo Cient?2fi co ydan.Shehsldsgeudedree Can el
in Modern Languages with French as my major from Jawaharlal Nehru University (JNU, New
Delhi). Shehas also undertaken a course in Dutch Studies from the University of Ghent, Belgium.
Working in the education sector since 20%Bestartedher teaching career with a Delhi based

NGO run by a group of university students called "Unnoticed Children" providing lessons to
children of immigrant workersShe hasalso worked with kids and adults from France and the
Netherlands through veous ESL programsShe hasca ut hor ed t he ant hol ogy
Wa l | et oa.poly§lbtwho speak 14 languages with varied fluencgheloves teaching and

learning languages..

Abstract

One of the main goals of education is to stay relevant to the modern times and to be of use to the
students in future, which is basically the definition of sustainable learning. It is also important to
create an awareness in young minds about the envirdgramé why our present actions could create
huge impacts of our planet Earth in the future. We are very much invested in keeping these two
facets of education alive at theceo Cientifico Dr. Miguel Canela Lazaro.

As a language teacher, | have numeroydpnities to incorporate sustainable learning principles

into my class activities. All my activities are based to three steps, creating awareness, analysis of
the problem and then active engagement. For example, with fhZ8s students we did an
activity concerning the overuse of single use plastics in the DR. The students read newspaper
articles and scientific papers for creating awareness about the problem. The students researched
about student involvement in this issue. As a second step, theyaesheir findings in the form

of class presentations and small skits. In the last step, as a part of social engagement, the students
made posters and sample paper bags which could be used to sensitize the community about the
danger of single use plagicWe also incorporate learning materials on the topic of environment.

We encourage our students to read about young environmental activists to inspire our students to
be better citizends of tomorrow.
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Al tamira Alicia L-pez Galleg

Universidad de BurggosSpain
aalgallego@ubu.es

Introduction of the Author

Secondary teacher at Colegio Virgen de la Rosa, Burgos, Spain, she teaches English Language,
Geography and History CLIL and she is an associate teacher at the University of Burgos, where
sheteaches Didactics of the English Language and Literature, Research and Innovation at the
Master for Secondary Teachers. She has a degree in English Philology and in Primary Teacher
Studies.

Abstract

Question:You have participated and armrrently implied in numerous European projects, and
you have visited a lot of schools. Have you noticed differences among the Educational Systems, the
schools or simply within your own subject?

During the last 2680 years, and thanks to the growing Eusspelentity, the Educational Systems

of the countries belonging to the European Union and those participating in the Erasmus+
programmes, are more and more similar. Compulsory education starts round the agé péér(3

old education is optional, thoughost students start at 3) and finishes atl&6 Vocational
education is better considered in the last years as a way of specialization and also of fighting against
school early leaving.

More differences can be found regarding the level of ICT toolsuntdes with a lower GDP.

On the other hand, the way language, and English Language in particular, are taught, is really
coincident all over the world, maybe related to the fact that is considered a Lingua Franca by many
and there is a huge editorial inthysrelated to its teaching.

All'in all, students are really looking forward to meeting foreign students and they usually get on
really well and ignore the differences among them, if there are any...
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Alvaro Molina Ayuso

I ES Bl as | nfante, C-rdoba, Spain
molinaayuso@gmail.com

Introduction of the Author

Teacher of Mathematics in Secondary Education, with a degree in Physics. Since February 2017,
he has been collaborating as an ambassador of Scientix in Spain and since 2018 as ambassador
for theeducational software CoSpaces Edu. During 2020 he has participated as a Leading Teacher
in EU Code Week to help other teachers to be involved in this European initiative. Member of the
educational group of micro:bit Champions.

Abstract

When we talk abducomputational thinking, it is common think about computer programming. It

is connected. And many people think that it is just learning to program. But this is partly a mistake.
When we talk about computational thinking, we are talking about a set I akd abilities
associated with reasoning and probisoiving processes in a transversal way. It is not only learn
to code, the objective of working computational thinking in the classroom is to use coding to learn.
By this idea, what | mean is that whee talk about computational thinking we are referring to the
possibility of applying skills normally related to a computer scientist in other areas. It refers to give
our students the possibility to develop their reasoning abilities, logical thinking rabtem

solving skills in any educational field.

For example, as a Mathematics teacher, every year | work to introduce fractions with my students
in order to help them to remember what they studied the previous year, for example fractions.
Thanks to Scratghmy students can work on the graphical representation of fractions by making an
interactive panel connecting it to the computer using MdWkaley and coding a project with
Scratch. As | said, they are working on the representation of fractions, buhisitagk they can

also develop computational thinking skills by creating a short project with Scratch. In addition,
thanks to MakeyMakey you add a new dimension to the activity introducing students to the Maker
culture in the first years of secondary eatimn.

Another example could be using micro:bit and educational robotics resources, the first activities
that are normally developed with robots are basic forward or backward movements. When | do
these activities | always teach the students to code aesifupttion to define the forward and
backward movements and then use these instructions in an algorithm to combine several
movements. Instead of doing a long algorithm with a lot of instructions, they create functions to
simplify the final product. With tis simple practice we are doing something that Maths teachers
are trying to do every day, but with these resources we do it in a practical and real way, seeing the
result with the movement of a small robot.

With these examples | want to highlight the impoce of including these resources in the
education of our students in order to develop fundamental skills for any 21st century student, such
as logical and critical thinking and problem solving, just what the society demands.
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Dr. Lee Saw Im

ChemistryExcellent Teavher, Malaysia
sawim2@gmail.com

Introduction of the Author

She is an excellent chemistry teacher with 31 years of teaching experience from Malaysia. She has
awarded by MOE Malaysia as an Iconic Teacher and Edufluesxeole model for teachers in

her country. She also received the international recognition 75 Top Educators From Around The
World In Microsoft's Teacher's Appreciation Legacy Project! Global Teacher Award and the 1st
Place Best Science Teacher in Sousihéesia. Her use of technology in teaching and sharing with
educators has brought recognition as an MIE Expert. She is the Vice President of Malaysian
Teachers STEM Association and Master Trainer of eDidik.

Abstract

Access, quality, and equity aleee things that need to be focus by all parties, especially educators.
Every child has the right to equal educational opportunities to enable them to reach their potential.
All children should have the opportunity to get an excellent education. Incaddéadership skills,
thinking skills, knowledge and spirituality also needs to be applied in the learning process
physically or online. Teachers need to strengthen the skills of communication, collaboration,
creativity, and critical thinking, 4Cs for stents through the learning process.

| would like to share about my classroom activities throughout Ct¥istarting March 2019. It is
undeniable that the style, enthusiasm and learning discipline of the students were affected during
this period. | haveaken some efforts to ensure that students continue to learn even when schools
are closed. | made a transformation in teaching by moving learning towardsbhsetelearning,
problembased learning and projelsased learning. Materials available at homauaesl as learning

and research materials. Among them is a comparison between soaps and detergents in terms of their
effectiveness as cleaning agents, food preservatives, producing vases from used towels. These
methodologies have helped me to enggagaettiieists and unearth the curiosity as well as the

skills of the 4Cs.

Digital applications play an important role in the success of online learning activities, such as
PowerPoint, Sway, Google Slide, Canva, Flipgrid, Padlet, Slido, Minecraft, Google MegteGo
Classroom and Microsoft Teams. The integration of digitization is inevitable because it can not
only help the teaching process, but has a high impact on students. This is because they are able to
access information, process information and use infitomavith digital help.As educators, we

need to improve our digital skills and professionalism to achieve sustainable edubagather

we promote accesgguality,andequityeducation for our young generatitv@ave No One Behind
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CarmenPerea

Mi guel Her ngnSganz Uni versity
perea@umbh.es

Introduction of the Author

Graduated in Mathematics from the University of Valencia and PhD in Mathematics from the
University of Alicante. She is professor in the DepartmentMathematical Statistics and

Il nformatics at the Miguel Hern8ndez Universit
Computer Engineering and Didactics of Mathematics and An Approach to the Curriculum in the
master degree of Secondary Education TeaghVocational Training and Language Teaching.

She combines teaching and research tasks with the development of a scientific dissemination
project. She is an ambassador for Scientix and since 2015, Director of the Didactic and Interactive
Science Museum MRC-VBSCYV located on the Orihuela campus of the UMH.

Abstract

The social construction of knowledge in museums is a resource to be taken into account by teachers.
Since the appearance of the Exploratorium in 1969, considered one of the first institutiesign

and build handsn exhibits in what has since become the "standard model" of learning in science
museums and whose emphasis was on providing visitors a direct experience with natural, physical
and technological phenomena, on the assumptionthiig would allow them to develop the
confidence and skills to understand the world around them. Giving central importance to the role
of direct experience of phenomena, and trying to present the student with a problematic experience
from which he could ke a inquiry.

Since then the number of museums has grown considerably. This growth has led science education
research to focus on the importance of museums for science learning. Although we should never
expect spectacular structural changes in visitamiag from a visit. Visits to science museums
generate positive attitudes towards science and its learning. In addition, the benefits of visits are
maximized when it is integrated into the classroom programming.

Moreover, in recent years, museums haws aerved as a link between researchers, society,
companies and educators. All of this contributes to facilitating the transformation of educational
centers into open schools, as well as, it facilitates the participation of society in city science projects
All this contributes to the enrichment of the science capital of society in general and, of young
people, in particular.
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Paula Urrutia Orellana

Col egi o Polival ent eChikanta Mar2a (Quili
urrutia.paula@gmail.com

Introduction of the Author

PhysicsTeacher atCo |l egi o Pol i val ent dChig)aBathelor iM&aiehcas, San
Physics, andASc student iScienceTeaching (thesis pending)t Pont i fi cia Uni ve
de Chile. Sheis the CommunicationsDirector at the Chilean Society of Science Education
(Sociedad Chil ena ,daive bhdmberatdt AIGED (L&tinanerica Chapteraof)
International Geoscience Education Organisation) autively participates in various societies

and groups of science teacheis his spare time he collaborates with international science
popularizers.

Abstract

Working with students in a pandemic context has meant an additional effort for teachers during the
last year. If we add to this the duty to carry out activities thataontribute to the mitigation of
global change, it is also a challenge.

Implementing project work with students in their homes due to quarantine has been a complex
challenge, but thanks to the flexibility of the subjgdt t i z e n Ci€nciasparada€i ( d ad an 2 a
in Spanish)which seeks the application of knowledge and development of 21st century skills, it
has been possible

Citizen Sciencdegan to be considered within the Chilean curriculum in 2020 and was designed as
a subject to carry out group projects under the premise of ptmgsed learning; but this feature

that makes it seem complex to implement in pandemic, provides the ftgxibilwork at home

with the family and thinking about local projects that engage the student with the mitigation of
global change through the SDGs.

My intervention will relate how to adapt this type of projects to the new context and to incorporate
sustanability even in the virtual classroom.
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Marina Montero

Profesora Aurelio G-mez Escolar, Bur g
marinamonteroaguirr@gmail.com

Introduction of the Author

Civil Engineer, Mat hemati cs t ea Blrgos. KikemonCol e
spreading STEM education, specially among young women. She also likes witing and has published
several books, both for children and adults.

Abstract

| definitely think that STEM education will consolidate in a few years.

Our society has many different sustainability challenge to face in the coming years. New
technologies are generating an increasing number of jobs that did not exist before, and teachers are
the ones responsible for training the students that will have to tuggrositions. Many of them

wi || be égreen jobscg, related to science and
It is our responsibility, as teachers, to provide our students with the tools to face these challenges.

In addition, the adition of female students to STEM paths will increase the total number of students

in these fields, thus helping consolidate them. From my own experience as an trained engineer, |
have seen how few female students would choose technology degrees tesggedtswever,
companies have seen the need of reducing the competitive disadvantage resulting of this lack of
female students and, as a result, more and more companies and educational institutions are fostering
programs to reduce this gender gap. We haseljegun to see the results, as the students who first
joined these programs are now starting college, but there's a rising tendency.

As a conclusion, STEM education will become increasingly demanded in the next years. Teachers
must be prepared for theallenge.
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There were participants from:

Spain,Andorra, Dominican Republi¢ Portugaland Turkey.

2 & @
dr. Miguel Cngel Vanesa Bafos N Hatice Kirmaci
UniVerSity of Burgos, Spain University of Burgosl Spain Korkmaz Y|g|t Anatolian H|gh

School, Istanbul, Turkey

== \‘\

Daniel Aguirre Molina dr. Izaskun Mitxitorena Ender Al exander
Col egi o Pedr o Bpmawe Informal Science Education, Spain Liceo Cient2fico
L8§8zar o, cabrepotilion i
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Carlos Moreno Borrallo Mar 2a del Pil ar

Gabriel Pinto Agora Internacional, Andorra Science Teacher, Spain

Universidad Politecnica de Madrid, Spain

Gra-a Silva

Mar2a MontafYa Card Natalia De Lucas Alonso L
Universidad de Extremadura, Spain IES Alejo Vera, Spain Escol a P(frtﬁg(;lu ndsrie

C®sar Qu2lez C
CEIP Castilla de Aranda de Duero,
Spain
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Vanesa Bafos Mart22nez

University of BurgosSpain
vbanogubu.es

Introduction of the Author

Professor Assistant Doctdn University of BurgosPhD in Educationand Master in Social
Gerontology. Coordinator of the University tife Third Age in Burgosince the 2002005
academic year.ectures angbresentations, publication of scientific articles and book chapters and
organization of scientific meetings, conferences, congresses and setraesent, in addition,
she is investigatingbout life-long training processeslderly training, social aml educational
networks, dearning, quality of life and active ageing.

Abstract

The academic course 202021 has been special at the University of the Third Age in Burgos.

Thisprogrammé s an i nitiative of t he J8ogidal Servites)inCast i

collaboration with all the public and private universities in the region, framed within the active
ageing and lifelong learning programmes. It aims to gigerlypeople the possibility of accessing
culture and science, to promote tlwechange of relationships as a formula for personal growth
through reflection and dialogue with peers and teaching st@éople aged 50 and over can
participate andtiis not necessary to have any previous academic qualificafiotise end of the
threeacademic years, the corresponding accreditagiawarded in the form of a diploma from the
University. Every single academic course they stuaynpulsory subject@nd itinerarieson
different topics such dsaw, Literature, Psychology or Science and Technology.

The subjects in thiprogrammehave always been fade-face but health restrictions due to the
pandemic as well as the characteristics of the studahtsver 50 years oldyave led to a shift to
online studiesn the academic course 202021 Any other course students were distributed in
different campus, most of them rural, belonged to different courses from first year to graduates
(those who finished their studies but want to continue being activdergs), and their
subjects/lessons were different, but this course they are all together, @sustudents were
enrolled,following the same online lessons.

The syllabus this year changed, we started the course in January instead of in Octobgusind we
had two itineraries of 17 hours eadBhallenges of the 21st centufyobotics, new family
relationships, alien intelligence, smart cities or healthy and sustainableafub@ulture, science
and society (COVID-19, repopulation of depopulated Spawglfare state, donation and
transplantation or wastewater reuse). The seconvaseompleted with live sessiof&5 hours)
where the teacher solved the doubts raised by the students in the chat.

Although the University of Burgos has the online platfdvimodle andalsouses Office 365, the
options of using both tools for classes were discarded due to the complexity of Atctgdents

have an institutional-enail account but we encounter several problems associatesusie. The
password expiresvery year and students tend not to renew it, students rarely log in to the account
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as they use their personal account more frequently, Moodle is not a familiar platfamosioof
themeven though in previous years it has been the platform where tleatoot the subjects were
uploadedand, for example, working with Teams meant downloading an application on the device(s)
they were going to use to view the lectui@s/en the situation, other options were explohéfd

finally decided to use Yotube becase it allowed us to simplify the process by sending a link to
click on and using not only email accounts but also WhatsApp accounts.

TeachergUniversity teaching stafbr highly recognised professiongalsecorded the lessons by

their own means after send thembasic instructions or in the Virtual Learning Cenirkeey were

then uploaded t&YouTubeand the link was shargtirough two channels: email and WhatsApp.
Each ruralcampushad its own coordinator who was responsible for dmesemination of
information For the live sessions, a prior test was carried out with the teachers to check that there
were no connection problems, incompatibility with the device, Adtoof them were carried out

from the same account that was creatmdtffis course At the beginning of the course we also
tested the live connection with the students as a way of introducing the course.

The students have an average age of 67.3 years, 63.74 % are fathalethem live in the capital
city, Burgos, whilethe rest live in smaller or rural towreround 15% have only a primary school
educatiorand28.8% were new students.

During the first days of the course an initial evaluation questionnaire was carried out, we needed to
know the students' relationshiptWwilCT in order to adapt the course as much as possible to their
needs and characteristidhey were asked whether they had previous experience in ICT training
courses and only 38.7% gave an affirmative answer. On the other hand, 40.6% of the former
students had participated in ICT courses offered by the programme in previous years. Furthermore,
54.2% said that they had the support of someone close and trustworthy (relative, friend, neighbour)
who could help them resolve any doubts they might have abdutA@ong the uses they give

ICTs, communication (84.9%), consulting information (82.1%) and carrying out administrative or
commercial procedures (60%) stand out, and a large majority of more than 60% ssyeGT

day. More than 90% have unlimited conmactand the predominant connection device is the
mobile phone (70%) followed by the computer (60Pd)addition 70% felt they were prepared for

such a course and around 80% thought they would be more empowered -aoafsddint after
completing the coues Finally, more than 90% said that ICTs are beneficial for older people.

At the end of the course, students completed a final evaluation questionnaire. It showed that 76.7%
had not had any problems in following the course, with the connection beingthentithat had
caused the most problems (7.5%), but 55% managed to solve it with the help of the coordination
responsibles31% with the help of aloseperson and 14% by themselves. In addition, 74% said
they were more empowered and smhfident, 70% dd they would prefer to return to a fate
facelearning but we found that 28% would not mind a blended learning as they recognised the
advantages of being able to access content anytime, anywhere, despite the significant loss of
interaction.

Finally, 885% would enrol again next year and satisfaction with the course is 4.36 ouWftdr5.

each teacher's intervention, they rated the teachers on different aspects such as interest, usefulness
of the content, clear explanations and the use of resourcasilitate understandingatisfaction

with teachers is high at 4.33 out offhey arehighly satisfied with the coordination of the course,
scoring4.68 out of 5All evaluations were conducted using Google Foamd a average of 150
studentsaanswered the questionnaires.
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Thisabstracshows thestudy programme, how was it designe@tiat difficulties were encountered
the profile of the students, as well as their relationship with K their participation and
satisfaction with the lessontn summary, the experience has bedsolutely successful, with a
great followup by the students and a high degree of satisfacliom key aspects for succesan
be summarised asase of accesattractive conterdndcontinuous suppart
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Introduction of the Author

Physics Teacher in Istanbul /Turkey .She has been working in highschools for 26 years .She has
participated in national and nt er nat i onal projects. She i1s
Teacherso (WST) soci al media platform. (WST
education) She has organized competitiossjentific fairs, workshops for female teachers and
students for 6 yearsttps://www.facebook.com/group/womenscienceteachers

Abstract

Educational Setting for Physics Lesson

From preschool to college, the school setting is an universal touch point for children.Schools are
the places that providespmortunities for educators and other professionals to connect with
children and families, identify probl ems, an
ot her setting has more i nf |l tbeingcapditisma cittal padei | d 6 s
to foster healthy mental, emotional, and behavioral (MEB) development.

Because young people spend so much of their time in school and are influenced by their school
experiences, this is a critical setting for efforts to promote healthy devetwprBchools should
be organized in such a way as to ensure the social and scientific development of young people .

Since students have more difficulties in science classes .They need more advanced course and
course materials even for increase studealstenfidence.

Physics is one of the most difficult lesson for students. Besides physics ,students also need math
skills, interpretation and imagination. Day by day, it is even more difficult to bringing these skills
together. Due to the technologicvices, the attention of the students is gradually decreasing .
Students want to acquire knowledge in a short time and immediately apply the knowledge they
have | earned. Thatdés why ,as a teacher we mus
We need additional materials and new educational settings for science lessons. We should arrange
new educational setting to students .We can use Information and Communication Technologies
(ICT) in science lessons for solving this problems.
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Introduction of the Author

Science teacher in a Secondary School in Spain. Scientix ambassador and coordinator of
International projects in his school. He hesvewralexperienceworking on Erasmus+ projects,
based mainly on STEAM.

Abstract

During this year we had to adpat our Erasmus+ projects to the new situation due to-C®DVID
Some of the projects started in a standby mode but others went on. We deaffed to our
students opportunities to conitune colaborating in an online mode and we organized several virtual
meetings. We were learning from the first one, made very similar to a face to face meeting, to the
last one, when we were making use of the athges virtual tools could offer us.

Besides, the new Erasmus+ program gives us new ways of collaboration. Now it's easier to organize
projects and we encourage schools and teachers to involve with their students. Trough Erasmus+
projects we can participatind learn with others. This new kind of projects were described.
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Introduction of the Author

After years of active research,rational and international level, in the fields of molecular biology

and biochemical chemistry, Izaskun is now dedicated to the field of experimental science education.
She is actually working at CREENA (Resource Centre for Special Education in Navaaa) as
Science and mathematics teacher for the Hospital and Home Education Service. CREENA is part
of the Education Department of Navarra and its main objective is the inclusivity and accesibility of
education for every children.

Abstract

When we think abdubeing a teacher we imagine a learning scenario in which students are sane
and able to follow the learning process with no help. Unfortunately, there is a great number of
students for which this does not apply. As teachers we have the obligation @llajterstudents

the opportunity to continue with their learning process. Therefore, this year, the Education
Department of the Government of Navarra is hiring teachers to comply with the students' right to
education when their are sick and not able tenaticlass. On the other hand, bigger improvements
should be needed for a proper inclussion of sick children into the educational system, such as
resources and tips for teachers to face this reality. Although more empathy, flexibility and
adjustment of actities to their specific situation is required from the educative community; I think,
step by a step we are improving our educational system and offering a more inclusive education to
all our students.
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Introduction of the Author
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LEazaro and Team Advisor NASA HERC since 201
Engineering projects, with experience in the Oil Industry, Software Development and Research in
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Abstract

The context of Secondary Education in the Dominican Republic is difficult to analyze due to the
variety of educational environmentspcioeconomic aspects, and access to rural areas where
Education is taught. A metric in which refer
comes from the PISARrogramme for International Student Assessment repdntch in 2018

places the Dominan Republic in the last position in the ranking of participating countries, where

the areas of Mathematics, Sciences, and Reading Skills. These results give a rough idea of how
student performance is when compared to other countries. However, the 8ditigtifiSchool is

an institution created for the development of the Province, which has been able to obtain important
national and international recognition, being the first public educational institution that focuses on
STEAM. Since its inception in 201fhe institution it starts has participated in multiple projects.

As of 2017, the Scientific High School partic
program, the Human Exploration Rover Challenge, in which we have had an opportunity to work
with our students on a project that is as close as possible to a real project of Science and Engineering
that allows meeting high standards of documentation and monitoring. In 2021, the institution
obtai ned t heTasd@halkengélAvacd.

We consider iimportant to show some of the results that were exposed by the team during the
evaluation phases of the NASA HERC competition. In particular, the demonstration of the 3D
printed tool for the collection of liquid samples avoiding cross contaminatiortotilifiad to be
designed, documented, built and demonstrated its operation, from a vehicle (Rover) built by the
Team, according to the technical requirements. In educational terms, the competencies acquired by
the students in this project show the impor&ant our institution in the development of Project
Based Learning, allowing STEAM to be carried out. Finally, this award has been in one of the most
technical categories, being Scientific High School @artemrsilthe only Spanispeaking high

school teanto obtain an award this year.
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School Andorra Science Department, Evaluator of scientific projects FECYT and Scholarships for
the promotion of scientific culture, teailngy and innovation. He has given more than a hundred

talks and workshops in schools and museums, and participates in articles in the science and

technol ogy section of Radio Televisi-n de And
writes artides on science and technology didactics in magazines such as EduQ Chemistry

Education, Al embic or EI Sc®ptico. Science ir
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science teachingo.

Abstract

First of all, | don't know if there is an ideal scenario. The world of education is changing each
moment as is society itself. What works today maybe tomorrow is wrong.

| have been teaching for 23 years, and whieok back at myself, | see a very different teacher.
Not just younger, but very different.

In my early days | thought that the most important part of education was the teacher. | would talk
and they would listen, take notes and then study. That wAsdt. of course, if | wasn't in the
classroom, there was no learning to be done.

Two decades later | am convinced that | was very wrong and | now know that the centre of education
is the student. That is not to say that we teachers amssential, but that our role is to help our
students evolve in concepts and also in how to build those concepts.

What do we need to make everything perfect?

Well, I think that in this world of oveinformation, in the world of everything fast, the burgiaet,
Instagram fast, we want everythigs now, in the world of everything at a click, in the world of news
in headlines and explanations in 50 characters, we need TIME. Time for reflection, time to create
our thinking, time for research, in short, we néet.

In this point is where support from principals and management teams comes in. In order to teach
children and teenagers to grow and learn, we cannot always be running around.

Teachers need time to cause their students' reactions, to develop rjeetsearch, to go deeper
into concepts without running through the content, time to think in an orderly, critical and rigorous
manner.

And, if we add a second factor such as CURIOSITY, success is assured.

44



Children are curious, they ask questions, maatgyuimake conclusions and learn. However, this is
lost over the years, and it is our job to fight to prevent this from happening. We have to encourage
their curiosity, their capacity for surprise and their desire to understand the world.

So, finally. If education were a car, | would like curiosity as an engine and time as fuel.

45



Mar 2 a del Pilar Aguilar L-

Sciente Teacher, Spain
todo.lo.bueno.llega@hotmail.com

Introduction of the Author

Pilar has a degree in Food and Ruiahgineering. For years she has worked in the food industry
and in industrial logistics and distribution administrative management. Now she has oriented her

professional development to science teaching. She has worked in Youth NGO Volunteering and

Developrent

Abstract

Before the covid pandemic spread resulting in a lockdown, | had the chance joirsitagtthe
practical training period of the Master Degree to become a teacher. Abruptlygaher¢he chaos:
from learning how things worked orregular basis, to a scary, unknoseenario. It was hard to
overcome all the supervened circumstances the whole situatbught; we weren't, in many
senses, ready for them. Leaving technical, organizational chandesirprises aside, we made it
throughto finish the school year. What | mostly missed fitbim educational context we were used
to, was the impossibility to follow the natural rhythmtloigs.

In October, | signed a contract as a substitute teacher. There was a second wavel®, cnda
new teachingearning environment taking place. It was a mixture betweenrtéafaeeclasses and
what | call "alien presence teachiteg@rning” because of the distanpeptocols, proccedures and
fears it carried within. | had to urgently catch up wiitle wholeschool ideology and structure,
coworkes and lessons in a snap of the fingers. This made meufezllost. Being the school
anchored in timein terms of ICTs and having some of the middleschookecsnomic hardship
online additional suppbwasn't a fair tool, it was the devil of gob to implement the learned active
methologies to engage the students throughout cuerkrdational approaches. The crisis put up
with loads of artificial barriers that hampered activity.

My pocket of educa&inal resources seemed empty, the time at my disposal too short and the
distractions...too many. | was overwhelmed by trying to carry out the fixed curriculum
development. To connect with the students within this lack of connection all around Idtadto

my creativity.

After my contract, I've been both working as a private secondary school teactstudyidg to
qualify as environmental management technician, with the purpose to transgudbats this
knowledge . I've again followed all covid héalnd safety measures, but it hadormer been a
challenge for me to adjust to the disadvantages of the pandemia. | belieaedimation campaign
and the experience have brought reliance and relaxed views to foths @arningAs for the
school tam, | think it's essential to provide new teachers with update trdamiigies for them to
grow and for the students to benefit from this knowledge. Irpdnslemia spending time with the
students was maybe more important than ever: listehigig pesonal issues to meet their needs
about was often a priority
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Introduction of the Author

Primary Education Teacher at IES Castelar de Badajoz gedduated in Primary Education

and Teacher of Foreign Languages from the University of Extremadura. Master in Didactics of
Experimental, Social and Mathematical Sciences from the University of Extremadura and the
University of Huelva. Master in Social Ant{pology from the University of Extremadura.
Coordinator of the Night of Researchers at the Faculty of Teacher Training of the Uex, and of the
Science Fair of the Uex. Now we are working with the project the SDGs go to.school

Abstract

We work with ABL because we think that students learn better when they are involved in the
activity, so we prepare the cl asseftSellMaandsli de t
Forget; Teach Me and | May Remember; Involve Me and | lgearn We | iyypesfeciplacea v er
for make trips and outside activities, near C
y la Fauna de Extremadura, so we can go there to see the animal in their habitat and we have the
opportunity of explain the wild bird in theplaces.

Also we have many botanical places with a lot of flower and trees that are endemic for our region,
our students participates in different science fair around the country and in all of that our university
student prepare their activities.
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Teacher of Maths at I.LE.S. Alejo VefaMarchamalo (Guadalajara), Spain. Graduated in
mathematicsRepresentative of her country in the international scientific contest Ciencia en
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Abstract

Of course | think that the kitchen is a very good place for learning maths. While you are cooking
you are using a lot of science as biology, physics, chemistry and of course, mathematics. Some
years ago, |l did a project with some pupils t
then, | use this project when we are studying the units related to proportionality, decimal numbers
and the metric systemo. Wfe yoP codgirgcsamething, thelfistn  y o
thing that appear are the ingredients. Each ingredient has a unit, for example 500 grams of flavour.
One of the concepts that most of the pupils get wrong is the difference between magnitudes and
units. Gram is the unibut the magnitude is the mass. In each recipe could appear a lot of different
magnitudes as capacity, volumen, temperature, mass and so on. Also, when you need to cook a
recipe, you are going to do it for a number of persons. This is one of the faywojéets for

pupils, because in general, they like cooking very much. This year they have made this project in a
different way and they have cooked the recipe and they have uploaded the picture in the google
classroom.

There are also another mathematicahcepts such as fractals, conical, geometry, tessellations
...that can be explained while you are cooking.

48



Gra-a Carval ho e Silva

Professora de F2sica e Qu2?mica na ,Bostigall a Secun
graca05@gmail.com

Introduction of the Author
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Abstract

What elements or issues do you take into account when you design an educational setting?

To prepare my lessons, | begin by warfy what's due to be highlighted in the Essential Learnings

that are described in the orienting documents from the Minstery of Education, studying which
resources the chosen manual provides to work on the concepts we're due to teach, and what the real
lif e context of my students is, in order to establish what should be their motivation for learning. |
find it essential to establish a cordial connection so that the students will be interested in asking
guestions and wanting to learn more about the sulipw. can't always achieve that, because
there's some stigma towards areas related to Maths and in the age range of students +¥8ach (12
yearsold), they are hard to convince.

When | start a theme, | like to exhibit a video or news that shows that teezssential problems

that it is important to know how to address, for example, why do you feel that strong lateral force
when you take a tight corner in a car, what conclusions may arise from reading a water label, or
why we don't hear a dogwhistle buéthreact in obvious manner. Then, | do a lot of work aided by

the schoolbook, because | feel students are easily distracted, therefore | prefer to anchor the teaching
style on a resource they have at hand. Then, | try to engage in laboratory activitieshaas

possible with students, when the subject matter allows for it, so that students can verify firsthand
how we test for and authenticate the theories presented in Science. | also seek to make use of
students' interest in technology, using digital aghaé may be relevant to learning, and | seek to

take advantage of that so students have something they can engage with at home, and share with
their parents the new things they've learned. With the past year's social distancing concernes, these
types of @&vices have been even more useful in enabling students to learn at home.

At this moment in time | do not engage in more sporadic activities than these, because 1 find that
for children that age being consistent in methodology is important for their lgarnin
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Primary education teacheutor at the Castilla de Aranda de Duero public school, Burgos. With a
Master's Degree ikkducational Research and currently doing a Doctorate in Education within the
Department of Experimental Sciences at the University of Burgos

Abstract

Education is changing at a dizzying rate and technologies are gaining prominence as alternative
teaching resources for administrations, centers, families and students. Teachers have to readjust to
the situation and update themselves in the pedagogical use of information and communication
technologies, taking into account the digital skills that they hadgtudents must acquire, virtual
learning environments and different educational resources digital, which implies new teaching
learning scenarios.

Some steps that they would have to follow to develop different didactic strategies in the
technological fiedl and promote technological literacy are:

1. Know the different Virtual Learning Environments.

2. Learn the use of multimedia messaging applications for educational purposes.

3. Carry out an investigation, selection, grouping and teaching of contents.

4. Learn the use and possibilities of the different open digital educational resources.

We have to understand that technology is a tool at the service of a critical view of society and
therefore we have to take into account some points related to the immefrsexhnology in
schools.

- We cannot think that technology is the solution for the future of education since the possibilities
of connection to the network are very unequal depending on the socioeconomic situation. In
addition, that we canndbrget the close relationship with the students.

- The school of the future and society in general tends to carry out an immersion ineddeg
technologies in learning: artificial intelligence, the use of big data oriented to the personalization
of teaching, the interconnection between devices and objects , etc.

- The irruption of technology in the classroom has not meant a decisive change in the teaching
model. Those teachers who opt for a traditional teaching model focused on the transmission of
content, implementation of exams, etc. They have looked for those technological tools that allow
them to continue doing so. The difficulty has been those teachers who bet on the change in their
practices.
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In conclusion, it should be noted that socigself requires a methodological change in teaching,
which requires the creation of new and adequate teatdamging scenarios that favor the
assimilation, growth and personal development of students.
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Abstract

| would like to focus my presentation otine search for newtechniques to nurture students'
motivation, in particular in the area of chemistihis idea stems from the need to stimulate
students as a key aspect in the development of the entire teéedminigng process.

This factor is crucial in education, spdblian STEM subjectsraining in this field involves the
responsibility of providing different tools and instruments so that students can face their future with
guarantees, both academically and in the workplace, participating in social and economgsprogre
since the development of these disciplines has repercussions on society.

Chemistry is a living discipline in continuous evolutiand it isrelated to all areas of lif€&or this
reason, the need arises to modify the tools for the teaching of chemustsidering its social roots.
Using this fact as a potential motivating factor in teachihg.this sense, it is proposed to
contextualize the study of chemistry in the industry of the students' environment.

An innovation plan was developed for Physiosl Chemistry in the 4th year of Secondary School,
connecting the content of Chemistry with the industrial network of ourloityrder to do so, we
worked with 5E enquiry sheet$o do so, we worked with 5E enquiry sheets, each one of them
aimed at a dferent industrial field and didactic topic: automotive (rubber), containers and
packaging (plastic production), food, metals, etc.

The implementation of the project was quite successful, with a good reception and response from
the students, and tipeoposed objectives were achiev&tle students expressed the importance of
knowing the direct application of didactic content in sociStyme problems were detected in the
preparation and development of the content, which should be taken into accosuttdequent
interventions.

After carrying out this project, the effectiveness and interest of this type of didactic innovation tools
has been proven. And a seriesvafrk linesare presented that could be developed to continue with
the research of this iowation proposal, such as: adaptation of the project to other educational
levels; extension to other scientific disciplines, as is the case of Physics combined in the curriculum
with Chemistry, or irdepth studies of its implementation.
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Abstract

Teaching and learning at university in virtual environmewisat is the challenge of 21sgntury
society?

In 21st century society, the need for imminent digitalisation in many areas, including the
educational environment, has been foreseen since the end of the last century. In fact, one of the
objectives of the 2030 Agenda is to promote qualiucation through digitalisation. This path was
expected to be achieved in the medium term. However, the situation caused by the-TSOVID
pandemic has imminently accelerated the digitisation of education at all levels of the education
system. Specificall in the area of university education, the digitalisation of the teadbarging

process is a fact that, regardless of the disappearance of the pandemic, has come to be established.
The blended learning or-learning teaching modality requires the temchnd the student to
implement a series of digital competences. These competences were already established prior to
the pandemic by the European Union in the European Framework for the Digital competence of
Educators (DigCompEdu). In this framework, diéfet levels of qualification are differentiated:

Al. Newcomers (have had very little contact with digital tools guidance to expand their repertoire).
Explorers (A2) (have started using digital tools, however, without having followed a
comprehensive or cois$ent approach. Explorers need insight and inspiration to expand their
competences). Integrators (B1) (use and experiment with digital tools for a range of purposes, trying
to understand which digital strategies work best in which contexts). Expert$ud2a range of

digital tools confidently, creatively, and critically to enhance their professional activities. They
continuously expand their repertoire of practices. Leaders (C1) (rely on a broad repertoire of
flexible, comprehensive, and effective dajistrategies. They are a source of inspiration for others).
Pioneers (C2) (question the adequacy of contemporary digital and pedagogical practices, of which
they themselves are experts. The challenge of digitising the tedehiming process is thereéor

a major challenge for those in charge of university institutions since the solution lies in training
teachers in digital and didactic skills. They must not only have digital competences but must also
change their teaching style to teaching in virtuairemments. Specifically, the design of materials,
feedback throughout the process and the use of intelligent tutoring systems in these environments
are very important. Now the interaction is not similar to that developed in thdoffaee
environment, tts fact becomes a risk that can lead to an increase in early studemudlrdne
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causes are that the student may feel lonely in the virtual space and this may lead to a decrease in
their motivation to learn. To address this, institutional managers o@sdude systems for student
monitoring and tracking. Such systems need to include simple techniques for analysing interaction
logs on the platform and for early detection of students at risk. In addition, provision must also be
made for student traininig learning in virtual environments in order to help them adapt well to
them. For all these reasons, the challenge of teaching and learning in virtual spaces is great and the
solution must be immediatall these aspects are workedBaropean Erasmus+ RBeat SmartArt
(20191-ESO01XKA204-095619, you can find out more dittps://srismartart.etdnd by following

us on social networksTwitter, @srlsmartart Facebook @smartartprojectand Instagram
@srlsmartart
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Introduction of the Author

Teacher of Biology in training at |JBueBasBhireD. an
(Argentina). Graduated in social work, she works with adolescents in vulnerable situations.
Representative of her country in the internat

in addition, she is investigating the curriculiategration of citizen science projects.

Abstract

We are in a very particular and special situation, in this context of a pandemic and with a mixed
education in many places, with the term mixed education | mean classes in bubbles, depending on
the case virtually and other fade-face. It is we, as teachers, who first of all must develop the
capacities that we want students to acquire, since we not only have to design and plan, but we must
be creative so as not to fall into repetition, exposureretutn to the practice.

Without a doubt, | believe that the current situation allows the development of skills, perhaps
depending on the bubble you work with, it will be more beneficial for students to work on some
skills and others in person, for exampeoup skills, it will be more beneficial to work on them
with the faceto-face bubble. And perhaps, individual competitions do it with the virtual bubble. It
will depend, as | said at the beginning, on the skills that the teacher can develop and these tha
believes are most beneficial for his students.

We are facing a scenario that is in motion at all times, and students must acquire skills that allow
them to face the world we are going through. Is it necessary to develop other capacities? Maybe
reversehem? Perhaps we should focus at this time, in addition to STEAM competencies, on those
that promote tolerance to change, resilience, creativity. The world changes and education must be
transformed, because regardless of the situation in which we ggt amggcannot allow students

to not acquire skills, we must develop them without excuses, put our creativity into play, leave our
comfort zone and provide tools that they collaborate in the citizen training of individuals who can
face situations of constgrgbrupt changes and without any stability.
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Introduction of the Author

Pratibha Mishra is an education strategist currently serving as the Principal of Panbai
International School, Mumbai, and consultant to various educational organizations. She is on a
mission to empower those who impart and consume knowledge. In her career spanning over 20
years, she has been associated with a lot of institutional reformsiaibpen the adoption of new
educational paradigms. Pratibha Mishra graduated BA with Honors in Psychology which served
as the foundation for her love for educating and empowering students. Later on, she went on to
take her Bachelor's in Education and Mers in Education degree from the coveted Mumbai
University and two Post Graduate Diplomas in Managing and Leading schools. She has experience
with SSC, ICSE, CBSE Cambridge (IGCSE) Boards along with premier higher education
institutions from UK, USA, Fiahd, and Russia and has numerous awards and honorary doctorates

in doing so. Pratibha works with multiple NGOs and serves on their boards along with her duties
at school. She is a vocal advocate of Rights and Safety of Children, Educational Empowerment and
Democratizing Skill Development. She believes that her competence in educational strategy is a
waste if she cannot deploy it for those who need it the most

Abstract

The goal of any educator is not to deliver curriculum or what is writterbwol. The goal of an
educator is to create a plan of knowledge delivery and environment that fosters futtveimgell

of the children. When we talk about making our children futaesly, a lot of factors come in to

play and one of the major factors int&enining success of a child is his/her competency.
Competencies are not only limited to career skills but also to life skills that are required for a healthy
life. Suppose, you are teaching computer engineering students, you are not only responsible for
making them great at using a computer but also at a lot of other life skills. You are responsible for
how they speak. You are responsible for how they behave with their peers, seniors and juniors. You
are responsible for how they maintain their physicalrardtal health and much more. In totality,

you are responsible for developing a lot more competencies than just core career skills.

Why are these competencies important then? Your competency is how good you are at doing a
particular task and that aboutnssiit all up. As educators, how can we make our students ready for
the future? By developing competencies that help them navigate the challenges of the future, we
are making them ready for the future. Competencies in all areas of life are critical andgHe

develop them falls on us. A great mechanical engineer cannot achieve anything if he is not
competent enough to take care of himself. A really fit cannot earn a living without any strong core
skill. Even if you are good in your core skills and heand poor in interpersonal skills, you will

have a hard time excelling in life. So, if | had to summarize, the job of us, as educators, is to create
an environment where we can identify these areas of growth, create a plan to optimize these areas
and therwork with the students to develop them. We have to do this with every student, for years,
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over and over again till we prepare them for the challenges of tomorrow. That is why development
of student competencies is of such great significance.
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Introduction of the Author

He spent more than 25 year exploring and investigating about education. From early school
enrolment to adult systems traying to helpmprove the quality of our education system since his
university studies collaborating with many organizations and schools and since his firm, Ciencia
Divertida, who started 25 years ago its contribution to both formal andfoiwnal educational
systemsfrm Spain to a | ot of countries around the
of Science and Scientific Thinking in several
last ten years with his project www.planetaexplora.com. He trairthers in STEAM

met hodol ogy, in private school and for the Gc
University Hispalense of Sevilla and Univers
education to science for all publics in severahiats such FERIAS DE LA CIENCIA, CLUBS DE
CULTURA CIENTIFICA, onLINE EDUCATIONAL CAMPAINGS, etc.

Abstract

Always is important, even pivotal, to know what another educational professionals and teachers are
currently doing facing this uglpandemic period. What Iytrto exposes the key importance of
bringing non system educational actions to the school in a coordinated way. Extracurricular
workshops, steam campus, and so many other actions went out sharply from the dairy routines of a
lotof students, not only their classes at schoo
to them as well. We efforted a lot in bringing them that experiences to their homes, on line. But
they need materials and some basic means like interneection, tablets and so on that not
alaways have. So we designed a method to bring their steam session to home (science BOXES)
delivering materials and coordinating this effort with school to take advantage of the process letting
bringing more materials dnschool stuff direct from schoeteachers to the pupils houses. Our
previous experience and their own schools background let us check the different environments and
need sos several areas with different levels of kind of Attention: from hiring a tabl@ttarnet

free cards tos only bringing them reactives, products and school materials. Later, once we
determined what they needed, we star to conduct our coord8iEESM program along with their

school teachers
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Introduction of the Author

Primary teacher and Social Educator. He has been educating children for more than 20 years at
different levels: Preschool, Primary, Secondary and University.tRerlast 10 years has been
teaching Natural Science and Robotics in Madrid. With his students, he has participated several
times in the scientific competition Ciencia e
being finalist in Scienceon $t&& 17 at Debrecen, Hungary. APri
many more and better things than the ones they can read in a school textbook, we just need to give
them the opportunity. o

Abstract
Our world is changing fast. Every day we have
as far as a Amouse clicko or a Nnscreen touchbo

to make sure we find what we need, separating it from ooibes.

Primary education is a good period to start working on it, to make sure our studdetsrang

to learn. This is quite interesting, because since we are born, we are learning by our own. We do
not need fAteacherso tloegxpti@ai waluls, hloeavep ot me vk
we observe, practice, fail and succeed. So let our students continue with that process!

This fAsimpleo idea, creates a complete method

1 We need to change the traditional teacher roll aktiogvledge owner. Students already
know many things, teachers should provi de
succeedo.

1 Students need a roll change too. They must move from a passive roll to and active position,
from Alisteningoduacsisnignoi | ad i g, sremp, obser
analyze, iIimagine, create, test, €éo

1 Motivation is really important to achieve it. Have we ever asked our students what they
would like to learn, how they prefer to do it, how they would like to be graded,

We have to change fAithe academic teaching wayo
an active part on it. Our curriculum and Laws make it difficult and add high pressure on teachers,
but Il etds try it! L et their olgjactives, credieethmir dwh @rojeotp p o r
look for the desired knowledge. Science, robotics, programming, 3D design, History, could be the
best excuses to accomplish the curriculum content making sure they acquire all the competences
and skills to be ZLCentury independent and critical citizens
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Introduction of the Author

Teacher of English at Institut Sant Just, a public high school in Catalonia. She has been teaching
English as a foreign language in secondary education since 1996. She is currently coordinating
the didactic department of foreign languages at her high school and promoting methodology debate
as a means of improving the teachiegrning process

Abstract

What skills would | like my students to learfiRe truth is that in public secondary school, we
someti mes struggle with students who donodot w
Thatdés why we are always applying the try and

Of course, as a language teacher, | would like my students to have all the basic skills of any speaker.
If we take them in the natural order they come in native language, they would be listening, speaking,
reading and writing. The main objective when l@grianguages is to communicate, to transmit a
message. And to do that, you need to know the language. But, in my opinion, they need other skills
that will help to achieve those, and many others.

| am thinking, for example, about the ability to learn fromistakes. | think it is really useful for
language learning, and for life, to consider any mistake we make as an opportunity to improve.
Sometimes it is difficult to convince students that making mistakes is a good thing. Once this
thought sinks in, theself esteem improves, and they feel more confident to try and communicate.

To trigger self confidence, it is important to not correct every single mistake they make, and give
them positive praise.

Now, this might lead to a tricky situation with studeow®r protected because of constant praise.
It is our concern to find balance between raising self confidence and being spoiled. There must be
room for some control of frustration, which is a skill they will need for life.

| have already mentioned the ethskill which | would like my students to develop: a mixture of

self confidence and courage. | hope self confidence gives them courage to communicate. Many
times students are scared of speaking because their English is not perfect, or their pronisnciation
not accurate, or because reasons. | think that part of my task as a teacher is to eliminate this
perfectionism that paralyses students when it comes to talking.

When students think that their English is not good enough to communicate, they stagnsilent

refuse to speak. They want to wait until their English is perfect, and that might never happen. Over
the years | have seen the most outgoing stude
good, while shy students could only speak when tmeersation was learned by heart. For this
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reason | think it is important to raise confidence and show students that, even if not perfect, the
language they speak is good enough for successful communication.
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Introduction of the Author
Jes¥%s Urefa has a degree in Education with a

years in teaching English in the public and private sectors. Master in Education Mémtion
Management of Educational Centers with a specialty in learning evaluation. He currently works

as pedagogi cal coordinator of the first cycl
Dr . Mi guel Canela L8zaro, Villa Tapi a, Domi ni
Abstract

| would like to start this presentation by saying that a competence is a knowledge in execution and
works as an ability to face certain situations, in any area of life. Therefore, competeecy
learning is one that allows us to deal wdifferent situations of reality effectively.

An educational model based on competencies attends to the educational process of the student,
more than his compliance with the course, which allows the integral development of each young
person. There is a ses of knowledge included in learning by competences, which can be separated
into three types: knowing how to know, associated with permanent development in all areas of life;
knowing how to do, which is the mastery of techniques focused on performinguliftasks and
knowing how to be, which is the attitude that allows us to develop social skills.

The student who learns competencies rather than knowledge, is involved in a constant learning
process and to advance in his academic course must demonstratestery in different areas. We

can say that this learning model is more resmitsnted, and achieves higher performance in
students.

This model represents a new paradigm in education and eradicates the traditional model that bases
learning on the memiation of data and information, which is often irrelevant to real life. Learning
skills allows students to apply them not only in the academic field, but also in the workplace.

In our school, we strive to create a participatory scenario in which stualent® longer mere
receivers of information to become active agents. They are responsible for their own learning,
which generates a strong autonomy in them and fuels their curiosity. By focusing on holistic
development, competendased learning enablesidents to make decisions based on what they
already know and master, fostering constant development and acquisition of knowledge and skills.

Having said all this, there are plenty of reasons to encourage competency learning.
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Introduction of the Author

Director of the Escuela de Pequef@s Cient2fic
in rural areas, winner of a lot ofegional, national and international prizes. Science Ph. D.
Bachelor of Food Science and Technology. Graduated in Chemical Sciences. University Expert

in STEAM Education with Programming and Robotics. Professor of Didactics of Experimental
Sciences, Unersity of Experience and UCCi at the University of Burgos. SCIENTIX Ambassador.
Mentor of programs like STEM Talent Girl or Technovation Challenge. Scientific disseminator on

the Scenio platform, Burgosconecta, Norte de Castilla, Onda Cero or RNE

Abstract

Science is a universal right, and it is thus contemplated in the letter of the declaration of Human
Rights.

Science is necessary to know and feel the world around us. Science is creative is exciting and that
is how we should present it to odudents.

Scientific literacy, science popularization are powerful tools to enhance critical thinking, creativity,
communication, and collaboration among our students.

Science and its development in the classroom involve the practice of several ofdtbmkeyences
contemplated in the Spanish curriculum:

1 Competence in linguistic communication: implicit in the presentation of science projects, in
the knowledge of scientific vocabulary or in scientific dissemination.

1 Mathematical competence and basic petences in science and technology: the use of
mathematics as a universal language, as a basis for the construction of theorems, as a basic
language for computing.

1 Digital competence: the use of mobile devices, computers, Arduino boards, microbits or the
like as a tool to search for information, collect and analyze data, is a perfect complement to
give solidity to a STEM project.

1 Learning to Learn Skill: commenting, inquiring, debating, exploring, science learning
becomes meaningful, effective, authentic.

1 Social and civic competences: science is done as a team, it is built in a transdisciplinary
way, it is shared and with all this our students transform and build society.
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1 Competence Sense of initiative and entrepreneurial spirit: the search for sotusiciesice
helps them to understand the world in a more critical way and to initiate paths towards truth
and evidence.

1 Competence Awareness and cultural expressions: science is culture and this is how we must
make them see it. Scientific culture is neszgy in a faspaced and changing world.

Letting our students see that science and technology are part of their lives, that they are not alien to
them, that they are on their way, can greatly enhance their interest in STEM subjects.

| see an early approh to science as essential. Discover the why of things from early childhood
education, from the cradle so that their love for science grows with them, at their own pace.

It is also very important to introduce them to close references. People who d#dwaaliees to
science and technology but who are not far from them, real people, alive, close, with hobbies, with
family, with friends.

We must encourage the participation of families in their children's STEM education and motivate
them to participate iextracurricular activities related to science and technology. We must not lose
the idea that noformal education is a very important complement to guarantee the increase of the
scientific capital of our students.

We must not forget that weducate complete individuals, that the sciences and the humanities go
hand in hand. Let's build a world of polymata, by Leonardos, a new educational Renaissance
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Introduction of the Author

Education for sustainability is a challenge for all teachers at all educational levels. However, for
this process to be successful, it is vitally important that fueaehers work with this competence:
The competence for sustainability. That is why we must value education for sustainability
incorporated in a transversal way, trying to create globalizing scenarios that promote critical
analysis and social valugkat evoke a solution thinking and with a medium and long term vision.

Abstract

Training professionals committed to sustainability requires a change in the interpretive models in
the relationship of the human being with the natural sowocultural environment; represents a
means of enabling the experience of alternative models more in line with the ofadussainable
development, and implies a reorientation of higher education towards sustainklidigssential

to ask yoursélthe following questions: What professional skills in Education for Sustainability
should be developed during initial teacher training? What vision of professional competencies in
Education for Sustainability do future teachers have?

Just as knowledge abbthe environment is transversal and interdisciplinary, education for
sustainability must be approached from different perspectives. For this we cannot speak of a single
competence, but of the concurrence of various competeridiese are the competergithat

should contribute to improving the quality of life of the population and to building a more
sustainable society and future through educatioimvolves the combination of practical skills,
knowledge, motivation, ethical values, attitudes and emstiand other social and behavioral
components that are mobilized together in the face of a sustainability challenge at a social,
environmental and / or economic level that is situated in a certain context. cultural and educational
environment.

That is wly we must value education for sustainability incorporated in a transversal way, trying to
create globalizing scenarios that promote critical analysis and social Wadlieoke a solution
thinking and with a medium and long term vision.

Oneshould not work from fear and the apocalyptic vision but from a constructive point of view,
based on scientific knowledge and with a positive vision of generating a change towards a favorable
balance for all.
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Introduction of the Author

Yara Arnaiz has a degree in Chemistry at the University of Burgos (Spain). She is currently studying
the Master's Degree in Teaching in the specialty of Physics and Chemistrgt gigoUniversity

of Burgos. She patrticipated in a STEAM project, which attended the 1st Science and Technology
Fair of C a #eriintemtian isyto chnginuen her training in the branch of education,
specifically in the teaching of science. Heraattjve is to be able to teach classes and develop
projects using various methodologies, focusing her interest on the humanization of Physics and
Chemistry through the transfer of values and integral development linked to the training of people

Abstract

This year | have completed the master's degree in teaching, and | have had the opportunity to do an
internship at a school. And the experience has been very interesting to me in many different ways.

Something that | would highlight from what was learigethe importance of working on the skills

in the classroom so that each student is able to perform a task or solve a specific problem in the

most appropriate way possible.

In addition, from my point of view, one of the competences that is most imptartaset and which

| consider essential to work in the classroom is that of learning to learn. This competence is closely
related to seffegulated learning. By working on this competence, students will be able 4o self
regulate learning processes and willrbere aware of when they are making a mistake, or what
they know and what they do not know.

It is known that both female and male students, mainly in the classes of scientific disciplines,
sometimes are not able to differentiate whether a concept theyuhdeestood correctly or not.

This can be a problem, however, if the student is able toegpilate the learning process and be
aware of what concepts they do not really understand, making the changes or adaptations that they
consider necessary can pogty favor the result of their grades and even when correcting possible
previous ideas.

| think it is very important to carry out continuous feedback to be able to work on this in the
classroom with students, guiding them towards solving a problem ocifisfaesk, indicating how

to continue or what their weaknesses are so that they try to modify them, generating greater
motivation in students during the learning process
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Challenges of Distance Education

Nat al i j aNaPtralginjBsankl Cviklb i ¢

Srednja zdravstvena in kozmetilna gol
natalija.kirbis@szks.si

Povzetek

Gole so v mnogih drgavah zapIr%,e weanmdadri s aijzador &g

preko spleta. Mal o je znanega o tem, kako se dij a
V. nagi raziskavi prewe,t aki j pmeulrezel i akegnjaei sk :
zdravstvene in kozmetilne gole Maribor, programoyv
Rezultati kagejo, da se dijaki dobro spopadaj o s
dobro obvladujejo situacijo. Velina dijakov namen
dela v primerjavi z delom v gol i povelan. Vel kot
neulinkovit i n nesemissterlinnj aVel|dianaj edipgraikdbovbisvanj e v
Zzbuj ajoli so podat ki, da dijaki oblutijo luknje
pomanj kanjem praktilnega znanj a. S k r besigurndsttnadn j i h o

samostojnim opravljanjem dela.

KI'jul neCOWiD4 8dedi jaki, epidemija, izobragevanje na

Abstract

Although schools in many countries are closed due to thelémtigg COVID19 pandemic, the learning
process continues online. Little is known about how secondary students cope with learning in the exceptional
situation.

We present the survey resultstbe experience of fourthear students of the Secondary School of Nursing

and Cosmetology Maribor, in training programmes for nursing care and cosmetic technicians.

According to our survey, students deal with the current learning conditions well anc: libbgwconfront

the situation fairly well. The majority dedicates 2 to 3 hours a day to learning. The students also believe that
the workload is larger in comparison with the one in school. More than half of the students think that the
system of distancearning is inefficient and senseless. Most students agree that getting a higher grade online
is easier. The alarming information is that the students realize holes in the knowledgentdtilnesubjects

and they express their concern about the lackadtigal knowledge. They worry about their career path

and feel insecure about working on their own.

Keywords:communication tools, COVIE19, distance education, epidemic, student
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1. Uvod

PandemijaCOVIBL9 j e mol no omejila vedenje | judi p

j e v mnogi h dr @wrescaBuildng peareivteedninds@f men and women, 2021)

V Sloveniji,2mi | i j ons ki dzgadidow celotBdih,sek®rpl primarnegag sekundarnega

in terciarnega izobragevanj a. Vendar gol sko
ul encev i n gtudentov nadal juje: d o ma, vV S 0
komunikacijo.

Slednjinal in i zobragevanja na daljavo je molno
drgavi. Trenutno se podobne r(dnesoeBuiklingdeagean aj o
the minds of men and women, 2024)0. aprila202@ ceni | , da je 193 dr ga\
zaprtje gol -¥Y¥9zvieai jjse COViIl Dadelo 1,57 milijal

svetovne popul acije ul e (Vnerundrugl, 202Qy kapiskavidvomigt ud e
O ulinkovitostpireddamigraanjdaa ¢gool biinn o treba raz
socialnega distanciranja v golah. Trenutno, ¢
gol e po svetu del no o damo taprte. Vizmakstvénid reejanpeabilog e v
objavljenih nekaj anekdotil ni h p@®a&lingl2020) t e m,
(Xie&Yang,2020) Ta | | anek p oearaziskave opravigemze medidigki 4. letnikov t r
(smer tehni k zdravstvene nege in kozmetilni
Maribor v mesecu februarju 2021.

Ker je bila Slovenija ena izmed prvmhaludr gav
epidemije(Unesco Building peace in the minds of men and women, 20R&) se slovenski otroci

v drugem valu epidemije izobragu(R®ppoRijjedadj a
to izhodigle dejansko | ahko koristno, saj p C
dol gemu obstoju i zarting &eEvttamln 2085t ea dgaljvavoi m
razl i | i cam i rblienoatiVargbel& De&oksoon,2012}d vgzgoejna metoda trenutno

sl ugi predvsem kot dodatek v okviru formalne
pandemijoCOVID1 9, | ahko pomagaj o povedamct i tehni ke i

|l zobragevanje na dal javo ( di dearaingk @ obékd uc at i
i zobragevanj a, proi kater i sta ulitel] in ule
razli |l nih komunikacijskih tehnologi]j (Encycl o

Vlada RS je v sodelovanju s strokovno skupino za e@9ith ministrstvom za zdravje 3. 12.
2020 objavila kriterije (slikal) za postopno rahljanje trenutno veljavnih ukrepov za omejitev
girjenja (Miaistrstuo aaypravosodj@020)
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Nacrt sprosc¢anja ukrepov ob pojenjanju pandemije COVID-19

Stevilo okuzb Stevilo okuzb

.%(_. <1000 %%{- <600 Stevilo okuzb
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<300
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—}é[)G <1350

hospitaliziranih

&f 1200

Stevilo okuzb

%%{* > 1350

hospitaliziranih

&> 1200

Crna Rdeca

ukrepi kot veljajo sprosti se javni potniski promet odprtje servisnih dejavnosti, osnovna 5ola in zakljuéni letniki odprava vseh omejitev,

v omejenem obsegu, trgovin, vrtci in Sole 1. triada srednje Sole, odprava prepovedi veljajo splosni higienski ukrepi
muzeji, knjiznice, galerije, in uéenci s posebnimi potrebami, prehoda obéinskih meja ter prepoved barov, diskotek...
frizerji, manikura/pedikura Sportne aktivnosti na prostem v vseh obéinah in gibanja

- vse ob upostevanju ukrepov vkljuéno s smuciséi, v noénem ¢asu
zbiranje do 10 oseb,
odprava prepovedi
prehoda obcinskih meja
v vseh regijah, ki doseZejo to stanje

*Stevilo okuzb predstavija 7-dnevno povpreéje

Slika 1: Kriteriji za rahljanje ukrepoyMinistrstvo za pravosodije, 2020)

Kako slovenska javnost sprejema ukrepe, nim
razi skave. Zagotovo pa | ahko trdimo, da so us
Po dostopnih podatkifzRSZ, 2021)sejegt evi | o brezposelnih v Sl ov
povel al o. Konec decembra 2020 je bilo na zav

zaposlitve, kar je 15, 9ZR84221pt ka v el kot dece

Vprvem valu izobragevanja na daljavo je bil

uliteljev. Ulitelji na nagi gol i so pogiljaldi
poslugeval videokonf er enl| ni bstiikpomanjganju zndnja fga v a
komuni kaci jske tehnologije. Zadevo smo izbol
zal et kom novega gol skega l et a opravi |l Ve |

vi deokonferen| ne podp oje\euporabi&amurskacijskirdolodij| Tekom z a
drugega vala smo se poslugevali vi deokonfere
poul evanj a.

2. Metoda dela

2.1 Vzorec

Anketa je bila narejena na spletni platformi 1KA. K sodelovanju v anketi so bili povabljeni vsi

dijaki in dijakinje zakljulnih | etnikov zdr:
zdravstveni tehnik je povabilo dobilo 134 dijakov in dijakimja s me r i kozmetil ni
dijakinj. Odzivu k i zpolnituvi ankete se je o

anketo 94 dijakov in dijakinj, delno pa 13 (tabela 1). Od delno izpolnjenih anket je bilo delno
uporabnih 9, 4 ankete so bileuporabne. Zato so v analizi ankete uporabljeni vzorci anketirancev
n=107, n=103 in n=94. Reprezentativni vzorec analize je narejen na n=94 anketirancev (tabela 2).

Tabela 1: Odziv na anketo
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Konéni status

Konéal anketo () :

Delno izpelnjena (3) :

Skupaj ustrezno

Klik na anketo (4]

Klik na nagovor (3) :

Skupaj neustrezno

Skupaj anketirano

Skupaj enot v bazi

03]

107

&

ns

Tabela 2: Uporabnost ankete

(pr

zaprtjem ¢

al i

ne

pomanj kanj e

naj bol j

p o

Stopnje odgovorov Osnova: Koncal anketo w
Kumulativni status Frekvenca Stopnja
Klik na nagovor N4 --
Klik na anketo 108 -
Zatel izpolnjevat 107 =
Delno izpolnjena 107 -
Koncal anketo 94 100
Uporabnost enot (50%/80%)
Uporabne enote O B88%
Delno uporabne enote 9 8%
NeLlporabne enote & 1]
Prekinitve
Uvodne prekinitve 7 &%
Prekinitve vprasalnika 13 1% (neto 12%)
Skupne prekinitve 20 18%
2.1 Raziskovalne metode
Dijakom smo zastavil:i nasl ednja vpraganj a
1 Alimenite,dajeobsegdeld pr i mer j avi z izobragevanjem
2 Kakodolgose ulite vsak dodapmgis eceolivipregt evwi Igamvi
3 Gtevilovuri mérejngai s lasom pred
4 Alimenite,dajeor oces i zmad rdalejvaamg akor i st en
5 Pri katerih predmetih oblutite
6 Ali menite, da nadzorujete situacijo?
a. Kajvam dobro uspeva?
b. Kaj vam ne ugeva?
7 Kaj bi vam v zdajgnji situaci]j.i
8 Alivass kr bi pomanj kanjve kprn aktl inlenme gg& op 9q wk’a
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a. Kaj tolno vas skrbi?
9 Ali menite, da bostp o koncu icgebe@ygievaagdastnega pr al
samostojno opravljge dela?
10 Ali menite, dajetekom zobr agevamjrd drod i dalnjj &@&voi gji h oc¢

izvajal. pouk v gol i ?

11 Spol

121 zobrageval ni program

Raziskava je bila itzvedena z orodjem za anke
V anketi je sodelovalo 114 dijakov in dijakinj. Anketo je do konca izpolnilo 94 dijakov, ostali
vstopi Vv anketo so bil i ezesmaiwitvzoez $ katerim®@iddbsegli i | i
bol jgi vpogl ed nad celovitostjo probl ema. T
anketirancev, iz tega razloga smo se odl ol il
naj vel ji vzr orka gzeag ap rvizsotrrcaan spkoovsztr ol i | o prostov
njeno elektronsko upravljanje. V raziskavi so sodelovali dijaki, ki se zanimajo za lastno
izobragevanje in imajo internetno povezavo.
3. Rezultati

Graf 1: Ali menite, da je obseg delgpvr i mer j av i z i zobr &gddranjem v gol i

Ali menite, da je obseg dela v
LINR YSNRBF @A T Al 20
LJ2 S 6 YK

.

Na zastavljeno vpraganje je odgovorilo 107 ¢

Iz programa zdravstvene nege se je odzvalo 75 dijakov in dijakinj, iz progkaomna me t i | n i
tehnik pa 19 dijakinj. Zato je merodajen za uporabo reprezentativni vzorec n=94 anketirancev. Da
se je obseg ur ulenja na daljavo povelal, men
in dijakinj (graf 1).

Graf 2: K a iteovsall aah?g ©103%3) e u |
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Na zastavljeno vpraganje so odgovoril:@ 103 &

|l z programa zdravstvene nege se je odzvalo
tehnik 19 dijakinj. Zato je merodajeza uporabo reprezentativni vzorec n=94 anketirancev.

Vel kot 2/3 o0z. vel kot 75 % dijakov in dija

cel o vel kot 4 ure na dan. Le sl aba dimmefjavipor ab
so v veliki velini tisti, ki se ulijo vel kot
Najmanj | asa za ulenje pa porabijo dijakinje s
Graf 3: Gtevilo ur ulerapatvemiOgmeej avi s | asom pr

2 dzNJ dz6 Sy 2|
Y LINSR T I LINX

Ol ® dzNJ dz6 Sy 2 e S e Rt 2 Sy 2 47%

Ol @ dzNJ dz6 Sy 2 IFNaSeISfOY | y2 Ol f 2

Od @ dzNJ dz6 Sy e|ERESHES N2 @S 6 FE36%

Na zastavljeno vpraganje so odgovoril:@ 103 &
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|l z programa zdravstvene nege se |je odzvalo
tehnik 19 dijakinj. Zato je merodajen za udmyaeprezentativni vzorec n=94 anketirancev.

Da se je gtevilo ur wulenja v primerjavi pr e
zmanjgalo, je odgovorilo 15 in da je ostalo er
Graf4:Alimeni e, da je proces izobragevanja malodal javo ko

Il fA YSYyAGS>zZ RIF 2S5 L
na daljavo koristen ali nesmiseln oz.
YySdz6 Ay 1 2 9A 0K

/\
13%

koristen mnesmiseln my Sdz6 A y | 2 DA i

Na zastavljeno vpraganje so odgovoril:@ 103 a
ankete poraja vpraganj e, al i so dijaki in di |
ekoristencg, za katerega esuel ijnek oovdiltogl,i |zoa 4k8a taenrke
anketirancev graf 4). Avtor ankete je premalo
verjetno anketiranci ni so pomi sl il.@ na dol gor c
imeli v mislih trenutno situacijpi zvaj anje pouka po v najprej zas
prilagojen izvedbi ul nega procesa na daljavo.
vidijo neulinkovitost izobragevanju na dal javc

Graf 5: P i katerih predmetih OMdanihej @omallBkand eo zowa
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t NA {1 F3d0SNAK LINSRY S
pomanjkanje znanja

maturitetni predmeti 66%
tuji jeziki [IPZ9%
praksa
atNR120yA US2 NSNS NEHS%G S A
RNHzOG 2 @ll®@pe S

naravoslovie [I89/0

Na zastavljeno

vpraganje so odgovoril:i 103 anketiranci. Pri
Najvelje pomandj kakij ajdi obkiuti po pri praksi (
srednja strokovna gola in pri maturitetnih p
zakl jul ni l et ni ki in jih | aka matur a. Na tr
teoe eti |l nih predmetih (n=46), ki so temel| nj it

Graf 6: Ali menite, da nadzorujete situacijg?= 103)

Ali menite, da nadzorujete situacijo

‘ 16%

63%

splohne mOS kel

Odgovori na zastavljeno vpraganje dajejo uvi
spopadli s situacijiopoak na dal javo, saj jih je velika vel
(n=65) obvliadajo sitwuacijo in le n=16, da | e
in ge kar¢ predstavljajo 84 % in sploh ne san
0 Kajvamdobrouspevd@ e Kk 3184 %el o
T el mam boljge ocene, ker se | ahko na ocen|]

ne moti . ¢
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T eNa ta proces golanja na daljavo sem se

(se polure preg budi g) , S i bol j pri stvar.i I n s
Namrel, ko sem v ¢ ocilhdo5ihisitenaaviobua. Pouksevednot i @
konl| a -loadidh. Spet3noram na avtobus in domov pridem ob. Jakrat sem
utrujena in mipo navad.i ni do wulenj a, zat o so
funkcionirati, | e ni naspan in | e je utr:

T eMed poukom doma sem bol | sprogl ena, zat
gol i . ¢

1 éSam razpolagam s | asom. ¢

T eVeli ko vel | auslae nljauh,k os anja nseenmh nd al e| do ma.

T eVse mi veliko bolje uspeva, saj i mam do
gol o. ¢

T eVse, saj i mam vel | asa za gol ske obvezn

T eDobre ocene, saj i mam vel |l asa za ul enj

T eUskl aj evanj e ¢ p oportnavzgoje lankamnaredim traning. Prejgem| a s L
i mela 2 wuri gportne vzgoje v goli, nato

1T éRazporejanje | asa za pouk in ulenje.cg

T eGivljenje, ker je boljge kot v golii i n

boljge naspim. ¢

Kaj vam ne uspeva@ploh ngi 16 %

T enajti motivacijo, da vsak dan utrjujem

! éni sem motiviranacg

T eskoncentrirati se na dololeno stvarc

T ene uspeva se mi skoncentriratdii na zoom |
ul i ti, mie sulsepdeiviai snovi ¢

! éorganizacija vseh zapiskov, koncentraci ]
kot pa v goli v wulilnicicg

T eul enj ec

Kaj bi vam v zdajgnji situacij i naj bol j po

T 2001 EOAO CkrathhfedembiO®AET &h AA AE OA OOAéAI
Hi 1T Ah OAé OAUI ACAh T ATE TAHEOT A O11 OK

T ¢AT 1T E 1 EOAT DOI 001 O UA OeAl EAXK

T ¢AA 1T OOATAi T AT T Ah OAT AAO 1 POAOI EAIT DOA
i AOOOAT OTiI TiTcieEIlE OeATEA O ATTER AA A
predmAOAh T A AT T A PA OOA 1 O0AIT K

T ¢AT1 EAHA OAUI ACA DPOIT £ZAOT OEAOh OAé OOOEAOA’

Graf 7: Ali wvas skrbi pomanj kanf3¥) praktilnega pou
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sploh ne

#0S mkeld

Odgovor, da kar 82 % vseh anketirancev skrbi izpad znanja, giga dobi vaj o v Kk
okol ju,

procesa
mat ur ant i

okolju.

0 Kaj

)l

E RE I I TN B B = —a —a A

= —a —a -

==

e
e
e
e
Y
e
e
e
e

D

M T @ @D D DT D @D D

d
d
d
d
r
Y
d
d
z
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je zelo
povzrola v
so i mel h

zaskrbljujol in potrjuje razl

posamezni h strokovnih pro

Veradngiahs#édwveh] gabDslknesece

tol noge alsgdisBRodli @ (
epomanj kanj e zn

anja in izkugenj pri del u

[
R

a ne bomo zaposl!l jivi in i mel.i premal o
a smo prikrajgani eddodnkugnj gl kg so |
a se ne bom znagla v neki sitwuaciijig

a se ne bomo znagli v klinilnem okolju
i pravilicg

omanj kanje znanja in iznajdljivost.i na
a ne bom str okovnpoo kdloivecodg | usposobl jena
a bo pomanjkanje izkugenj vplival o na
a nadaljnjo zaposlitevg

a se v klinilnem okolju ne bom znagl ag
zobrazba brez prakse i n iskanje delovn
a se v dololenih situacijah ne bomo zn;
akbome znagli v klini|lnem okolju in na
akse v zadnjih dveh Il etihg

a se potem ne bom mogla znajt.i v bol ni
a ne bom znala osnov, ko enkrat dobim
a ne bomo pravnkenbogol mpglindsesbteéei sl u
krbi me, da ko bi gla v slugbo, ne bi
m i zpadel /i zpadla neumen/ neumnagcg
anjga zaposljivost zaradi pomankanja p
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T éda ne bomo znali delati z | judmig
T ezmedenogurnmstnessisvoje delo ali cel o nez

Graf 8: Al menite, da boste po koncu izobragevan
opravljanje dela?n = 94)

Ali menite, da boste po koncu
AT 20NY OS@lIyel RSt S
LIN {0A6YyS3lF Tylyeal
opravljanje dela

|

5796 437

Odgovor.i na zastavljeno vpraganje potrjujejo
skrb zaradi pomanj kanja praktilnega znanja v
(graf 8). Zel o zaskrblzmugloil esy @), praijmam] kinjka|jt i

kar pa je lahko zelo velika ovira pri iskanju zaposlitve in pri zaupanju vase.

Gr af 9: A
pouk =840

l'i menite, da je tekom izobragevanja na
I i

YSYAUSET R
RIfal @2 LINI

~

j2aG 685

51%

28%

sploh ne OS 11 NJ
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Vzr ok, zakaj me n i velina anketirancev, da |
l agj e, ezelo¢ n=20 in ege karc¢ n=48¢ (graf
Zzmanj gana o0z. zel o omej erbda,nend nprgagrva mioh osce ns

Tabela 3: Spo[n = 94)

Spol

Odgovori |Frekvenca |Odstotek | Veljavni

EEEE v | uw | e

I NAr 80 75 % 85 %
Veljavni Skupaj 94 88 % 100%

Tabela 4: | zobragevalni program

LT 20 NI pto§ram f

Odgovori Frekvenca | Odstotek |Veljavni
75 70 % 80 %
Y2T YSGAGY 19 18 % 20 %
Veljavni Skupaj 94 88 % 100 %

4. Diskusija

V. poklicnih in strokovnih golah potekata ta
obsegata predvsem pridobivanje tistega temel)]
vkl julitev dijaka neposredno v del ovni proces

Na Sreah j i zdravstveni in kozmetil ni gol i Mar i b
praktilnega pouka (kabinetih). Sem spadaj o u
pomol . Dij aki v tretjem i n (|pertakteishbhjbogetpms pkou
del odajalcu), ki temel ji na Gnpoogporliateimamojrua zp rdi
znanj a, ob tem pa ge poklicno socializaciijo
kompetenc, pomembni h za k gdékicheokariere - mepoaredniom  u s |
opravljanjem dela.

e

V prvem valu epidemije Covid9sejedi j akom, vajencem in gtuden-
v kolikor jim ni bil o omogoleno praktil|lno wus
delodajalcih,le-t o pri znal o kot opravljeno. Pogoj s o
strokovnih modulih v zakljulnem | etniku (Mini

Praktilno znanje je v givljenju gaswlmetzini ke
zgodaj , S prvi mi kor aki , vognjo kol esa, pi sar
so pomembne, da se naulimo (pre)giveti. Di j
i zobragevanje na dal j ajvaon jzea gport aokvtoi |pmre ka az ngamji

Gl ede na anketni vpragalni k so dijaki mnen |j
daljavo imeli v prihodnost.i pri maturitetnih
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da zaradidelanadaljavonebodowo j i | i vseh veglin za samost o]
pri iskanju zaposlitve in vkljulitve v klini]

Skrb nesigurnost i n strah pred prihodnost |
a virtualnega orodj a, s k adlike komkratneb i | a
postopka. Tegava nadgtemgaststproikpomaelglko yp
v v d

omalem okol ju, tako s strani di j

eg
i zvedbe
pko

5.Zakljul ek

Medtem ko zakljulujemo z izvedbo raziskave
nadal jujejo z ulnim provesomz QObdobjtehnkbil ogm
pustilo pelat tako pri dijakih kot pri nas u
ukrepov bodo na otroke in mladostni ke samo n
zdravja in socialnegazvoja.

Ukrepi, sprejeti v | asu epidemije, prizadeve
razvojne potrebe otrok in mladih po drugenju,

Na dol gi rok pa primagdjho vmagniji nzn&mjra jien pokrae
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6. Omejitve

KIl'julna omejitev nage raziskave je maj hen v

reprezentativni vzorec, s katerim smo.Tgjel el i
bil o mogole doseli | e z manjgim gtevilom anke
Druga omejitev je kratkost nage raziskave.
vpogled v sitwuacijo, bol]j pogl obl jena raziska
tegave, pa bi |l ahko zagotovila dodatne i nforn
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Kratka predstavitev avtorjev

NatalijazBkbhpgoletljye gol s kma | Srteod rpjoiul zedvraanyjsat veni i n koz
tem je bila 12 |l et zaposlena na Kliniki za interno med
predstavlja izziv, n enjeeahjeter raziskavdnje aoyite pristopgv pri predajanjuzpanja B
dijaki se redno udeledguje golskih in drgavnih tekmovan
Z dijaki se Vvkljuluje v razlpioldreol pruojienk toeh ujdae | suy et orvan
zdravstveno nego.

NatalijaaKsSrbdgj i zdravstveni in kozmetil ni gol i Ma
povezane z zdravstveno nego. Pri svoglem plememikzro ugda ed
bolje pripravi na ¢givljenje v bodolem delovnem okol j u,
se ves | as udeledguje razlilnih simpozijev inolobofpgihbnec
vkl juluje jih v razlithedki dmabtoere, za rjdirlhvpomada, ownvg &ni
ekskurzije.

BrankoCviklnaSr ednj i zdravstveni in kozmetil ni gol i Mar i bor
upordna i nformatika in na smer.i kozmetilni tehnik predme
teorijo znanstvene vede informatika in s praktilni mi
uporabe digitalne tehnologijs.j e g o v i cilj je digitalno opismeniti vsake
izobragevanj a. Je koordinator Unesca ASP mredge za Sl oy
za napredek pri informacijski prepoznavnost.i gol e.
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8. Priloge

Priloga 1. Pouk na daljavo

+ LINJ OF f Yy A

Kratko ime ankete: Pouk na daljavo

~0SOAt 2 OLIM6

~0SOAt 2 aLme

Status: Aktivna od: 15. 02. 2021 Aktivna do: 21. 02. 20:.
Avtor: Branko Cvikl, 11. 02. 2021
Spreminjal: Branko Cvikl, 19. 02. 2021

t NPaAY23 6S airx @1 1FYSGS ySile YAydzi Ay & (1tA12Y yl
(Predvideno dejansko trajanje ankefemin 58 s)

Ql-1 t A YSyYyAiGST RI 28 20aS2IRS{A 02 tLINALRINHFAK T AT 2
" DA
CNE

Q2-YF12 R2t32 45 dz6AGS OBRION G8F YRGLINBSyRY OO BDEX 22 z!

Q3-~GSOAt 2 dzNJ dz6 Sy 2l @ LINAYSNEBIGA & 61 &2y LINBR T 1I1
Ol d dzNJ dz6 Sy Ol & dzNJ dzr$ WyaO i & dzNJ dz8 Sy ¢
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Q4-1 fA YSYyAidSzT RIF 28 LINRPOS& AT 20N) OS@tyel ylI REf2l

koristen nesmiseln YSdz6 Ay ] 2!

Q5-t NA 1 FGSNAK LINBRYSGAK 206dziAGS LRYlIya2lltyesS Tyly
a2z0yAK 28 ©¢S6 2RI2U2NR Y

naravoslovie RNHzO6 2  strokovni praksa Tuji jeziki maturitetni
0S2NB( predmeti
predmeti

Skupina
predmetox
Q6- Ali menite, da nadzorujete situacijo?

sploh ne O0S 11+ NJ zelo

(1) Qéa = [3]

Q7- Kaj vam dobro uspeva?

(2) Q6a =[1]

Q8- Kaj vam ne uspeva?

Q9-YI2 6A OIY @ TRr20y2iA aildd OAer yieoczte LYl IIlT

QI0-' t A @F& AINDA LRYlIyalltyes$ LN} |GAG6ySIF LRdAl &
sploh ne OS {1 NJ zelo

(3) Q10a %2, 3]
Qli-Yl 2 G(26y2 @la &{NBAK
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Leto samote ali leto osamljenosti?

A year of solitude or a year of loneliness?

BarbaraCergolj

Zavod sv. Stanislava, Gkofijska klasil ne
barbara.cergolj@stanislav.si

Povzetek

V | aamdemijpcovidl9 j e bil eden od ukrepov za preprelev
golanja v ulilnicahShaveamiljainj pe nhi ldaal yaVvbna Vgol
zaznamovana s povelano fizilno izolacijo, ki je s
dijaki. Ml adostni ki kot digitalni domot zaekti k s o s
povel ani upor abi digitalnih medijev. Neregeno os!
zmanj gujejo ali povelujejo. Za gol ski prostor | e
kako ubl agistliedniecgeatgiovinaenjpao na daljavo ter s |im z|
dijaki . Odpirajo se mognost.i na treh ravneh, i n s
njih ozavegla vse delegni ke am¢gmgevmaoge| aehaplois| me
posluganj e, pogovorne skupine, aktivnosti za spoc
aktivnosti.

LIlanek bo teoretilna izhodigla nadgradi/l S preds
gi mnazije. Rezultati kagej o, da dijaki naj bol j

aktivnosti. Med nj i mi se je tudi mol no povel al o]
di gitalne medije wuporashdiaj mq ] QueeM da rkjoe voed | uktokta porseaj
navajalit el ef oni ranje, drugenje z drugino in branje. I
ki bi jo tudi sami predl agal i okamlenostl i nkovito regi
Kl jul nedibgistealen i mediji, osamljenost, socialna iz
Abstract

As a preventive measure during the coronavirus pandemic, educational process has moved from the
classrooms to onlineeaching environment. Selolation during the past 14 months has brought about an
increase in feelings of loneliness among students. Teenagers, being digital natives, consequently sought
refuge in an increased use of digital media, as to alleviateféedings of social isolation. However, the
guestion of whether the social media have a positive or negative impact on feelings of isolation, remains
unanswered. Therefore, how to relieve the negative consequences of home schooling is an ongoing challenge
for educators during this pandemic.

Opportunities open up on three different levels: to explore the negative consequences of distance learning,
to raise awareness of these consequences among all parties involved, and to provide a range of activities to
mitigate them, e.g. active listening, discussion groups, activities to promote play and creativity, artistic and
sporting activities.

The paper will expand upon the theoretical background by presenting an online survey conducted among
the students of th®iocesan Classical Gymnasium. The results show that students miss talking and
socialising the most, along with doing sports activities together, and that there is a strong increase in feelings
of loneliness. Four fifths indicated that they use digital m@ciiich more than they used to, but they often

cited phoning, socialising with family and reading as ways to reduce loneliness. Socialising and talking were
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also the most frequently cited ideas that they themselves would suggest as an effective sokdinreto
feelings of loneliness.

Key words distance learning, digital media, loneliness, schooling after the pandemic, social isolation

1. Uvod

Z razglasitvijo pandemijecovitl 9 so bil i, da bi omejili nekon
razlkdepi u med katerimi je bila na prvem mest
se je golanje na daljavo v marcu 2020 | ez nol
mladostnike.

Ena najpogostejgih posledic fizilne distan
pomanj kanja gtevila in kakovosti odnosov | ahk
z oblutKki osamljenostl sool aj®i ml paemjsa nv kli as un
igrajo digitalni ediji. V ta namen je bila i
K i SO V njej opisall tudi SV O] pogled na vlocg
dal javo ter emmdtil] ut kov osaml j

2. Porast osamljenosti med golanjem na daljavo
2. 1 Golanje na daljavo

Gola od nekdaj velja za kraj wulenja, igranij
oblika izobragevanja poteka v skupiinrazieduki se
Leprav so se prve oblikevgdl kmojta sna dealtjiavo,
Sso se z napredkom tehnologije in razgiritvi]
izkoristile predvsem visokogol ske ustanove, k
daljavo. Hkrati s prednosim, K i jih prinaga takgna oblika ¢
hitrost.i gtudij a, ni i zgubl janja | asa s prev
obveznost mi €), so se pokazale tudimosdmdbotstaa
odvrnitev od del a, odvi snost od tehnologije |
e) . Ena i zmed sl abosti je tudi pomanj kanj e s
povel anje oblutka osamiljemjoes.t iPriin wlpear morna vd
predvsem tisti posamezni ki, K i so osebno viso
skupnost (Croft, Dalton in Grant, 2010; Sadeghi, 2019).

2.2 Posledice socialne izolacije in osamljenosti na zdravje

Skupaj z ekonomski mi posl edicami, strahom pr
imela fizilna distanca mo|l ne posledice za fiz
Ne samo Kkratkorol ne, pal pa tudi do!l kobr ol n e
povel ano tveganje za odvisnosti, posl abgano
gel odcem, povigan holesterol in krvni tlak, d
i dr Na podrol ju dugevnegadezpdrreasvijjaa ,s ep opvoejl aavnla
ni gja samozavest, tegave s spanjem, samomor i |
tudi ge pri ml ado st niSkiizen, 20199.ondon i n I ngram, 2
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Kanadski razi skoval ci StteanCowhldo| aslaimo odcee njie dw g

zdravja v | asu pandemije do najveljega upada
med ml adi mi . Leta 2018 je 62 % mladi h med 15
dugevnem zdravjuet ane2l@ 20n tkakijl Ibe |l e 142 % ( Fi
anketi, ki jo je izvedel Ml adi nsKki svet Sl ov
sem se polutil _a potrto, depresivno, brezvol]
to (popolnoma) drgi (Ml adinski svet Slovenije,
Raziskava o vplivu pandemijecovid9 na obi sk ¢§ol é&olsolationizvedla j e or
v avgustu 2020 v Veliki Britaniji med gol aj o
gol anjad jmayo med otroki in odraglajolo mladino
vV starost.i med 5. in 16. |l etom je namrel por
slovenskih golarjev je navedl o ikkoa sn asjovged!ljcoi t
Pukl ek Levpuglek, 2020).

2.3 Odnos med socialno izolacijo, socialno distanco, osamljenostjo in samoto

Po definiciijd.i CDC (Centers for Disease Cont:
distanca, imenovana tudii zi | na di st anca, ohranjanje zdrav
drugega gospodinjstvac¢c (Centers for Disease C
zmanjgevanja girjenja virusa. Gal fiizoatijmo i n
EPHA (European Public Health Alliance) opoz
norma, tudi | e nekatere posebne okoligline za
zamenjujeta, a njuna p aanreusteeznd uporablmmaaHragzappav bii |
bil o bolj primerno namesto tega govorit.i o fi
Obstaja tudi razli ka med socialno izolacijo
pomeni nujno osamljenosti. Pri socialpoliranosti govorimo o objektivnem pomanjkanju stikov

in | e oseba socialno izolacijo dobro prenaga,
za razkorak med ¢geleno in dosegeno ravnijo oc
(Perlmanmn Pepl au, 1982) . Pri osamljenost. i gre to
izolacije.

3. Uporaba digitalnih medijev in osamljenost

Ge v | asu pred pandemijo je bila osamljenos
pandemije se posamekni zar adi predpisane fizilne distan
digitalnih medijev. Tudi ml adostni ki SO V ¢
pandemi je porabild@ znatno vel | asa nac)kbci alr
pred tem (Ellis, Dumas in Forbes, 2020).

l zsl edki gtudi j kagejo nasprotujole si rezul
Po eni strani ] e mognost virtual nega sti ka
mladostnikov, kerjevtemazvoj nem obdobju povezanost z vr ¢
razvoj . Hkrat i pa raziskave kagej o, da preko
povel an oblutek stresa in anksioznosti (EI'l is
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Kljub dejstvu, da so bilasocialnamod e j a ustvarjena ravno 2z nam

| agje povezovali in komunicirali med seboj, s
v drughbi v zadnjih 20 | etih molno razgiril,
odno@ med socialnimi omregji in osamljenostjo ¢
sicer:
a)hi potezo nadomegl anj a, po kater. na,; b i S
neposredni h medosebnih odnosov v ¢givo, in
b) hipotezos podbuj anj a, po kater. naj bi upor aba

neposredne medsebojne odnose v ¢givo (Nowl a

V skladu s prvo hipotezo se je oblutek osam

hipotezo pazanj gal . Pri I nterpretaci|j.i rezul tatov
uporabe socialnih omregij. Socialna omregja |
in vzpostavljanje novih al:i pa rz20919u mi k pred s
Gl ede na dejstvo, da mladostni ki v | asu p
medsebojne odnose v ¢givo, nas torej ne mor ej
olitno povel al

4. Kaj |l ahko stori gol a

Gol a | e p deluphbdtreheravieeh: d a

1. da raziskuj e, kakgne so negativne posl
givlijenju vseh delegni kov (tako ulencev Kk
2. da o tem ozavegla vse delegni ke meronol ence
delovanje,

3. da omogola razlilne aktivnosti, ki Zman

Za zmanj gevanje o0bl u#Zdembian & aMarhpring€2620)sptedlagaa p a z i
dejavnosti na naslednjih 5 podroljih:
- aktivno posluganj e,
pogovorne skupine,
aktivnosti, ki spodbujajo ustvarjalnost in igro,
- umetni gke aktivnosti,
- gportne aktivnosti

Tudi Spitzer (2019) poleg prvega kordkpriznanja, da je osebaasnl j ena i n kako n
obl ut ek, i n terapije kot ndjpuleidn knagvai tgeg gre ke
el ement ov, K i zmanjgujejo oblutek osamljenos
skupnost , pomol dr,pagjeimples.er 1 granje glasbil a

Zgor aj navedene usmeritve | ahko golii sl ugiijc
obgol skih podpornih dejavnosti za prihajajole
5. Anketa

Cil j ankete je bil preul it iterpdncs meddsamlgnodtio z i | r
in uporabo socialnih omregi)|j med dij aki Gkof
vpraganj usmerjenih v razi skovanj e, kako ml
pandemi je ter kako mdjenosi.oo|l aj o z ob|lutkom osa
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Za pridobitev podatkov smo anketo razdelil/|
gi mnazij e. Poleg preulevanja posledic fizilne
katerih regitev za zmasrdjugaenjad io da mlajkdnd st ik ago

Vpragalni k so dijaki regevali v spletni obl
kot zaprtega tipa. Vpragalnik je bil razdel j e
1. vpraganja o sti kosamlesostsogol ci in obl utku
2. vpraganja o uporabi digitalnih medijev,

3. vpraganja o vliogi gole pri odpravl janju ne
4. vpraganja o osnovnih podatkih dijakov.
Anketni vpragalni k je v celoti r expiild 7€ %9 0 di
deklet in 22 % fantov. Sodel oval. so dijaki

letnika (22 %), 34 dijakov 2. letnika (38 %), 19 dijakov 3. letnika (21 %) in 17 dijakov 4. letnika
(19 %).

|l z prvega sklopaswvgohgany basti gohanja na d;
se je pokazalo, da so v dal el naj velji mer i
odgovora izbralo kar 87 % dijakov (Graf 1) .
navedli, da pogregajo pogovarjanje in drugenj
Grafl:Kaj si v | asu golanja na daljavo najbolj pogl

5NHz0Sy e S I 67%
5NHzOSy 2 S IR 00/
t NEadG261F &y SN 3%y 2 40 A

Na vpraganje, s kom so imel:i poleg drugine
i sti mi sogol ci, s kater i mi se drugijo tudi %
prijatelji (32 %). Le 1%a% sj istogjod cnavedIlka,t eda
drugi l i 0z. z osebami, s kater i mi so stik na
navezovanje novih stikov oz. pogl abljanje sti
sti ki h ohgawjoanjZe sti ka s sogolci so najvelkr
medi j e. Pri odgovoru ételefong¢g se sicer pojav
naprava omogola oboje. Sl abai | ebtut ka peamloj
dol gl as a, 20 % zat o, da so skupaj naredi | i g
pomol pri razumevanju snovi

Zanimiv je podatek, da je bilo 40 % dijakov
medtemkonavaj aj o, da so zdaj povezani s 3 do 6.
trditvijo, da so se drugili z istimi sogol ci
Rezul tati pri merjave, kako pogosto so se pol
se polubi pokadaj j,sda se je pred pandemijo po
18 % dijakov, medtem ko se | asu pandemije tak
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Graf220cena povezanosti s sogol ci pred in med pand

m med pandemijo m pred pandemijo

I 0
Ze10 POgOSt0 o 1906

. 11 %

pogosto 34 %
2610 ek T T — 1%
Za zmanjgevanja oblutka osamljenosti so di]j e

drugino in branje (Graf 3).

Graf3:Aktivnosti za zmanj gevanje oblutka osamljeno:

gledanje serij in filmov

telefoniranje

druZenje z druZino

poslusanje glasbe

Drugi sklop vpraganj se je naba®a] i hajaporzmnl
digitalne medije uporablja veliko vel kot pr ¢
Teamse (pri slednjih sicer ni jasno ali zar af
TikTok. Navajali so, dasojihkteo pogosto uporabljal.i za del o
videov ter pogovor z drugino in prijatelji oz
Tretji skl op vpraganj je bil namenjen VvVpr asf
odpravljanju negatdaljavoi h posl edic gol anja na

Ob vpraganju, koli ko pomol i je gola ponudil
daljavo, so bili zelo kritilni, saj jih je 46
kritilno so na vpredengsyved&klagnijjae diojl ak au oa i e
na daljavo, vel|l krat =zapisali, da mal o ali ni |
KIl'jub temu pa so nekateri opazili, da jim | ¢

dol gina videour ter nj ano)oNeknjjilyje tadvzadisalo, game viedn.g o j e
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Z njihove strani so kot ideje ali primere do
omenjali pogovorevsehvisty r azredu, s posameznimi sogol ci,
6. Zakl jul ek

l z rezultatov raziskav tako v svetu kot v
posledic golanja na daljavo povelan oblutek o
med dijaki Gkofijske klasilne gimnaziije.

Dijakisosicernavail i , da so v | asu golanja na dal jav:
medije. Vendar so za razliko od drugih razisk
osamljenost. v |l asu pandemije bol jidrp20800 st o
Cauberghe, Van Wesenbeeck, De Jans, Hudder s i
osamljenosti uporabljati e | ef oni ranj e, drugenje z drugino i
povel ana Kkolilina r adomesetuddzirapolt eh nphi mgdl pay upDbD:H
dejavnostih.

l z ankete | ahko wugotovi mo, da so dijaki n e
naj pogosteje navajal.@ tudi kot i dej o, K i bi
zmanjaglalngteka osamljenosti

Skupaj z ugotovitvami, ki jih navajaj-0o str
Zohrabian in Mampri n, 2020) , | ahko skl enemo,
smiselno omogol iti p obienpodcgprriaen i movgen o satkit i prango
pa aktivnosti, ki bi omogol ale povezovanje pr

umetnost.
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Soustvarjanje podpore in pol
po i zobragevanju na dalja

Co-creating Support and Help for Educational Establishments
after Distance Learning

Peter Jerina

OG Dragomel j
peter.jerina@guest.arnes.si

Povzetek

Pretekl o obdobje izobragevanja na daljavo in
soolamo in odpravljamo posledice |l e tega, bo
dol go predmet gtevil ni h anhgpobsiedic piedstavijaadvig zeakja v . E
in uporabe | KT pri pouku. Gtevilne dobre pra
delili, se bodo prenesle v razred in v prihot
Za nadaljnje delo bodo 0o me mbne tudi potrditve, kako velik
potek ulenja, kako | judje potrebujemo drug dr
v otrokovem razvoju. Prispevek predssnmogd ja s
vzpostavili zaposleni v vzgojno izobragevalne
in stargem | agje pregivetje, oblutek varnost.

Kl jul nei betsreadd@gd panjya, posl edic, vypedlpoma, loemw|
daljavo.

Abstract

Due to their extraordinariness and uniqueness the past period of distance learning and the present
time, in which the consequences of distance learning are analysed, established, faced and
eliminated, will definitely serve as objects of many analyses and research to come. One of the
positive consequences is definitely the improved knowledge and use of ICT. Many examples of
best practices that have been acquired and shared among the teachers will becomepcaatice

in the classroom and will help to improve the quality of teaching at schools. Impact of school
environment on the optimum learning process, people's need to affiliate with others and the
importance of child socialisation for his / her developtae factors which will prove necessary

for future work. The article presents a system e€@ating support and help which was established

by the educators working in educational establishment with the intention to enable pupils, teachers
and parents detter way of life, feeling of security, connectedness and possibility to gain
knowledge.

Keywords:distance learning, education, elimination of consequences, help, social skills, support.
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1. Uvod

Obdobje izobragevanjadehedahg¢avoObijezbdVama

katero nismo bild. ustrezno pripravljeni i n o j e
pustila dololene posledice.
Priglo je namrel]l do bistvene spremembe uln
Environment (OECD, 2013) wulno okolje opredelj
tako aktivnost.i kot ulne dosegke in presega
znotr aj katerega se odvi | attam kontekstujpenmeni, da spom u| e
osredot ol eni na dinami ko in odnose med gtirin
ul encem,
uliteljem in drugimi strokovnjaki,

1

1

1 vsebinami ter
1 opremo (realnim/virtualnim prostoromi novati vnim ulnim okolj el
1 digitalno tehnologijo (Kustec, 2020).

Il nf ormacije, usmeritve in navodila so s stra
z vidika, da so tudi oni na tem podrolju ora
sami in po aktivih analizirali stanje z vidika opredelitvd ni h pr i manj kl j aj ev
odprave le teh in starosti otrok.

22Razl i ke med poukom v goli in poukom na dalj &

|l zobragevanje na daljavo (distance educatio
znal il nost ma: ul iotuell g v ainnj eunh epnreocs tsotras knoe dl opl e n a
in komuni kacijo med ul enci sami mi pa omogol &
Unesco opredeljuje izobraigzolmma ¢e vnaal nd a | pj raovcoe
kat er em ponpeonubkean idzeviagjga nekdo al i nekaj, ki e
ulenca¢ (po Burns, 2011, str. 9).

Pouk je namerna, nalrtna, sistematil|lna dej av
usposobljene osebe, taqgesooulrietheslnj ii.n Zao mezanbedl
ulil nica, K i j e | ahko kl asi | na, namenjena
specializirana, v kateri poteka pouk posamezn
ulil a (1 vanumgi kGrKhre&k] iiln, J20/1ol) .
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Graf 1: Znalil nost.i pouka na daljavo

Pouk na daljavo
nekaj pomembnih razlik

Uitel Vsebina
- ucitelj je v popolnoma novi viogi - zagotoviti dostopnost vsebin vsem
- komunikacija z ugenci predstavija udencem (tudi na daljavo)

veliki izziv " - wvse vsebine iz UN niso enako

primerne za pouk na daljave
- zavedanje slabih zmoZnosti branja
z ekrana nekaterih ugencev

- temeljna znanja in kompetence so
dodaten pogoj za uspesno delo

- za uspeino delo na daljavo ni dovolj
le preslikava dela v Zivo

Uéno okolje - tehnologija

- Odvisnost pouka od tehnologije

- uéno okolje pri pouku na daljavo je
drugaéno

- komunikacija med deleZniki utnega
procesa je v veliki meri odvisna od

Utenec ) . » tehnologije
- nova oblika druZenja, kije za njih - potrebne digitalne kompetence za
pomembna

smiselno uporabo tehnologije

- neenaki pogaji za delo od doma

- pomot s strani ugitelja/vrstnikov ni
takojEnja r

- mlaj3i u€enci so odvisni od starSev Didaktika

- didaktika poutevanja na daljavo je tesno soodvisna od
zmoznosti, ki jo ponuja tehnologija

- odvisnost od podrotja (marsikje je razlitna od pouka v iivo ..)

3.Podpora uliteljem za izvedbo pouka na dal j ayv

S podporo MIZG in ZRSG smo celovito pristo

Opravi |l i smo samoevalvacijo stanja VI Z na p
samoevalvacijo digitalnih kompet ejnekipi apravilt el j e\
nalrt digitalizacije gol e.

Ulitelji SO se seznanil. z digitalizirani mi
obravnavo na daljavo, posebej oznal ene. Udel e
takopoglbi | i svoje znanje uporabe aplikacij in or
Na gol i smo dol ol il enot ni kanal za komuni

i zobragevanje na daljavo ponelne wiad enargeoz Iskge,n
posnamej o sami, s aj tako ul enci vidijo svojeq
razredu. Ul enci S i nato | ahko posnetek tudi \
primerjavikiz jgeollsikloa uirmvedena na videokonfere
tedenskem nivoju, ki naj bi bile I zvedene pre
med ul enci ge posebej smo bil i prokaterihsmo na u

opazili, da so bili fizilno al:i mi sel no odsot
Zel o zgodaj smo opredel il nal el o emanj | e v
ur. Veli ko pozornost smo posvetil:@ naliaou pri
kot zel o naporno za wulitelje Priporolildi S Mo
redno komuni kacijo z ulenci ter stargi v pr
smo si prizadevali za umikomonoi kgagaspno, z kulai

sSsmo posebej spodbuj alii del jenje znanj i n
naj pomembnej ge sta se izkazal:/ prilagodl jiwv
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4.0dprava posledic dol gaodalawj nega i zobragevanj s

Tegave, s katerimi so se in se ¢ge srelujejo
tegko enotno identificiratd. in obravnavati. P
socialno in giblohioli |lasa lbedpogrnjeesmo pri hodnj
opredel il po triadah ter posebej devet.i razr
41Ul no podrol je
Na podrolju znanja in ocenjevaanedlugeranumo VI r
preverjanju znanj a. Po daljgem obdobju pouke
preverjanje ge pomembnejge kot obil]lajno, zato
Graf 2: Ocena realizacije ul niéadauol jev, nalr
(Rupnik, 2020)
Realizacija ucnih ciljev
100
90
80
70
3 60
e
e 50
o 40
30
. II I I
10
Razredna stopnja 05 Predmetna stopnja 035 Srednja Sola
M Petino ciljev ali manj m Cetrtino ciljev M Tretjino ciljev Polovico ciljev
M Dve tretjini ciljev W Tri Cetrtine ciljev m Skoraj vse ali vse cilje
Na posamezni h podroljih, kjer se je pokazal
aktivi dololili prioritetne cilje in vel | asa
pri ocenjevanjupasoseroe dot ol i | i na temeljna znanja. Tak
bo gradilo in sistematil|lno dodajalo manj kajol
strokovni aktivi pripravildi seznam n&ldmsegen
predmetih. V seznamu bodo tudi oznalili, | e s
spreml | al vsa | et a, na njem pa se bo kasnej e
potrebno, da se bo vse cilje vseznamu obdelalmdok a ¢gol anj a oddel ka ozi
bodo v |l etno pripravo posameznega predmeta \
pripravo prilagodili, da bi v |im velji meri
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bomo vzpostavi i spremljanje doseganja manj kajolih c
oddelka.

Posebno pozornost smo posvetil:] devetemu r a:
tem povezano probl emati ko dosegandloav zadnjém ev .

obdobju ni i mel a skor aj celo | eto pouka v go
znanjem, kar bodo morale srednje gole upogteyv
Prvogolci v lanskem in | etognjem golskem | et
K i SO nujne pri obravnavi in zapisu | rk. Zatc
ki bodo ulence opremil e sopotebuejo.zamuj eni mi zna
Ocenjevanje se nalrtuje za vsak predmet i n
morebitnemu prevelikemu prekrivanju ocenjevan
ge posebej velja za ¢oeddelukencae pledmel nie gtep
je, da prilagajanje ocenjevanj ne vodi Vv vVviga
ulencev. Cilj je ulenec, Kki bo v | im vel]ji me

42.Gi bal no podrol je

Na podrolju gibalnih spretnosti smo za anal.
in gibalnega razvoja otrok in mladifieg p o fvzgojro karton in njegovo nadgradnjo SLOfit. V
sistem so vkljulene vse sl|lamwmehklilsikeb omamjvanie v kil |
v |lanskem golskem I etu njihovi podatki ponudi
nagi h otrok.

l zhaj aj ol iz analize in grafa gt. 3 so poda
celostnoe gi t ev, K i bo na podrolju gportne vzgoj e
ulence in skupno poulevanje gportnih pedagogo
(2020).
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Graf 3: Spremembe kazalnikov telesnega in gibalnegarazwjdmg ol s ki ma | et oma 2
2019/20. (Starc, 2020)

10.3

12.0% |
12.3
12.0% |
12.3

13.1

|
14.1% |

Do sistemskih sprememb ge ne bo priglo kmal

otrokom omogol il dodatne gportne aktivnost.
izvajanjem veljega dela gport ni RPravadkd imamoo s t i
organi ziran daljgi odmor v | asu malice, ki |je
43.Soci alno podrolje

431U enci

Zapos!|l eni smo spregovoril. o tem, da so se
posamezni h ul eqelidinj] kinasodal jlaavsau utrpeli psih
ne dela tegave sedaj. Na oboje je potrebno i z
ostal i mi. Ulitelji zato skugamo biti razumeva
Gol ska svetevalriarsalvidmain zbrala socialne i
ponudila podporo in pomo|l

Gol sko delo so uliteliji znotr aj mehur | kov o
pozorni, da so bil e s kup cinmneumdiensd sabojl §p@lbugnjet a k o
ustvarjalnega dela se je izkazalo kot dobra =
smo nameni | i sodel ovanju ulencev med mehur| k
ul enci I mel i mognebkBi kkazepoajehopegregal.i i n Kk
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Ker so izven gol ske dejavnost.i odlilen nal.

izvajamo odpadle tabore in organiziramo dnev
prostem. €lloejj ep agmree npbonso z at o, ker smo bild] pri
tem gol skem | etu 1 zvajati pril agojeno.

4.3.2 Zaposleni

Tudi zaposl eni, K i so se Vv golo vrnild@ p o
spodbudo in pomol . Nekater. so se vralaldi S S
na daljavo, nekateri v sti sikpoldvelkimmstresom!| i | ni h r
Zato smo jim pomagali z zagotovitvijo ustrez
i ndividual ni mi pogovori, dr obni mi pozornost mi
izragal. potrebo pdadr wpe nzjaur aidn pPpaveevzeanvt a nvjnu ,h
organi zirat:. optimalno tako, kot bi si gel eli
433Razvijanje socialnih veglin

V |lasu po izobragevanju na daljavo smo pri
vegl|l in s posocidnihogeri zvaj anj a

eSocialne vegline so vegline, ki se dogaj ajc
potrebuje za graditev samopodobe, regevanije
odnosov (pogajanje in sodelovanje, sklepanje fkamo mi s o v , gradnja in v
socialnih mreg) in na nivoju girge drugbe al
dobrobiti drgave)c¢ (Rozman, 2006, str.29).

Z razvijanjem socialnih veglin &lrietpeawo rkege
probl emov, kreativno migljenje, ulinkovito k
empatijo, obvliadovanje | ustev.

Med izvajanjem socialnih iger nastajajo tako interakcije kot socialni odnosi. (Virk Rode, 1998)

S socialnimi igrani poskugamo i zboljgat:i medsebojne st
posl ugat. drug drugega, sodel ovati Vv skupini
regevat.i konfli ktne situaci|j e. Ur i movangagn v U S
upogtevanja pravil, i 9glemo nekaj dobrega o se
Veli ko | asa nameni mo medsebojnim odnosom, r a
medsebojni pomol i i n razumevanj u. Razl il na
posl uganj em, empatij o, na miren nalin.

Ul enci zel o radi usocoheaeliwjlenjidh preigl i nvajVanpr ak
pridobljene vegline ulenci zaleli wuporabljati
Ul enci se veselijo teh wur predvsem zaradi n
posl edi | no | gagppsangeanih sitaacij) kn sovsa med urami prepletala z njihovim
aktivnim delom v manjgih ali wveljih skupinah
ohranjanje kakovostne razredne kIl i me, K ji pol e

posameznikove osebnostne plati.
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Na ta nalin v razredu krepimo sposobnost up
pozitivnih odnosov z drugino in prijateliji, ¢
zaupati drugim in prevzetiodgow nost . Gre za razvoj sposobnos:H
socialnih, Justvenih in osebnih veglin.

V vsakem razredu je toliko edrugalnihe otrolk
sposobnostih, videzu, vrednotah, socialnemh at us u, jezi ku, obnaganj u
ul enec je svoj svet in v sebi skriva svojo zg
Gelimo razvijat.i solutje, empatijo in zmognoc
i zbol jegdddjoevemki h odnosov ter i1zogibanje nest.:

434Medvr stni gko prijateljstvo

Z aktivnost mi medvrstni gkega prijateljstva
navezovanju stikov s star ej ckakompomambna pecnjihpva s e d n
pomol pri dobrem polutju mlajgih otrok. Sest a
pogovorili o tem, kako jo bomo izpolnjevali.

Cil ji in vrednote medvrstni gkega pilateljsteot el j st
strpnost, spogtovanje sebe in drugih, prije
komunikacija, korektni medosebni odnosi, sodelovanje, medsebojno sprejemanje, konstruktivno
regevanje probl emov, u s t poatizne samopadobe,spodbujanje Inu s t €
razvijanje razlilnih vrednot in spretnost.
Skupaj smo | ikovno wustvarjali, prepeval.i i
obdarovali z drobnimi pozornostmi. Skupaj smo rajali na pustovanju, izvedli uro ob naravoslovnem
dnevu, izdel ovald. okraske na tedeipmiejmatdenlejveau
novoletno voglilnico, izvedl i smo skupno uro
del avni co, na kater. so starejgi ul enci ml a
Gregorjevem, delavnico ob dnevu zemlje, skupnost i | no akcijo in jim na
za uspegno sodel ovanj e, medvrstni ko pomol i n
Sedmogol ci so prvogolcem pomagal.i proi razl ac
pravilnega regevanja tovrstnih nalog. Ul enke
odmor i I n prosti mi ur ami i no razvesel. Bripravili gmoituslio t n 0 ¢
skupni nastop za staryYesebi zadsjubbRusgovekeg

razredih, tako da se sodelovanje nadaljue med 2. in 8 ter 3. in 9.
razredom.

5.Zakl jul ek

Osnovna gola zajema najdaljge razvojno obdob

stopenj otrok i n ml adostni kov. Starost otro
socializacijo in na vse ostade matcepiel, e k2 a rpe
obdobja pouka na daljavo, so zelo razlilne. P
od gole do gol e.

Praksa |je pokazal a, da je wvelina gol organ
i zobragevalamewms @hh ogtecpupnjnah obdobja izrednih r
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razlilni, gole so izbirale razlilna orodja gl
odl ol eval cev v goli

Skupni i menoval ec soustvarj anobp jepisokdapsmpnjia i n
osebne odgovornosti in drugbene zavest.i peda
struktur na MIZG in ZRSG ter kategorilni i mp
drugega in zaglititi naj gi bkej ge med nami
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Vrednotenje izobragevanja na dalj
Srednj i zdravstveni gol i L

Evaluation of Distance Learning in the Adult Education Department
at Secondary Health School Ljubljana

Andreja Prebil

Srednja zdravstvena gola Ljubljana
andreja.prebil@guest.arnes.si

Povzetek

Prispevek predstavi eval vacijo izobragevanja na
izobragevanja na Srednji zdravstveni goli Ljublija
gel el i odkriti njibbvagevanj g] ap@ todirsohkbmtijia i
udel egenci prepoznajo tako prednost.i poul evanja i
| as a, udobje itd.), kot tudi njegovleulhegaltavgpe p
motivacij a, koncentraciij a, di sciplina itd.); pod
boljge usvajanje znanj a, manj ge strogke, novo ulr
V | lanku tnonpdospawbmemati ko novih pristopov in mo
definicije izobragevanja v polnem pomenu besede
praktilno in splogno).

K1 j ul n ekrittkkee adeasli,eorednosti,slabbs , ul enj e na daljavo (Zoom)
Abstract

The article presents the evaluation of distance education of participants (via the Zoom application) enrolled
in adult education at the Secondary Health School Ljubljana, during the epidemic. On the basis of a survey
guestionnaire, we wanted to examine their views on this type of education, as well as their feelings, and
experiences. We found that participants recognize both the benefits of distance learning (i.e. accessibility,
flexibility, time savings, comfort, etcas well as its negative sides, which they were able to put under a
critical light (poorer knowledge, motivation, concentration, discipline, etc.); they also questioned their
personal productivity, faster and better acquisition of knowledge, lower pesidearning dynamics that

is different from the traditional onen the classroom. The article also highlights the issue of new approaches
and models in education, especially in terms of the definition of education in the full sense of the word
(educatonal and instructive, cognitive and affective, practical and general).

Key words:adults,advantages, criticslisadvantages, distance education (Zoaom)

1. Uvod

Ena izmed posledic pandemije bolezni COMID je bilo to, daso povsemsvete o br age v al
ustanove zalele z iskanjem in s preizkuganje
nadal jevanje njihovega izobragevanja. eNova
preoblikovala tradicional n20kX®n,celpit patobkajely
vseh wudelegencev v nekem razredu, prostoru i
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razlilnih ralunalnigkih orodij, kot so splet

izvajanje videokonferenc z mognostj o spletne povezave, SevVe
ne da bi bili hkrati v istem fizilnem prostor
asinhroni okoljskipogojiv. gi vo i n v n ek essrpognetek,dstemtempo).&kbtd o b j
smo ¢ge nakazali, ulenje na daljavo | ahko vkl

ZOOM, Google Classroom, Google Meet, Moodle, Microsoft Teams, Kahoot itd.

Ul enje na daljavo je pogost o jvirtewdannoit ednoos tkoopt a

na | okacijo, kjer se neko izobragevanje odvi|j
nalin izobragevanja resnilno izkugajo. Predp
dal javo enake, nMdaovdanmaglid, MAaGCiIh}t,;yrgraw tako n
takgno i zobragevanje enakovredno klasil nemu,
V. |l anku bomo navedl: nekaji izzivov, ki jih
in sicertakoée hnol ogke, kot tudi vedenjske in kognit
in kritilno ovrednotili takgno izobragevanje.

2. Metoda dela

Anketni vpragal ni k, K i je bil obli kovan na
udel egenciem, vvpisadno i zobragevanje na-imSredn]j
udel egencem) . Od tega jih je 41 regilo anket
obli kovan v Googlovih obrazcih (zaguednaslpveodpr t
Najvelja starostna struktura udelegencev | e
(26, 8%) . 61% anketiranih udelegencev je zapos:s
izobragevanje, 29, 3% pja. srednje poklicno izob

3. Povzeti glavni rezultati raziskave

(1)Na vpra@digaejee v | asu epidemije udelegeval
a, je 80,5% udelegencev odgovorilo z eda,
(2)Na vprlkaglanke,ur na teden ste pr engmioadl i pr e
-v okviru gole in v okviru drugih zasebni
odgovorilo, da od 7 do 11 ur na teden.
3 Na vpraganj e, kaj je tisto, kar jim orodje
so odgovorili, da je to:
a.velja fleksibilnost,
b. v el prostega | asa,
c.velja prisotnost, saj se lahko ulijo od
d dostopnost izobragevanj a,
e.prihranek | asa.
Odgovori s trditvijo éeniti se ne strinjam,
vpraganje, kadgegu m ZdOMagewamja omogol a) :
a.boljge ulenje teoretilnih vsebin,
b. veljo osebno produktivnost,
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c. hitrejge usvajanje znanj a,
d boljge usvajanje znanj a,
e. manj g¢gol skega del a.

Odgovor s trditvijo ene strinjam se,dteal.
boljge ulenje praktilnih vsebin.

ni i

Odprto vpraganje, kaj je tisto, kar jim ZOOM

a manj gi strogki (pot),

b. pri hranek | asa,

c. udobje doma,

d. manj treme pri izpitih,

e. fleksibilnost,

f. ni | d ckibg kakoijerdoma,

g profesoriji povedo zgol j bi stvo, fokus na d
h.lagja prisotnost na predavanji h,

i raje imam i zobragevanje na ¢goli zaradi proi
J. sprotno preverjanje znanja preko-lare testov,

k. manj stresa, sproglenost.

Odgovori na vpraganje o0 m@sodii:zit ni h negati vni
a. manj interakcij med udelegenci,

b. sl abge prepoznavanje neverbalne komuni kaci
c. omejenost facéo-face komunikacije,

d vel mot en|j iz okolj a,

e. Zoom je namenjen bolj kot ne enemu samerkiivnemu govorcu,

f. ulenje na daljavo zahteva dobro delujolo r
goulenje na daljavo spreminja vliogo ulitelja
h. ul enj e na daljavo ni enako ulenju v razred
i.. ulenje na daljavo ima drugalno dinami ko ko
Udel egenci pa se, navezuj ol na zgornje vpra

naslednjimi trditvami:

a. man sodel ovanja med udel egenci,
. manj harmonilne, uwmek adeneglaomini kaci | e
.da se kljub priggani kamer i resni| no ne
. da je medosebna komunikacija bolj zreducirana,

da je Zoom bolj namenjen manjgim skupin
.da je ulenje na dal | dsciplinifaree, |j pri merno z
.da ulenje na daljavo zmanjga dinami ko u

b
c
d
e. dauporabaZoorm zahteva nova tehnologka znanj a,
f
g
h

gl

am,
a t
| ne

dprto vpraganje, kaj je tisto, kar jim ZOOM

. manjga pozornost,

SO

.tehnol ogkd it)egawd (Wh je, bol]j pada koncer

. manjga osredotolenost na spl oh,

0]
a
b. manjge sodelovanje (in uboltjelkjoenmp,l ek sno)
c
d
e.drugalen (negativno drugalen) odnos ul
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f. ni neverbalne komunikacije,

g manjge prilaganje uliteljev,

h. vel j e nespogtovanj e do ul nega predmet a Z
profesorjem, kar ne bi bilo enako v razredu,

i. lagje si eodsotenc¢, kljub prisotnosti,

. vel dela doma, kot | e bi bil v razredu,

k. nezmognost opravljanj a prakti | mi i deébi nyg
improvizacija,

. kako gre ulenje na daljavo skupaj Z nago n
prisotni,

m. motnje iz okolja, motnje zopremov pl i v na wupad motiviranost.

n.rahljanje stika s gol o,

0. s | a manje, z

p.dodatni strogki (ralunalnigka opr ema)

g pouk na daljavo deluje enosmerno, ni inter

r- manj ge sodelovanje z vsemi delegniki,

s.telesne tegave (sedenje, boleline, tegave

t prevel stresno za celo drugino,

u. prostorsk stiska za ul enj e,

v. ker je Zoom |l agje dostopen, podpira | enobc
veli ko manj ceni g

Udel egenci so se na vpraganje glede trditev,

pri uporabi Zoormavproe su i zobragevanja, strinjali, da:

a.so pogregali stik s sogolci,

b. so bili manj skoncentrirani kot v razredu, sploh na zaslon,

c. so se tegje motivirali, da so sl edil:@ pred

d. motile so jih razne motnje,

e. bolj morajo bitisamodisciplinirani,

ff. pogregali so obilajno dinamiko, ki se odvi

Zanimivo pa | e, da se niso v velji mer i stri

a.se ne ulijo v polnem pomenu besede,

b. bi pogregal. sti k, podporo od ulitelja, or

c. bi |l ahkovpliagalja(kajdat no) ,

d so pogregald] obraze in oblutja drugih,

e.bi jih preveval oblutek izoliranost:

Na odprto vpraganje, kaj so oblutili ob wuler

a. goljufanje,

b.tegja sledljivost,

c. padec kakovosti,

d. manjdodatne az| age, tegje postavljanje vpraganj

e.zmanj ganje vsebin,

f.zar adi motenj sl abga predavanja in nauleno

g oblutek oddal jenosti od gole, negotovosti,

h.tegje razumevanje abstraktnejgi h predmetov

I.

mot el e v e duedrejl ee goesntceelvi. h
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vpraganj e, k aj b i i zbol jgal. V procesu i z

.ge posneta snov (da bi si spredavano pogl e
. enotni programi za izpite,

.ul enj e na daljavo naj inbppmemn® pregdmerane mea n j
kompl eksnejge,

N a

a. enanaena konzultacije,
b

c

d

e.predavanja v manj gih skupinah (do 10),

f. prenos preko Zoora iz razreda.

Udel egenci si Vv prihodnosti gelijo kombinirese
v 58,5%.

4.1 zt ol nice za rmadafjgvs|l ek o ul enj u

4.1 Prednosti i n pomanj kl jivosti ul enja na da
V. tem delu |l anka se bom osredotolila na ki
raziskavel najprej, na pomanjkanje fatef ace komuni kaci je med wudel
komuni kaci j e, kar vpliva na wupad motivacij e
prisotnost. (izkl opljene kamere), zar adi | es:
hkrati z, bol | kot ne, enosmérmbl komunebkhkhcijo
na stopnjo nemotiviranosti, ugotavljajo razi
izkl julenoc¢ in nagi moggani se na to seveda o
komunikacijski model, kjerdrugdr ugi m st alno komuniciramo S po:
povratnih informacij, pomaga pri nastajanju i
i n Wu, 2008, povz. po Mukhatar, Javed, Aro0o0]
nasbvomWhy We are Exhausted by Zoonavaj a, da se resnil| no, po |
na videokonferen|nih portalih (tu mislimo na
platform), pol uti g izl rpano. A e temu takbaSvgee do
razmigljanje je zakljulila s tezo, d-to-faceo t eg
interakcij e Ko i maano s« | mmoi kilriog npor etkroi dZeosoert al
vidi mo njihove obr@gizmo mpjriemo ke gl ed tsetisteskd ri et
informacije, ki jim mi, kot |lovegka bitja, wu
uporaben za tiste wuporabnike, K i obl i kujejo
pravila, kK se jih wvsi dr gi j o. Dokl er nek eorkest
|l nformacije in mnenja si je mogno izmenjava
interaktivnem, dinami |l nem ulnem okolylunegka er
predmeta) diktirane pedagogi ke (usmerjene zgc
pl an vse nianse ||l ovegke medosebne interakci]j
spontan s meh, vzdi hi ée) . dogokai ket t ssidmf anitjean 09
neverbalnih in verbalnih niansah. Tudi nag.i n
se odvija multimodal no in v mikrosekunadsaeh. Pr
je potrebno stalno poprasljt i , potrjevat.i povedano, se oprav
spregovorijo hkrati, ul i telj mora preklaplj e
pozornost, zavestno prepoznavat.i znak @dompneverl
K i nakazuj ej o, kdaj bo kdo zal el gwlalke i t i,
prikimavajo, a njihovemu pogledu je tegko sl e
Interpretacija pogledanaZoemm ni enaka kot (Zaka je pogledal estramzSe pel v
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strinja? Ali pa ima ta mobitel, ki je ravno zavibriral?). Pri medosebni komunikaciji ne gre zgolj za

vsebino; gre tudi za semanti ko i n -aimbonhnele ma
stalno =zatizua ) swveoj @i Ylej einj sko navado, ki mt
prepoznavanje tistih éenamigoveg, K i spodbuj aj
pl atf or mi Zoom se dogaja, da so vsi Komuni kac
intepr etiramo, estanjgani ¢, ezogeni ¢, eokrnjen
Neverjetno | e, kako mol no se v medosebni k
sogovorni kov o0z. kako zelo jih upogt eitaaano . P
tiste, K i so edini aktivni govorci v nekem |
informacije. Le si gelimo diskusije, je dobr
postavljamo vpraganja v domajlc nucdell egenvmii hpriin
(pogosto tudi ne, kar je tudi probl ematil| no

potem na teh platformah povsem drugale vedejo
ne gledamo. AvtoricaBlum (202p)r i ul enj u na dal javo pogrega t
Ljudje smo se namrel rodili s prilagojenostjo
komuni kacijo, ki nastaja na takgnih plma¥for ma
tem primeru gre -ttakmodtangileat izlan ol |noevuesgkkloaj eno st
Tudi razlilni gtudenti, dijaki po svetu nava
in skoncentriran kot pri obil aj wverm poukuwuk.l aBr
poul evanju (saj SO pozorni zgol j na ulitelja)
vel truda morajo vliogiti, da razumej o snov, o
pogregaj o medosebnwl| einnjteerma&k cd g loj. awKeerugtivar j a
zadol gitve naredijo kadarkol i, se morajo mis
uresni | ujejo. Gtudent i, di j aki po svetu tudi

se ulpiojlmewm pomenu besede. Fizilna prisotnost
vpraganj a, komunicirajo drug z drugi m, ul enj
raznih zadol giteve¢g in ne kot pravminMamgni | no
2020). Tudi nagi anketirani wudelegenci so ugo
(manj vsebin, tegje razumevanje kompleksnejgi
na manj resnosti ,prsipl odv zleet ogset i vezdao,gtduadi §go n
(Mukhatar idr.).

Pri ul enju na daljavo se poj avligrae tluadhik ov ez|la
tehnologke tegave (pregibak internet (20l egave
Prav tako ne smemo predpostavl!ljati, da znaj o
S pametnim telefonom. Uporaba Zo@am j e namenj ena tudi tistim

udel egencem, ki so ge po beo¢i miamajpvo poil ggar
to od njih tudi ne zahteva, ne vemo, kaj poln
preko Zooma , | ahko eiztrebijog publ i ko. Prav t a
neposrednega st ikat atidragriendot dlegglk med cel ot n
tistim, K i se zaradi takgni h al. drugal ninh

usposabljanje, poulevanje. Tudi nagi anketira
a t a, da je dostopen, da so | ahko fleksibiln
Prednost.i ul enja na daljavo so resnilno v vel
| as a, manj gi finanl|l ni tsevgkvel(jpaevblzj ulodm oK
razlilnih dejavnikov (razdalja) tegje fizilno
da si wudelegenci | ahko ogledajo ge posneto pr
Dejstvo, dadelo preko Zooma v pl i va na emeganjec¢ domal ega
udel egence izobragevanja zelo stresno in teg
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ebombardiranic¢c. Od gtu
podvrgejo raznim distr
v ulno okolje (Tran, 2
oprema).

dentov se prilrdaksenee, da
akcijam, toda pravi 1izz
021) . Enako so povedal

Negativna plat ul emnjda wagdal savogko ,| phoke za
opreme (Mukhatar idr.), s |imer so se strinja
segment e (ekonomsko i n socialno ranl jivej gi
neprimernovedgne udel egencev, kar ugotavljajo tudi C

Kaj | ahko torej stori ul i
mer i ogne? Dobrodoglo je o
interaktivni;jv. kol i kor zahtevamo p
odl ol ij o, [ bodo i mel.i pr
udel egence bl asno dovol je
(Gautam, 2 zel o dobrod
spletnih i
vpragal ni k
ena (ulite
anketiranci.

el j, da se vsem t
Iikovanje manj gi h
[ ne kamer e, (I
e al.i ne (Tr a
z a vm edimarir mal n
o je tudi, da s
predavanja z ak
ePmrad,pogtodlan® espo
enec) (Broudo

UI—F

: o
akcijah, krajag
Mu k hkadtarg @ da me
/ ul enec; ul enec

4.2 | zobragevainjze iwr ezkao nzaagsol qprdavhodnost ?
Ob p
nasl e

rebiranj
dnja odkr
gole), velja p
dovoli mo ge ne

d

u lhajalnknlvlltreejg)lbh ntagij ihh ugot ovi t
povezavi z ulenjem na da
manj ga motiviraeost,
c za razmisla&daoz. d
se ulenje na o odvija v nekem udo
nage econe udo atedobj @aa Mkskenpezman
postal o nadomes il no medosebno komun
udmi, ob | judeh. Manko fizilnih interakci]j
z i | ntene egeljvirtualoes bo zagotovo vplivalo tudi na poklice, kjer se dela neposredno z
udmi . Bodo bodol i zdravstveni del aveci na f
dovol jiti naj bol j osnovne potr edékeenegavodj i h
ranceveP r i (4 ragevanju za poklic zdravstven
| nosti ne.i
o q

N — — —
"""__Q.)U)""
—h_-um~—..

anket
gi ben, predstavlja ulenje in
ci ent a Kk oal noesnm epdthb eeegsae ¢snuab jdeak tj
a | n e nfacetaifdce legrning, kijub rteana, rd& wekater{ a n g .
[ j o, da praktiadahio pe pbememénepg
nost? Al? Alisnakademokia ddpor do tovrst
j1 na | em bistvenejgim, kot =zgol]j na zak
od nas menimo, da poul evanje na daljavo

0
u a
k n

d

h

e

g

ragevanja Hkrat. pa se zavedamo, da ta r
n

I

[

b

0

d

b

ki me n i

c e, do katerih se nagi ar gumehndbistalred i | o
nNju z razvojem tehnol oseicke Bpradujpemstr

dvomom sploh zaupamo. Koncept evirtual
agevalnega svet a, toda | e udelegenci p o
ke, potem i mamo diokakaze daa jldazplajy bdkiowk d
bl jene kompetence in vegline, K i j i h | e
ragevanje v girgem smislu (Kaj je tisto,
zgolj merljive kvantitatt ne vegline za znanjiaZzokaj kpaandjregqg
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p nestinegarsaizytog mayr amovroal maent i
% h povezanost.i S sogablieetoal i z
iva na int ktualno in Justveno rast ul en
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at i pretvarjati, da | ahko kompleksnost ul e
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[ nil vel kot neko virtualno sl
j ravni. Vémasimi tiudizobr age¢bah
pred tem ne smejo glititi, m
ukt, zapakiran v pretvezo vel
] nja bogastva pomenov in pod
ti. Oganje izobragevanja p

| oci r ane i mie, osvabdjenja, a n e,
demokrati | ja za stalno spreminjajc
tudi treba, tisti, ki geli redefinirat
v polnosti izrabitivse,karma ponuj a poul evanje v razredu, Vv r
saj ¢givljenje samo ni zgolj neka éeposredovana

sme pos
izropan svoje o |
okvire
obraze

5 —
O_'O

5.Zakl jul ek

Kot so ¢ge ugotovile razlilne druge Iriatzii,s kdha:e

- Je glavna prednost ulenja na daljavo fl eks

- Je umanjkanje neposredne fdod ace i nterakcije probl emati |

- Ne omogola wulinkovitega wulenja praktilnih
vsebin.

- Omogol a, da so | ahko posredovane zgol | t e
ul enj e, ob |l astnem tempu.

- Umanjkanje neposredne fateface interakcijemni mi zi ra i zkugnj o ul e

- Ul enje na daljavo zahteva vel di scipline i

- Tegavo predstavljajo tudi motnje iz domal e

! Moja prva asociacija priporabiZooma pr i ulnih predmeti h, ki sem jih od
pou|l evanje brez vsekrgoeglnevionyaedhpnedaiagsi origreg, Vv
|l as oblutek, da | e énekagminmeamdnikaram ki smp fhlinmjely delo kedprgdmetnm d i s

povezovanje). Mol no sem pogredgala tisto dinamiko, ki ¢
sem jih | ahko neposredno nagovorilp)(veakegaubkunjka)s
skrat ka, povratno informacijo o uspegnost:i mojih pred:
iztolnico, da se izboljgam, spremeni m). Pomenstogi vi h g
Bachelard v knijigiPoetika prostora (2002in v svojih drugih knjigah, kjer na njihovi osnovi poudari pomen

obli kovanja |l ovegke i maginaciije. Avtori ca ThaThide r (20
Circle: On Education and Distanceearningv e s - bkazé podobee o pi suj e svoje dogivljan,
uliteljevé), ki jim podeli tudi pomembno mesto, pomen
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- Tegavo predstavlja tudi pridobivanja tako]j
Hamedin Bolbol, 2021).

- Prevelika kolilina | asa, pregivetega za z
Shehab, Abdelwahed in Ausair, 2020).

- Slabge znanj e.

- Zdravje.

- lzkljulevanje ranljivejgih skupin (Gautam,
- Tisti,t &ko smo gevoj i nar avi bol j pasivni, Vv
bolj pasivni.

Podrolje poulevanja se tako kot druge stvar

kritilno ocenjevanje, vrednot etnogset,, sian nsoeg nse t

posl edice za njegove wuporabni ke, stalno spre

samoevalvacija in preverjanje znanja, vzpostavljanje komunikacije ena na ena. Raziskave tudi
navajajo, da se pripomeldatT@®i ci 30 %! di snt mio ld e ¢
na daljavo (Gupta, Dabas, Swarnim in Mishra, 2021; Broudo in Walsh, 2002), kar so izpostavili

tudi udel egenci v nagi razi skavi (tj. kombini
V kolikor sodobni model i jepoul evVagpa spogthav lj
mislimo tu wulitelja kot edi nega ak4itievnmveegla, n au
ulitelja, ki na ulence deluje kot zgled, vir
bo prav tanjvu ongaa dparlij auvloe g e *Klojl yb btlerde,] ad a kmpd
na daljavo | edalje bol]j nei zogibno in v dol o
i mpl ementirali), moramo paziti, da ,pradokbnaa gev a
trgu, brez vsakrgne druge, humani stilne note
pomeni , da je vzgojno in izobragevalno, kogni
zajeta tudi kompl ek snos fa daa, .umacire telesa. iKajgsnteni | | o0
umanjkanje ene ali druge ali tretfjepr esodi t e sami . Prav tako ost.
zmore tehnologij a, K i sega tudi na podrol je
celovitost |l oveka.
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Ustvarjanje spodbudnega ul nega

Creating a Stimulative Study Environment during the Time
of Distance Learning

Al enka Domanj ko Roganc

Osnovna ¢gola Mar koveci
alenka.dr@osmarkovci.net

Povzetek

Ustvariti aktivno sodelovanje in vkljulenost Vse
delavca ni lahka naloga. Virtualna komunikacijav € i | ni cah j e prinesla nove i
in medsebojno sodelovanje je potrebna pozitienamr edna kl i ma in spodbudno ul
na daljavo? Na delo od doma vplivajo gtevilne ¢
posamezni ku; nuj ni sta odnosna kompetenca i n emp:
okol ju nimajo enake spodbude kot v goli. Merjenje
j e pokazal o, da so ulenci kot individuumi sicer
razreda kot <cel ot e uilre nme dchs g beo jpnoet rpedormool ir.a zRriij at i

bodo znald. ovrednoti ti in argumentirati svoje pl
alternativne poti razmi gljanja.

KI'jul nei betsread@egevanj e na datyayosotebbvaopezadarnpeé
vkl jul enost

Abstract

To create an active cooperation and inclusion of all pupils, while implementing distance learning, is not an
easy task for a pedagogical worker. The virtual communication in¢tessrooms brought new challenges.

There are two things we need, in ordeathieve good grades and mutual cooperation: positive atmosphere

in the classroom and stimulative educational environment. How to achieve these at distance learning? There
are many factors impacting the wor éntofeveryndividoaime , an
empathy is the key, especially when dealing with
home environment than in school. Survey on contentment in the class shows, that even though pupils feel
good in the class as imiduals, there is a lack of group connections, the class as whole and mutual help.
More selfreflective exercises should be developed with pupils, in order to help them implement and
argument their judgements, opinions and decisions on working with eltessand to search for alternative

ways of thinking.

Keywords: clasatmosphere, cooperation, distance learning, educational environment, inclusion, scale of
contentment.

1. Uvod

|l zobragevanje na daljavo je prineslo gtevil
ul enci . Ul no okolje se je iz razredov s gtir
ustvarit.i spodbudno i n var nonitiwktime, soddloevalng ie  z a
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radovedne za nove vsebine? Z | KT je danes mog
ge hitreje usvojijo, saj so vegl:i moderni h te
ge utrdilo. Bpogaamlegta miall imal irobragevanja |
posamezni k je | ustveno in socialno bitje, S
negel eno vedenje, l ustvena in socialna pi s me
spodbudnega ulnega okolja ne more pomagat: ni
navznoter, pogled v vsakega ulenca. KIljulnega
dobra klima in polutje v r aZfolasjenadaljavojdpsimesiost i k,
novo ul no okol je. To S0 spletne ul il nice,
videokonference, kjer se z wulenci srelamo Vvi.
K1 i mi se nanaga na eliirtspl o@| erko,l | @eokoljekjpaekmo ,d c
katerem se bodo vsi wulenci polutili varne in
Razredna klima pomeni skupno mnenje ulitelj
na razred kot celoto in na posamezni ka, na |\
kompl eksnega prepleta med vedeonijiakwl| iznall ji & niors
kot tudi znalilnost.i ul encev, prav tako pa zn
Hel ke, v Kozina, 2018) . Le se pri posamezni |

pozitivni smeri, to vodi v tudi v potivno razredno klimo.

Pozitivna razredna klima spodbudno del uj e
Povezuje se z veljimi ul ni mi dosegki ; ul enci
pripadnosti razredu ism ¢aldi mpmpazpltownaPcdsladedigd
in gol skih predmeti h.

Kaj je potrebno za dobro sodelovanje o0z. da
osamezni ka prispeva k oblikovanju slkvgmb,ne i n
e se pri tem dobr o zgnimh setnamnzdsmiselng h adejavaiént i v n o
ut i mo, vglig, i|mekassmrivomi n | e spodbtdo impodporo (Rutar lic, 2020)
ceDobro polutje v razredu/iud nleumt mo&k odg aud jne, | aemp
rugi mi i n s seboj) ter vkljulenost v smiseln
Tudi Peljak (2015) meni , da se pozitivni (o
ri padnosti, vigji samoechbaksith,obigkewmedgeprppgap
n celo boljgem ulnem dosegku. Prosocialne o
razredu pozitivno vrednotene. To so empatij a,
osebam v ti&gdaeyaodh kori sti za druge, jim nudi|jc
Mlakar; Juvan, 2014P oz i t i vni odnosi med ulitel]ji i n ul e
vrstnigko povezanost (Kogir, 2006) .

p
[

Delo v razredu ali na daljavo pravzaprav o beh pr i mer i h z alhoomoraa e n a
biti Sspoznavno, |l ustveno in socialno varno.
razmigljanju, radovednosti, s a nmarzano idri vaRutarv n o st
llc,2017) . Ker pri virtualnem pouku ulencev ni mam
hitro odpovedo al i celo zapustijo srelanje. V
j e potreba tudi s starggi, atveer. nVaztroo koobvl,i kzoavkaanjj
ulenju na daljavo manj motivirani in posl edi
pozitivna razredna klima vsekakor pripomore K
pa je odvisno, ali bo slednjedisprejel.
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ePrijetna klima omogola optimalno sodel ovan
odprtosti, tolerantnosti, nakl onjenost. do v
polutijo varne i n samozahtha g(a6Phgeu.ncd\Ve rt,a kvg nRou tsakru p

l1Kako naj k ustvarjanju dobre klime pristopi

Za dobro pedagogko del o ne zadogla | e strokec
ul i tel] znati vz p o sposiand tdmielj negbve @\woritete. Braveviocitetarje  k a
tisto, kar pedagogu omogol a, d a Pomambriage tudil i n k
odnosna kompetenca, spjr e zand @most pedagogkega del avca, C
otroka takega, kot jen prilagodi svoje vedenje otrokovemu, ne da bi se pri tem odpovedal vodenju.

Vkl juluje zmognost biti avtentilen v odnosu z
pedagogkega delavca, da prevzame poPrntemnedgovVvc
gre |l e za komuni kacijsko tehni ko, pal pa za
odraslega, da se odziva iskreno, odprto, oblu
in svoje razu@mduwla20]d¥ peda o pkiah cust anovah |je od
pogosto manj kaj ol | l en med varstvom, vzgojo
Tudi empatijaj e pomembna sestavina socialnih, | u s
Prispeva k izgradnji pozitivne in vkluu j ol e razredne kl i me (Kozine
gtevil ni mi pozitivni mi ul i nki na odnose in ve

12Vkl julujole okolije

Vkljulujole okolje v goli pomen:i ustrezno
priselili iz manjs podbudni h okol ij. Ul enci v VvVkIljulujo
prilognosti za osebnostni razvoj ter urejenos
v odnosu med uliteljem in ulencem jumadaljpw;zi od
t ukaj se ta odnos ge bol | izrazi, saj virtual
posamezni ku. Ulitel]ji in uliteljice nudijo ul
vseh ulencev z zagotdav lujlannijhe np reinlaokgengoas ta d n oesnaa
pri razrednih aktivnostih, pogtenega ocenjeva
Ul ence |j e potr &bmpanen, Baljg patiebna ustvariti okolpe| vdkaterem se bodo
vsipd ut i | i sprejete in vkljulene, obenem pa bot

Ul na okolja glede na prostor ulenja vkIljul
ko wulknio vokklojlujleuyj e vzdugje na gol ijamedpr e ml
el ji, vodenje gol e i mormmai o lud,digvipikerd \j ier e
ja na daljasemzekloj plomeenmmopovezovanj e st
ku pri pripravi na tproaurki, stparegm\ aing emajtoil vs:
delo. Tretja komponentajgpazr edno ukjner okrod jz2a pri | akovanj]
sodel ovanje med njimi, wuliteljevo delo in vod

O C C«Q

(0]
!
;
t

- p — —
O S —tw;w

2.U|l i t el j ervdelu na Hatjagaa

Del o na daljavo ni nov koncept. Mor al i s mo
sool al i Z resni mi sti skami ; tudi takrat, k o
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ut el e/nf/oOmej enost stikov in eltutemdoblomakiv i asl
tako | ahko ge bol | per el i i n (IBoolgk g amd d il j, 0 vt WK

Del ati z wulenci-uvi ol ski v s édebtdko kotizanljpdezemreak o .
daljavo pravigjo, td&kotgeékoudd pri vodenju na d
odnos. Za odnos na daljavo so drugi temel ji,
sicer i1izrazitejga, morda bol j redna, moatudh kr at |
neformalna komunikacija na relaciji vodjapodrejeni, ki se v normalnih razmerah dogaja na
hodni ki h, na kayiBogrnag amadrn Ki,rivglKwveal/, ¢ 2021)

Pri ulenju na daljavo se ulitel] pot rhudi k
veli kokr at pokazala drugal e. Kur all pravicda s¢ X0 2 0
ulenci bili prepugleaV| asebh kdol petrabi odgbkbop
regevanja naloge v deloxhedgi lzvegkiugi ki udar jjal
katero veg, da ni namenjeno tebi i n pouku. K
dobi g vpraganj e: "Kje pa smo?' Na zasl onu r al
zre v ekran in se blazreome j i in ti veg, da zgradba wuradneg
to ignorirag, je tega vedno vel. Le pa se za
pripravljeni na uro. Med preverjanjtelfjjegpro@j o mn
temu argumentu nemolen in to ulenci vedo in s

Tudi strokovnjaki zagovarjajo (Kuralt,202@:. . / / Ul i tel ji naj del o n
angagirajo ulence, s | imer tnekdaojbipgroi |odbd wjtes.k ,
pri vseh ulencih doseli enak ulinek, saj so r
morali nekako sprijazniti s tem oziroma ne bi
ne sodelujejo enako alinge |l i j o sodel ovati. To ne pomeni,

Kaj l ahko stori ulitelj? Ulitel] na ,j za z
ulencev Vv | asu izobragevanja na daljavo po
individualnis t i k z a mi in ulenci Z namenom, d
kasneje p

u
a tu h, ki so povezane z ul enj
pol nejo, kako pr
z

e
vijajo |las, vekalkgmiamizaidsnz i
proi gol skih t vah, kako premagujejo pot
je za ulence mar, da so zanj pomembni i n da s
ogosti, udodana@ lujstslemmmi ua@nje in razvoj, h kat
[ sistematil| no: organi zira socialne I nter a
ksivne vaje, % katerih ozavegdajo ¢
vne pot.i razmigljanja, dogivljanja i
j e spozna, ge bolje povege, kar vsek
[ proi svojem pouku i zvagaj adiof eobesnecg a
i n vsebin, nalin obravnave wulnih vse
r nje in ocenjevanje znanja in ulencem
i buj aj o, da epmomjo faritj (Ruprok Vecndr., @@LT).aSlednje @ , K e
zel o pomembno, saj | ahko na posamezni ka zel o

v pomo| pri opravljanju nalog. Pomembno je tu
s | u gai vpebinske povratne informacije kot kasneje za oblikovanje ocene in jih spodbujati k

medsebojnemu sodelovanju (t-hustpeni dosebpayl.

sam ugotovi |l , k aj se je pri p 0 k& @ porabmovedeti] n e m
proi ocenjevanju ne bo tegav z razumevanjem o
dobro naul il in kje je potrebno znanje ge utr
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eK dobrim in kakovostnim odnosom z dr@mgci r

sposobnost posluganj a, uliteljevo 1 skreno zar
spodobnost dajanja pristnih spodbud in pohva
vzpostavljanja zaupanja, stalna pripravljenost pomagati, dolagied, pozitivna visoka
prilakovanja v zvezo z delom wulencev o0zir om:
razprav, ki vkl(jQhlaurjlegso, vpsoe PRug uenndceer.,¢ v Rut ar
Ulitelj skrbi za kakovost n ogortdstostrpmasti skrejamarjep me
spodbudnost, spogtljivost, optimizem itd.). '
tako, da: spodbuja in usmerja ulitelje v kakc
di al og o temngadroolijzk utgeem ji 2zme dobri h praks s
|l zobragevanje na domu je zelo podobno del u,
Bogtjanlileva (Koval, 2021) o0 uspegnosti zap
e Pri delu od doma sta pomembna tako odnos zaposlenih kot tudi vodij oziroma odnos
organizacij e. Ena taka raziskava, K i je bila
del ovno mest o, je pokazal a, da stamsedapdslenvna z
psihilno ustrezno pripravili na vrnitev na d
zdravje, zaupanje in pa varnost na delovnem m
z roko v roki, ne mMoEeakotsl|l phegbhabkezviddume
dal j avo. Uliteljeva spodbuda in dajanje obl u
pomena.

3. Merjenje |l estvice o dobrem polutju in kIl imi
V obdobju | asa golanja na daljavo (januar 2
merjenje | estvice o dobrem pol utju Kekod@mr e d i

se polutim €ikrjazmedpu@nja | e ubdielncdeovbiptrii vppoougklue
ter njihovo mnenje o razredni klimi. Namen je bil ugotoviti trenutno stanje v razredu in ga v primeru

ponovnega ¢golanja na daljavo ge izboljgati. T
vkl julenosBi pomseppgnodgbvorov smo dobili razn
v nadaljevaniju.

Lestvica zajema 19 trditev, na katera so ul €
je 1 pomenilo molno nestrinj@mane, 5 pa je bil
3.1 Rezultati

Prvo trditevV razredu se dobro znajdesmo ul| enci naj vel kr at ocel
odgovorov) in 5 (13 odgovorov). Slednje kage
to trditev ocenilo tudi z oceno ¥.e m, k aj se pjra | darkwg & tordd inteene,
prav tako ngpogosteje ocenili s 4 (14 odgovorov) in 5 (16 odgovorov). Glede na prejete odgovore
skl epamo, da ul enci vedo/ poznaHool upriin askeo vvaanr r
ogrogpepeebnala najvel krat ocenj enaidasoSet(dka&r 20
ul i I nici ul enci pol util i varne in neogrogene
trditev, ki je prikazana na Grafikonu 1,seqgld&io | ut i m se spr ej udeagea i n |

v veliki meri bila ocenjena s 5 (odgaww).
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Grafikon 1: 1i 4. trditev

Grafikon 1: 1c4. trditev
30
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0 |
0 [ _
Vrazreduse Vem,kajse t 2 6 dzi A Yt #EBdzi A Y

dobro znajdem. LINR 6 | 1 dz&®Bnega i  sprejetega in
mene. y S2 INE OB Ak T |

mNizil mNizi2 mNizi3 mNiz4 mNiz5

5.trditevvMeni m, da sem pyajvel| bmiol abmnayvwakviknat ocen

11 pa jo je ocenilo s 5. Ul enci se o praviln
nekje vmesZaupamvase iR s v 0 ] e T rorrditgvrs@ zpei ocenili med 4 in 5. 15 jih je

ocenil o s 4, 14 pa s 5. Pri delu na daljavo,
kako pomembnaZzmorem se sprostifie bi |l a nasl ednj a tenisg (v, K i
odgovorov, prvil|l pa se je pri tej Lahkodeziberein p o]
inzavzetodelanm o trditev so ul enci naj vel krat oceni |l
Odgovori so biliapdall jakwo amiik akarj rdelmorme nad:
kjer ulenci del ajo bol | zbrano. Odgovore zgor

Grafikon 2: 5i 8. trditev

Grafikon 2: 8. trditev

30
20
10 I I
o ] _ _Aln
Menim, da semZaupam vase in Zmorem se Lahko se
LINI @A 6y 2 svoje sprostiti. zberem in
obravnavan. T Y20y 2&iGA ® zavzeto delam.
mNizi 1 mNizi 2 mNizi3 mNizi4 mNizi5
Tretji grafikon prikazuje trditve od 9 do 12. 9. trditevjeldlanor em Kkr i t i | no p «

svoje deloZopet so jo ocenili s 5 (17 odgovorov). Tudi 10. trdifenorem sprejeti dobronamerno
povratno informacijge bila ocenjena s 5 (kar 23 odgovorow)i pr avl j en sem kaj
vidim,dajetrebaTr di t ev j e Dbila najvel krat ocenjena s
Upam si poskusiti kaj novegd.] e nc i s -@ratpcenilik aceno %. 8
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Grafikon 3: 9i 12. trditev

Grafikon 3: ;12. trditev
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delo. povratno vidim, da je treba.
informacijo.

ENizi1l mNizi2 mNizi3 mNizi4 mNizi5

4 . grafikon prikazuje trditveSpreemar dassmbsij nem
razli INmijpogostejga ocena te trditve je bila
sprejemaj o medseboj no Obrespodrazimhagesrio pogiNarimmgebildn j a t
ocenjena s 5 (13 odgovorov), s 4 (11 odgovorov) in s 3 (10 odgovorov). Odgovaori te trditve so bili

izmed vseh najbol]j enakomerno razporejeni. T
komponentoL ut i m, da s eo dionbrsomor anzodamsuno priocerah ta tnditve

j e bil edodateng¢g odgovor, K i ga j e eden i zme
ul enci naj pogostej e ocenen,dasitbanopamdgalt ko o treba.5 ( 1
Zadnjot r di tev 4. grafikona so ulenci ocenili s 5

Grafikon 4: 13i 16. trditev

Grafikon 4: 13,16. trditev
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Sprejemam, da Ob nesporazumil2 dzii A Y= R I'Vend, 8a sifbénio N.
aY2 &A NI benfirdoy A d¢azumemo in smo pomagali, ko bo
pogovorimo. Y268y 2 LJ2 @Sirébg A ®

mNizil mNizi2 mNizi3 mNizi4 mNizi5

Zadnij i grafi kon pri kazuj ®obtoisaelujema| pocez g wve
trditev ocenili s 4 (13 odgovorov) in 5 (12 odgovord¥)e | i noma s mo Zliatwditeet i 2z a
SO najpogosteje ocenili s 3 (15 odgbwgr mo) sel
dogovorovTo j e bila zadnja trditev, K i Sso jo ulen
ne drdgpvojom do
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Grafikon 5: 17i 19. trditev

Grafikon 5: 1€£19. trditev
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Merjenje | estvice dobrega polutja je za pos
ul encev pa je ocenjeno Vvisoko. Povprelna oc
odgovorov smo ebniclei, pkoizossonipomsaamegdzne trditve o
nam je to dalo vedeti, da se v razredu ne pol
Za posamezno trditev je takgen mor daraeeden ul e
Ko smo opazili, da je dololeno trditev nizko
na tem podrolju potrebno nekaj spremenit.i

Prvi grafikon, ki zajema trditve o zadovol j s
visokomed 4 i n 5. Nasl ednj i skl op | e p bdhkosel dr
zberem in zavzeto delam Na del o na daljavo vplivajo gtev
nezbranost in nezavzetost prssptielgmo Waedonviol $§ o
in se Vv njem Jutijo varne in upogtevane, k a
samodisciplina sta odvisna od vsakega posameznika, zato je ocena zgornje trditve povsem
prilakovana. Tudi nasloeckemjjengt izreil ot vdistokke , s @
pojavlja tudi ocena 1IRr i pravl jen sem kaj S p r Narteennmestui je | e
potreben individual ni pogovor , kjer bi ul enc
pomagati. Trditve z gr afi konov 4 in 5 se nanagaj o na me
Razen trditve, ki govori o tem, da ulenci sko
zel o visoko. Povprelna ocena e 3.

l z tega sledi, dia bPemonaobpedutitehj podpohj u ¢
na medseboj ni pomol i . Nepovezanost ul encev
pandemije. Nenehne spremembe in prilagajanja
predela in uzavesti. Na e | tol ki bomo organizirald.@ socialn
ul enci ozaveglajo svoja |ustva ter razmigljal

pri meru ponovnega golanja na dal | avoerbz&rino pr e
merjenje lestvice.

4. Zakl jul ek

Vsak ulitel] se vsakodnevno soola z najrazl
odraz drugbe, dogajanja in sprememb v njej, p
zagotavlija | im boljge pogoje dela, da se odzi
enaki meri, terja od njega samega veliko znan
na dal javo, mora biti veEohaul nteppdbu@®navt aht
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deluje kot eena velika druginac¢; ni TJdomoal j, d
biti cilj vseh wuliteljev in tudi ul encev (Skyv
Ul enci siov Wipmoukaliibolawkijud &Injiavdko ga dogi vl ja
povezanega z njihovim givljenjem, ko so vanj
zanje (Rutar 1 c, 2017) . Pomembno | e, da 1 me
zmognostim omstvaosijtimdlodbso WlIimo in dobro po
poseben izziv za pedagogkega del avca. Da bi u
razredu polutijo varne in sprejete, Kamai 1 zve
visoke ocene zadovoljstva posamezni kov, ne peé
posamezni k je torej zadovoljen, poluti se spr
ifve, kaj se od njega pncil atckca¢mi|l Nepgrohviklons | albr
kar je ge posebej subjektiven odgovor, in teg
kagejo v spremembi nalina del a, v golanju na
med njimitgy j e sprejeli. Trditve, ki so povezane z
ocenjene z nigji mi ocenami . Ul enci so sl abge
tako pa trdituvi 0O zavzetost i Niud jemepamicomemjenih t e m
parametrov je delno odraz pretekli h razmer, s
participirajo in posledilno tudi bolje sodelwu

V primeru ponovnega golanja na daljavo bomo
medsebojno povezovanje in krepitev tvorjenja razredne skupnosti kot celote. Skozi virtualno

izobragevanje je slednje doselii, zato je to
Ugotovitve omenjene lestvice nam podajajo ideje in predloge za ighganj e nast al e
bodol e bomo ge bol | pazl jivi na enakopravnos
motivacijo in spodbudo skugali vplivat:i na ul
tem se bomo najprej pogovorili skupap rrazredni uri, posebej pa bomo ure namenili
individual nemu pogovoru S posamezni mi ul enci
ulence, da se bodo | utili bol j povezane med s
posameznik ovrednot| svoje delo in se opredelil do s
uspegnega del a, pa bodo postali bolj zbrani
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Usvajanje veglin zdr avepidemigne neg

Acquisition of Nursing Skills during the COVID Epidemic

Suzana Krajnc

Srednja zdravstvena in kozmetilna ¢§ol
suzana.krajnc@szks.si

Povzetek

Epidemija in posledilno zaprtje gol sta prinesl
vkl julevanjem digitalne tehnologije in digitalni
spremembe ge posebej vel i koeukaDoninseod azvmeaelgia psri e dt satke
ul i telji. Cilj prispevka je wugotoviti, al i so d
praktilnem pouku pomagali pri wusvajanju novih veg
sedi j aki po ulenju praktilnega pouka na daljavo |
raziskavi smo uporabili kvantitativno metodo razi
na katera je v celoti odgovorilo 287 dijakovvimaj 2 02 1 . Rezultati kagej o, da
poslugeval.i videokonference (55 %), nato prikaza
pa demonstracije intervencije zdravstveikisojmege (¢
najbolj pomagali pri usvajanju nove snovi, in sicer demonstracijo intervencij v 57 %, videokonferenco v 54

% ter YouTube posnetek v 45 %. 66 % anketiranih dijakovse pau |l enj u prakti |l nega p
nege na daljavo ma palvatfjiankempeatramwvwtsnivene nege na
je glede na naravo bodolega poklica prilakovano.
specifilna stroka, K i za uspegno ul| erdjje zahtkeviani
okolje.

Kl jul nedibjeskid,e:nal in izvajanja pouka, pouk na dal
Abstract

The pandemic and consequently the school closures have brought quite a few changes to education. This has
happened especiglby implementing digital technologies and digital teaching materials in practical training

and to the extent, until recently unimaginable to students as well as teachers. The aim of the paper is to
determine whether the most frequently used teaching meihgractical training were also the ones which
helped the students in acquiring new nursing skills the most. Additionally, we wanted to find out if, after
using distance learning in practical training, students feel competent enough to work in e clini
environment. In our research, the quantitative method was applied. The online survey questionnaire included
9 guestions which were completed in full by 287 secondary students in May 2021. The results show that the
following was most often used by theathers: videoconferencing (55 %), showing an example by using a
YouTube video (29 %) and demonstrating a nursing care intervention (28 %). These were precisely the
methods that the students noted as the ones which helped them the most in acquiringecewmatiér,

namely demonstrating interventions (57 %), videoconferencing (54 %) and YouTube videos (45 %). After
the distance learning, 66 % of the surveyed students do not feel competent to provide nursing care on patients
in the clinical environment, vibh has been expected considering the nature of their future profession. The
research concludes that nursing care is a specific discipline in which at least simulated but most preferably
clinical environments are required for successful learning.

Keywords:secondary students, teaching methods, distance learning, practical training, nursing care
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1. Uvod

Da bi ust avi |-19, jeghila do dh jpprila ZDZDVOIL, B % otrokom vpisanim v
formal no gol anj e uk azagemal,5 miijarje otook o asere gvetu izll62ma .

drgav sveta. Med vVvsemi mo gni mi tveganji, Ki
zdravje otrok, je Organizacija Zdrugenih naro
med naj hiujcge zppsh ¢d Jgolr sCOVIaDt udi éprekinjeni
T osebno alinadallavbz agot avl ja bistveno znanje in vegl
prekinitev formalnega i zobr agevanhjomok ala&stgrat i v nc
tiste, K i so prikrajgani Z neenakim dostopom
2020).

Eno |l eto po zal etllOQu jppanpdenbiljieg n®@OWlod ovi ca ul
prizadetih zaradi delnega ali popolnega zapjtja | |, vel k ot 100 milijon
zdravstvene krize padlo pod najnigjo stopnjo
kljulnega pomena za izogibanje generacijski Kk
|l zobragevanje na .daGg alvrou bnair jneevk aA b encoevdengiak i z
samostojnemu ulenju branja in girjenju izobr
anglegkega jezika v sredini 19. stoletja, SV
izpolnjene vrnili. Osebni ralunal ni-kzolsmad@eayv an joeno
ei zobragevanje se uporablja od |l eta 1999, pr e
(Lapi, 2020).

Kodelja (2020) izpostavlym, sidaeri mpe itzrodbdiagie]
razl il nih pojavnih oblikah, vendar j e to, 0

razsegnost.

V Sloveniji je 18. 10. 2020 vlada Republike Slovenije ponovno razglasila epidemijo nalezljive

bolezni COVID19,zarad | esar se je ponovno zalelo izobr a
izobragevanja smo imeli izkugnje ge iz prvega
udel egeval. i zobragevanj o nalinu del ms,anj a
uporabi spletnih ulilnic in Arnes Zoom okol ju
poul evanje prakti]lnega pouka zdravstvene nege

V procesu ulenja na daljavo si jgemozsé¢lionfjeglo
praktil|lnega izvajanj a. Teoretil ni in celo pr
predmetih v obl i ki besedil a, sl ik, ani maci |
i zobragevanje izpolnmoiastvogi namenj ennpodalapna
del i zobragevanja (Toman in Michalik, 2013) .

Prav to, kako potrebno je izvajati poul evanj
i zvajajo, pa se je izkazalkd itlemk dimpzaemrmtejta vg ml:

2. Metodologija

Spl et ni vpragalnik je bil posredovan vsem d
zdravstvena nega (v nadaljevanju ZN), skupaj torej 409 dijakom. Zanimalo nas je, kako so dijaki
srednj egolmak ezgdar aprrsda grresme nege dogi vl jali poul
zdravstvene nege na daljavo. V ta namen smo izvedli raziskavo, katere namen je bil ugotoviti, ali
so dijaki zadovoljni z nalinom podaj aenege sSnov
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ter kako kompetentne se polutijo za izvajanje

prakti|lnim znanjem na daljavo.
Anketiranje je bilo anonimno. Anketiranje je potekalo od 9. 5. 2020 do 13. 5. 2021 kot spletna
anketa v spletnem sistenuww. 1 ka. si . Anketni vpragalni k e
Vvpragan,j zaprtega tipa in 4 Likertove | estyv
| zpol njevanje je trajalo pribligno 3 minute.
2.1. Metode dela
Pri raziskavi smo uporabili kvantiat i vno metodo raziskovanj a.
di jake je sestavljalo devet vpraganj Il zbirneg
Cilji:
Augotoviti, katerega nalina posredovanja ul
najpes!l ugujejo uliteliji:;
Augotoviti, kater.i nalin posredovanja ul ne
pouku ZN;
Augotoviti, al i je prisotna vigja stopnj a
poukom;
Augotoviti, ali eeenipneakzapiotvuajaonj &ohN v K
nalin pridobivanja znanj a;
Augotoviti, ali so dijaki zadovoljni z odzi
Augotoviti, ali so bili di j aki Z acmpookuj ni S
ZN.
2. 2. Raziskovalna vpraganj a
Pred izvedbo raziskave smo si postavil. nas.
ARV1: Ali so dijakom najpogostejgi nalini p
pri usvajanju novi hadalavg?l i n zdravstvene neg
ARV2: Ali se dijaki polutijo kompetentne za
(ali specialni ulilnici) s pridobljenim pr

3. Rezultati in interpretacija

Anketni vpragalnik jeodbill posBeddoveami K@9 i adiojl
zdravstvena nega (v nadaljevanju ZN). V celoti ga je izpolnilo 287 dijakov, kar predstavlja 70 %
vseh dijakov prvih treh letnikov programa ZN.

V grafu 1 je prikazano, da je spletno anketo izpolnilo @gakov programa ZN (45 % iz 1.
|l etni ka, 29 % iz 2. l etni ka i n 27 % iz 3. | et
odkl oni, zaokrogeni na eno decimalno mesto (p
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0% 10% 20% 30% 40% 50%
I L L L L 1

1. letnik

2. letnik

3. letnik
Slikal:Sodel uj ol i v nne=287s kavi po |l etniku
V najvel ji mer i Sso se na raziskavo odzvaldi
|l etni ka. Dva 3. |l etnika dijakov ZN sta bila v
karjeedenizmecho gni h razl ogov, da so se odzvali Vv nc¢

31.Obl i ke podajanja ul ne s nowvae"gZaNEV) mdaja/onet u " Z

Skupno so se ulitelji praktilnega pouka ZNI
podaj anj a oblikiideokenference, v 29 % so uporabili YouTube posnetek s primerom
snovi in v 28 % so prikazali oz. demonstrirali intervencije ZN. Skoraj nikoli pa niso uporabili
miselnega vzorca (45 %) in PowerPoint predstavitve (29 %).

Kot druge oblike podajanja env i so dijaki navedl i : ul ne | i
del ovne | iste, ulne | iste z wvajami, podrob
ul beni ka.

S
n

0% 20% 40% 60% 80% 100%
I L L L L ]

PowerPoint predstavitev 19% 18%

praktiénih vaj, ki ste jih izvedli samostojno

i

gradivo s poudarjeno wsebino, ki je pomembna

N
E

miselni vzorec

prikaza oz. demonstracije intervencij ZN

video konferenca

Egg
11

YouTube posnetek s primerom snovi

W skorg) nikaoli pogosto skorgj zmeraj] M obéasno M zelo redko
Slika 2: Oblika podane ul ne snovi na daljavo pri
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32 Najustreznejga oblika posredovanja ulne sn
veglin ZN

57 % anketiranih dijakov se je opredelil o,
prikaz intervencij ZN. 54 % dijakov je izbralo videokonfece, 45 % pa so najbolj pomagali
posnetki z YouTuba. Za naj manj ulinkovitega (

0% 20% 40% 60%
I I 1

prikaz intervencj ZN

video konferenca

YouTube posnetek snovi

agradivo 5 poudarieno pomembno vsehino
PowerPoint predstavitev

samastojno izvajanje praktiénih vaj
miselni vzorec

Drugo: 4 0%

Slika3:0b | i posredovanja ulne snovi pri poku ZNEV,

k a
veglin ZN

100% - 3. letnik
2. letnik
W 1. letnik

Odstotki

%po.

P

3,

Slika4:Obl i ka posredovanja ulne snovi pri poku ZNEV,
veglin ZN po Il etnikih

Le pogledamo po |l etnikih, kako so se opredel
je najboljustrezalpti svaj anju novih veglin ZN, so0 se opr ¢
samostojno izvajanje praktilnih vaj, Vv naj man
snovi. Drugi letniki so se v 37 % opredelili za gradivo s poudarjeno pomembniowser v 34 %

za YouTube posnetke snovi. V najmanjgem odsto

vaj. Tretji letniki so v enakem odstotku (34 %) navedli, da jim je najbolj ustrezala snov, podana v

130



obliki PowerPoint predstavitve in YouTube petktov snovi, najmanj (17 %) pa samostojno

izvajanje praktilnih vaj
S t emi rezultati smo dobil i odgovor na&o prvo
di jakom najpogostejgi nal i ni posredovavihh a ul 1
veglin zdravstvene nege na daljavo. Naline de
praktilnega pouka, so dijaki oznal i1 za tis
okoliglinah wulil:@ i rstvenenege] al i praktil ni pouk
3.3. Ulinkovitost ulenja na daljavo

Med drugim je bil nag cilj ugotoviti, ali d
na daljavo ustreza bolj ali manj kot obil ajni
kakok ompet entne se polutijo z znanjem, pridoblj
tega ulenja na daljavo v primerjavi s klasiln

0":-’.-.1 20|°a’a 40 I"fa SOI"fa 80 I"fa 10 q Yo
Uéenje ZMEV na daljavo nllp%gllzill Iﬁt{f:ﬁ IEO'E gﬁ:ﬁ)\t 265 8%
M sploh se ne strinjam se ne strinjam se stinjam M popolnoma se stinjam M ne znam oceniti

Slika 5: Mnenje o ulenju ZNEV na daljavo

Dijake smo prosili, da se 2OV mdadvojolpustggzae d e
kot ulenje v specialni wulilnici. V kar 56 % s
26 % je izrazilo mnenje, da se z izjavo ne strinjajo.

0% 20 % 40 D.'"u 60 % 80 D.'"u 10 0 Yo
Po ufenju ZNEV na daljave se pofutim kompetentnega za . I
zvajanje intervencj ZM na pacientih v kliniénem okalju.
M se ne strinjam sploh se ne strinjam se strinjam M ne znam oceniti M popolnoma se strinjam

Slika6:Mnenj e o kompetentnosti luza izvajanje ZN v Kkl
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S trditvijo, da se po ulenju intervenci|j Z

zdravstvene nege na pacientu v klinil]lnem okol
sploh ne strinja, kar je skupaj 66 %, dokaj velik odstotEB8% pa ne zna oceniti svojih kompetenc.
Samo 1 % anketiranih je, ki se popolnoma stri
del o v klinilnem okol ju. Rezultat.i SO nam po:t
a i se dijmpetpotoeiga kovajanje zdravstvene
ul il nici) S pridobljenim praktilnim znanjem
kompetentne ne presenel|l a, je visok, syacjentij e zd
v klinilnem okolju in so z njimi v neposredni
poteka pouka, Vv | asu razglagene epidemije pa
%) tistih, ki ne zanjo oceniti svojih kompete |, s aj po ulenju na dalja
prakti]lnega znanja so na ta nalin usvojili in
uporabili.

0% 10% 20% 30% 40% 50%
I L L I L ]

sploh se ne strinjam
se ne strinjam

se strinjam
popolnoma se strninjam

ne znam oceniti

M Kakowvost pridebljenega znanja ...

Slika 7: Mnenje o kakovosti pridobljenega znanja ZN na daljavo

Na vpragampnegamju s trditvijo, da je kakovost
primerljiva s tisto, ki je pridobljena s kIl as
strinja 43 % dijakov, nadaljnjih 23 % se sploh ne strinja, jepatu® 3 % t akgni h, K i
podano izjavo, torej da je kakovost ista.

0% 20% 40% 60%
I I

Skrbi me, da bom pri intervencijah ZN podanih na daljavo
slabZe ocenjen.

Skrbi me, da intrevend] ZN podanih na daljavo, nikoli ne
bom izvajal strokovno in po standardu.

Skrbi me, da za utrj'evanﬁ'_e intervencj ZN podanih na
dafjavo ni na voljo dovalj éasa.

Da ne bi usvojilintervencij ZN podanih na daljavo do
zakljuéka Salanja me ne skrbi prevec.

Menim, da intervencije ZN podane in usvojene na daljavo
obvladam enako dobro, kot, ¢e bi bil pouk v specialni ...

Slika 8: Mnenje o znanju intervencij ZN usvojenih na daljavo

Dijakom smo podali trditvd,e kielgajjoi te ao - 4d |hi.
55%jeoznbi |l o trditev, da jih skrbi, da bodo pri
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ocenjeni. Takoj za njo sledi trditev (53 %), da dijake skrbi, da intervencij ZN, podanih na daljavo,

ne bodo nikdar znali izvajati strokovno, po standardu. Velik odstotekr agani h (46 %)
skrbi, da za utrjevanje teh intervenci|j po pr
da intervencije ZN obvliada enako dobro, kot |
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3.4. Zadovoljstvo enupadejapem in ulitel]ji proi u

Zani mal o nas je tudi splogno zadovol jstvo z
in komuni kacijo z ulitelji ZNEV v | asu poteka
z ulenjem na daljavd, niahdallj8nj% hdi23 6 k% vj e az g deo
odstotek tistih, ki so bodisi zelo zadovoljni bodisi zelo nezadovoljni.

0% 10% 20% 30% 40% 0%
zelo nezadovoljen | | | | | |
nezadovoljen
Ze kar zadovoljen
zadovoljen
zelo zadovoljen
Slika 9: Mnenje o ulenju na daljavo
O dostopnosti, sodelovanju in komunvellkenci j i
odstotku (71 %) opredelili, da so zadovol jni
ge kar zadovoljnih in manjgi odstotek (9 %)

nezadovoljni.

0% 10% 20% 30% 40%
i 1 ) ) |

=3.9

=|

zelo nezadovoljen
nezadovaljen

se kar zadovoljen
zadovoljen

zelo zadovoljen

Sl'ika 10: Mnenj e ZNEWnadagaboovanj u z ulitelji

4. Zakl jul ek

Praktilni pouk je za vse strokovne gole zelo
v neposrednem in pristnem stiku tako s pacienti, kakor tudi z zdravimi posamezniki v vseh obdobjih
njihovega ¢givljenja. Pr enosi agd onwe| euwlainljnai czed r akvi
bolnigke sobe in kjer imamo na voljo vse potr
veliko mero prilagajanja in iznajdljivosti.

Raziskava Je pokazal a, da so se ulshovigld j i n
prakti|lnem pouku na daljavo v obliki vi deokc
postopka in prikaza s pomoljo YouTube posnet
odstotku prejeli tudi navodila in napotke, daso samidonajza | i prakti |l ne vaje.
|l etni ka dopugla takgen nalin dela, medtem ko
Vec idr. (2020) navaj a, da mora pri i zbiri n
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izbratimetode,ki maj o naj mol nej gi ulinek na ulenje pri
ne poudarjata nobene ulne metode kot naj pome

pol nost.i | ahko prispeva k ulinkovitenumipnuku
metodami. Avtorici se strinjata, da je ulna m
Zagmaj ster i n Radovan (2020) i zpostavijo, d
paradi gma, K i v sredigle iszmlhrea genvaannjea poor setnae
ulencec. Ob spremenjenih izobragevalnih potre
nadomest. eosredotolenost na ulelega sec¢c, t ak
bo imel vlogo moderatorja modnika.

Dij aki so izkazal.i veli ko stopnjo nezaupanj
izvajanju tistih veglin zdravstvene nege, K i
pacientih ali v speaialni Vulkilbmidmneamk® koe ¢hunap
potrebnim posamezni kom, zavedajo se, da napal
negativno vpliva na pacientovo zdravstveno stanje. Zavedajo se, da kakovost na daljavo
pridoblienega znanjagark t i | nega pouka ni enaka tisti, ki |
Tudi v raziskavi med gtudenti zdravstvene n.
so ugotovili, da je velina gtudentov i mela r
dal javo. Glavna wugotovitev je bila, da je pre
socialno interakcijo ulencev v njihovem ul nen

med drugim tudi n dLargegard) KianiaNleen Jm& $vensam,202]1).0

Kl jub velikemu napredku digitatlinziobbragbrmahp
prakti | ni pouk zdravstvene nege podrolje, kje
praktilna znanj a n ajv simulirgnanvdelovneinmkoljuekot jesgeciatna v s a
ulil nica, najustreznejge ulno okolje za dijak
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Poul evanje otrok na daljavo v

First Grade Distance Teaching

Sonja Klemen

Osnovna ¢gola nar®dhegpahetLppubl Makaa
sonja.klemen@gmail.com

Povzetek
Ll anek opi suj e izvajanje pouka na daljavo v pr
komuni kaci jskih tehnologij. Pomembna | e dijitabar a i nt
pi smenost z upodgtevanjem internetne varnost. otrc
ustvarjalnost.i so za wulitelja predstavljal:i vel.
vsebin. Vs a k o denkeov nwoi dseroekl oamfjeer e;nrc  j e prispeval o Kk
socialne izoliranost. otrok. Ravno tako je na vr
okolje. Otroci so se ulili k o mu n iillprapouky ra Baljavo. v e g | i n
Kl jul nek doressreidkeaci ja, nevarnosti spleta, poul evanj
in e/i-gradiv, vrednotenje znanja, socialna izoliranost
Abstract
The article describes the implementatiordistance learning in the first grade using modern information
and cummunication technologi€3ood interaction between teacher, parent, student and digital literacy with
regard to children's Internet safety are important. Motivating children, stimuldteig curiosity and
creativity was a great challenge for the teacher in the preparation and implementation of interesting
interactive learning content. The daily meeting via videoconferencing contributed to reducing stressful
situations and the social istion of children. The evaluation of knowledge was also influenced by the social
aspect and the student's environment. The children learned communication skills by following etiquette and
rules in distance learning.
Keywords:communication, dangers of tlernet, distance learning, stress, use of modern technologies
and interactive materials, knowledge evaluation, social isolation
1. Uvod

Poul evanje na daljavo je predstavljalo izzi\
Digitalna pismenost, ralunalni ki, prenos info
poul evanja na daljavo. aNulilii|élnjecel| Vsepqg er epdont
videokonferenc. Ulitelji so moral. prilagodi
ol ajganje so predstavljal.i interaktivni ul ber
otrokenavarnoipr avi Il no uporabo spleta. Potrebno je
v | asu epidemije nemoteno spremljal:. pouk na
mor al a potekat:i j asno, konkr et nojdohil govratnoi m r a
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informacijo o pridobljenem znanju ter | agje
preko videokonferenc je prispevalo k zmanj gev

1.1 Uporaba sodobnih naprav in aplikacijpril i nkovi tem poul evanju in
Pomembno je izpostaviti nove naline poul eva
gl obal nih sprememb danagnjega | asa. Ul enj e ne
ki od wuliteljavaedhtdevajofnekrsimedmosti, ogron
usklajevanju in izvedbi pouka. Vi deokonfer en
pouka. Ulitelji so v spletne ulilnice imal agal
predvajali. Na virtualnih srelanjih so ulenc
ul beni ki so uliteljem in ulencem ol ajgal.] Vi
tabl o. Porodila so se nojvaa ismpogmrasmmlaj, a mjoes i U lnes
direktno iz wuliteljevega v ulen|levo domal e ok
Nalin poulevanja na daljavo je za wulitelje
omogol ale razlilna i zobr &dgmnikacisje eehnolagijepSezthanib | | a
smo se z razlilni mi spl etni mi pl atfor mami, S |
kon|l no poznavanje orodi]j za poul evanje na dal
njihovo nadgragoubuj@m,basenpekatdéoniila za upo
Of fice in Teams. Gre za celovito digitalizira
vsemi potrebnimi orodji V | asu pouka vane dal |
tehnologije v ulni proces. Tudi pedagogke kon
s e i zmenjavala mnenja in izkugnj e, porajal e
medgeneracijska pomol

Na =zaletku poulevanja na daljavo, j e bilo
obnaganja pred ralunal ni kom. Dogovor z ulenc
vi deokonference uredi mo, priprawel ke, ssej pdayV
vkl julimo v videokonferenco, odstrani mo vse

prehranjujemo, uporabljano ikono za dvig roke ter se ne sprehajamo po prostoru in igramo.

1.2 Varnost na internetu

Varna raba internetajepomdbna za Vvse uporabni ke, tako za
uporabni ke. Danes je givljenje otrok in odr:
tehnologij, razlilnih medijev, ki oglagujejo
in spletnih storitev. Naj ml aj gi uporabni ki S C
prevar in zlorab. Zato je ozaveglanje o0 paste
prvogolcev zna osnovno uponapltpae|] sedebor, kb
Ri sanke, fil mi, ralunalnigke igrice so njiho
igric |l ahko povzrol odvisnost i n Justvene mo
tri ade oprmneodgineelgiolpred zaslonom v prostem | as
nenehno osveglanje stargev in uliteljev na g
ul i tel i opozarjamo otroke na tovr sto,kitahkn ez dr a
zavira al. spodbuja tovrstna dejanj a. Otroke
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sloga, z zagotavljanjem dobrega fizilnega in

prijateljstva, drugemij a z vrstniki, prijatel]
21l zzivi v poul evanju

Nalin poulevanja in prenosa znanja ulencem

primerih in izkustvenem ulenju, K i vkl juluje
Ko smo pregl:i I pzo ukl leavsainljnae gva rnaazlriendau na pouk

razmi sl i ti tudi 0] prenosu I n i zvedbi ul ni h

konkretno in i zkustveno ul enje. Porajala so s
posedovat i znanje na daljavo, da bo cil | 0OS VO]
naredi ti pouk prijeten i n hkrat. ulinkovit,
gl asovnega materiala ter kako vplivati na gi b
21Primeri dobrih praks in konstruktivnih regi:
Ulitelji prve triade smo bil:/ pri pouku na
pomoli otroku. V prvi fagzgio jvesibiolta ogat rmobmam s
pouk na dal javo. Gola je poskrbel a, da ni h| e
pouk spremljalo v dopoldanskem | asu. Otroci t
pouk v popsudaKbkem pmil agojenemu nalinu i zve
ta proces ge ostale delegni ke, K i SO prispeyv
krogke, angleglino &) in jih J]asovno smmestii't
uliteljice ugotovile, da tak nalin poulevanj a
in popoldansko obvezo.

Potrebno je bilo izobrazit.i starge ulencev.
neenakopravnosti pri dostoda informacijskek o muni kaci j ski h tehnol ogi j
spletnih i zobragevanij za vzpostavljanje k o mu
druginske razmere tudi i ndi vidual ni pristop

razredni stopnj i se je prvi stik z wulenci vV Z
poskrbeli za prenos navodil ulencu (svojemu o
se je vlioga in prisotnoct udt dpnggetvel asna@ng tgaerv @il al
z ulitelji, wulenci pa spremljali wvirtualni po
gradivo, ki so ga stargi otrokom | ahko vel kr a
spletn h ul il nic je bila ulinkovita in praktilna
star gi pogiljali v spletno ulilnico tedenske
bile dnevno zabelegene ulnek.inTadrugepdegdatvanv
stargem in uliteljem.

Ravno to sodelovanje in usklajevanje med st a
ist dawlgenec. Kot uliteljica sem zalustl aagega
dela in poklica, kot Jje ta predstavljal pred

poul evanju bol j e razumel nar avo uliteljeveg

é
poul evanje ter nenazadmntrajihevaizmedoopr i prave ul nih

22Kako ulinkovito poul evat.i i n vrednotit.i zna
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V. prvem razredu je tehnika poulevanja pril e
razlilne metode in obl i ke poubhzagaanmiikaztemdljina so p
izkustvenem ul enju, podkrepljenem na konkretr
na vpraganja, kako spodbuditi ulence k velji
osebni ciljia padoavedpavtd j amga@gnjsvoji h zmognos
in osebnem smislu pri ulenju enako pomembni Kk
2003) . Pri poul evanju na daljavo so seogjiulite
razl agi . Pomemben je bil namen ulenja in krit
da so ulenci, K i poznajo namene ulenja in kri
del o, bolj moti vi r an iinkoviti prigprevizamanjuiodgpvormostizd seojej u |
ulenje. Ulni cilji, zapisani v ulnih nalrtih,
skupaj z ulenci na njim razumljiv nalin. Kr i
ul enrj astteendardi znanja, torej s prilakovani mi
Primer pri spoznavanju okolja v prvem razr e
dal javo smo i mel. virtualno spoznavanje nage
n al o g e neen knatskdilm; kine prikazoval pomembne ustanove, hribe, reko, potok in ceste v
nagem gol skem okol i gu. Vse navedeno je bilo
|l ahko i zkazujejo svoje znanje na vagpliénei nal
SO Si ul enci zapomni | i poi menovanje razlilnilk
v gol o smo odgli ge na raziskovalni poulni s
drugemu pripovedovali o zanimivdsti nagega kr aj a. Znal i SO poim
opi sati njihov pomen za nag kraj. V golo so |
izdel al i maketo nagega kraj a.

Nag cilj, iz wulnega nal rt ahmefocinadblik tlelav adprters mo z
ulnem okolju pribligaldi ul encem pomembne ust a
ul enja so, da se ulenec uli prepoznat.i i n
predstaviti svoj kraj, razlikovati ingdmenovati pomembne ustanove, ubesediti njihov namen,
razli kovati reko od potoka, prostorsko umest:
delati v skupini. Povratne informacije, ki pr
Ul enci tako spremljajo | astni napredek, razv
odnos do wulenja ter S i krepijo samozavest.
del ovnem zvezku ter ul ni | i isnbloge v aplikawijo deammsoy st a
pregled wuliteljici kot povratno informacijo o
23Kako motivirat.i ulence za ulenje ter jih fo
Ulitelj je zgled ulencu in posledilno nekate
ulitelja in ga v dololenih dejanjih gelijo po
odvisno od osebnosti mkemae|] pa,dajebewch wvaghli
do ul enj a Ulitelji, ki poulujejo po nalelih
in sodeloval no. Pozitivni ul i nki ul enja so ta
podlagiul i t el jevi h kakovostnih povratnih informa
tudi od ulenlevih | ustev, i nteresov ter rado
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samozavest i n spodbuj a ul enc eimskadalo. $oopdneehi,u j e | C
da mora skupina delati za doseganje skupnega
mora biti odvisen od prispevka slehernega posameznika (Slavin, 2013). Pri formativhem
spremljanju mora bit ilneuwazliketiregrgdzngnja. Pomemben j@tadi i n d

socialni vidik ter ulenlevo okolje iz katereg
spodbuja ulence h kritilnemu vrednotenju dose
3Komuni kacija in razvo,j osebnosti v osnovni ¢
Cil ji osnovne gole so omogol iti ul enkam in

sposobnost mi in zakonitost mi razvojnega obdo
|l ustveni in socialni razvoj)i, pbsrethogat aj ¢ e
ulinkovito in ustvarjalno soolenje z drugbeni
razsojanja (Nigandgil D., 2011).

V prvi triadi osnovne ¢gole je ulno izobrage
osvajala spretnosti in sposobnosti branja ter pisanja. V tem obdobju se razvijajo tudi sposobnosti

prenosa sporolanja al. razvijanje komunikaci j
torej potekal jezikovni razvoj in razvijanje jezikovnih sposomnt i ul encev najpr
razvijanja temeljnih komunikacijskih spretno:
spoznavati s strukturo jezika (Peljak, S., 20
V. |lasu golanja na daljavo j e pomereno.rSplethas ak o
komuni kacija z mlajgi mi otroki mora potekati
koncu srelanja je pomembno, da nameni mo nekaj
namenjen ulni snovi

3.1 Problematika socialne z ol i r anost i proi pouku na daljavo

S prihodom otrok v prvi razred se krepijo nova ter utrjujejo stara poznanstva iz vrtca.
Socializacija je v tem obdobju izredno pomem
Sklepajo senova prijateljstva.

Socialne izkugnje in interakcije med otroki
bi | i v | asu golanja na daljavo prikrajgani Z a
razvoja lahko pojavijo zaostankirza d i pomanj kanja interakci| i zV
Vsaka vojna ali kriza je pustila pelat pri |

givljenju. Zagot ovol Doddlugldr celpn o epnu g tai 1Cao vp adsal
vedenj skem podrolju novodobni h generacij otrok.

Naj man|j posl edic bodo oblutile generacije na
otrogtvu pa vel. Vrstniki SO pomemben dejavn
vrstniki bo pri nekateh pustila posledice pri vzpostavljanju stikov, sporazumevanju, timskem delu
ter na |lustvenem podrolju. Zaradi povel ane up
Zznanjem podprte generacije. Po dr ugsigursotna a n i
roko sedanj.i generacij i bodol i h iskalcev zapo
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Gal , sodobne naprave in aplikacije ne more

pogovora, zaradi katerih bodo prikrajgane nov
l judj e med seboj povezani in vplivamo drug na
je vsak, ki del a al/i givi v golskem okol ju, p
Vel i ko odraslih in otrok se | @inwzaskbhesostjo.p and e
Razlilne situacije, dogodki i n primeri, na Kka
do fizil|lnih, | ustvenih in vedenjskih stresnit
se ga moramo nadzorovatiinok¥lavati . Gele s krepitvijo pozil
regevanjem problemov in tegav, se lahko sool
misli vplivajo, da se |l agje odlolamo v stresn
Kako se soolitio sodstmass osm mijhe. ORIrveadswmsem ne s
prijatelje, drugenje ter na nago fizilno kond
tako za otroke, kot za odrasle.

Spragevanje in preverjanjo@izn&omnd,) i kitabe wde
tipilne stresne situacije v goli, ki zahtevaj
da | ahko prepreli nastanek marsi katere tegayv
(Jerilek, dH. dra@l s keTwazmere in okolica vpl
Nenavadno al i spremenjeno obnaganje ter nenasc
dogaj a. Ulitelji so zagotovo tisti, ki med pr
Ob sprejetju ukrepov za zajezitev epidemijeCavi@ s o se | judj e sreleval
situacijami. Te so vplivale na g¢givljenje 1|jud

je ostalo skritih za gtirimi stenami

4.Zakljul ek

Pouk na daljavo je spremenil naline poul eve
izvedba pouka pustila tudi pozitivne rezulta
izpopolnjevalo svoje informacijskkomunikacijsko znanje. Resje,dam kot ul i tel j i c
fizilno prisotnost otrok, razred, golo. Na ze
bo tak nalin poulevanja na dol gi rok uspegen
pomisleki, koliko samostojnegaddlao pr vogol ec vIiogil v svoje de
in vmegavanje Vv samostojno delo otrok. Dane.
otrok je bil napredek izrazito viden. Zlasti je bil opazen napredek pri grafomotoriki in
samostpnosti . Sl abgi je bil napredek pri besedne
] e primanj kljaju posvetilo veljo pozornost.
socialnega stika, je bil 0 p a zeganjezikal oo, katerima p r e
mater ni jezi k ni sl ovenski . Tem otrokom so b
strokovne pomol i proi usvajanju sl ovenskega
diferenciacija pouka.

Ul enci soibildia pomesreelmhko vrnildi po dal jgi
ne gelijo imeti vel pouka na daljavo. Pogrega
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osnovne gol e. Pouluje ¢ge 17 Il et. Pri svojem deliu se st

poul evanj a. Spremlja novosti, jih vkljuluje v svoje de

svojih ulencev, jih usmerja, vodi ter jih pomaga na nj
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Ohranjanje motivacije z aktivnopar t i ci paci j o ul
(primeri dobre prakse)

Active Participation Raising Student Motivation

Tina Weilguny

Zavod sv. Stanislava, OG Alojzija G
tina.weilguny@stanislav.si

Povzetek

V preteklem obdobju so bil.@i ul i telji postavljeni

poul evanju na daljavo je bil dvig nivoja motivac
daljganjem obdobijNameth 1 en ksaat ij kea pv erdszraerdut .ev razl il n
s katerimi ohranjamo ali dvigujemo motivacijo pri
veglin, ki jih z uporabo | ahko ur i moosdameznimmetbdr aj uj
se razvija tudi v globljo refleksijo osnov pedago
Po krajgem teoretilnem uvodu, Kki konceptualizira
met ode, K i ulence eyouhnai rpebobcésevkh] uhej z razl
intenzivnosti. Predstavljeno je, kako | ahko ul enc
njihove individualne povratne inf or macnegmekoljuk ak o |
ter kako | ahko njihovo participacijo vigamo tudi

medosebno komuni kacijo med ulenci. Ob koncu |l ane
ter spodbujanju participacijigdue ncev tudi v ul ni proces ob évralanj
K1 j ul n emobvac§aepdrécipacija, pozornost, pouk na daljavo, primeri dobre prakse

Abstract

Teachers were recently faced with several unfamiliar challenges deriving frarethieusly unknown
situation of distance learning. One of the main challenges was the lack of motivation among students. The
further the lockdown was in place the greater the lack of motivation became. This paper presents various
teaching methods that wotkwards maintaining or amplifying the levels of motivation. Presentations of
methods are augmented with concretisation of skills and competences that their implementation might boost
in students. A deeper reflection on the methods leads to a more geondiemplation on the basics of
pedagogical work and the role of teacher in the pedagogical process.

After a brief theoretical introduction, conceptualising the notion of motivation, three concrete methods are
presented in the paper. They integrate sitglie the learning process with various degrees of directness and
intensity. We show how we can directly and to a moderate degree of intensity involve students in the learning
process through their individual rei@he feedback, how we can directly inctuthem rather intensively in

an interactive learning environment and how we can increase their level of participation indirectly by
creating a more intimate learning environment promoting their interpersonal communication. Summing up
reflections on varioumethods, this paper underlines also the importance and value of conscientious work
on student sé mot i vat i on-person)dearréng gettipgs negpected aftérste i n
normalisation of pedagogical processes.

Keywords:attentionretention bestpracticesdistancdearning,motivation,participation
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1.Uvod

V preteklem obdobju so se tako ulitelji kot
ge nepoznane situacije, s 0 U tlosetamjih jolevirjleg inlse | e,
prilagodil: danim razmer am. Ustvarjala iso se
aktual nej gi nal i ni poul evanj a.

Ne glede na to, da obil ajno novost. pritegn:
trajaletk o dol go, da je Dbilo pri ul enci h zaznat.i
Marent i | Pogarnik (2018) pige, da o pomanj kar
obotavljaje ali pod prisilo | otakw@pomanjkakjt i vno
motivacije govori mo, |l e se ul enci med poukom
izmi kajo ulnim nalogam, jih prepisujejo ali d
V |l asu dela na daljavohjenbataaltitveiba mpal
emedkoronskem¢ obdobju se je velini ulitelje
ul ence. Na kakgne naline pristopati do nji h,
za delo. Upad oziroma ponjkanje motivacije je bilo dejstvo in v veliki meri posledica razmer,
pogojenih s situacijo. Obil ajne regitve, K i S
svojih wulilnicah, v tem okolju niso bile mogo
Ulitelji s o s sswarjalionove oziooma prilagojere sntetpde in pristope
poul evanj a, K i bi zvi gal.i nNi vo pozornost. I n
mognosti, ki so se v nagi wustanovi, kjer smo
izzivov t udi na podl agi povratnih informacij, K i
dal j avo, i zkazal e kot ulinkovite za ohranjan
pri merov dobrih praks bodo izludg$leace podiegve
pridobijo s pomoljo opisanih metod ter i zpos
vplivajo na uspeh omenjenih metod.

2Motivacija in ulenje na daljavo

Beseda motivacija ima korenine v latinskem glagolavere,ki pomenigibati (iz glagola

speljan posamostal jeni pridevnik motivus = gi
premik, dejanjefSnoj, 2016).Ge samo i me nam tor ej pove, da m
emotor¢ v sebi anosgibang.pr avi ti v (ment

eUl na motivacija je skupni pojem za vse Vr st
2018, str. 196) . Barica Marenti | Pogarni k (2
kar daje pobude =za udiengd 2z natkroajo)d, zkuanra u s nkeor
intenzivnost, trajanje in kakovost. Ul enec pr
ta pa vodi do zavestne odlolitve za ravnanje
obdobjeinel ekt ual nega in fizi|lnega napor a.
Motivacija je | ahko notranja al.i zunanj a. M
motiviran takrat, ko naredi nekaj zat o, ker
naredi, ker wmesgegkjuagel lLeepa je |l ovek zunanje
spodbud nagr ade, denarj a, pohvale. Zani mi vo

l judj e bo!nemo v givljenju, vsaj pgr.46)bvdemmbj u o
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smislu je vlioga ulitelja, ki ulencu v ulnem p
motivacije, ge toliko bol]j poudarjena.

Pri ulenju na daljavo se je motivacija Vv nag
sose soolali s pomanjkanjem motivacije. Ge gir
ukrepov je povzrolal a, da so ul enci i zgubl j
povezani mi S spremenjenim ul nignovipsnavpadanana ( St
naline, ki so jim nerazumljivi, pomanjkanje s
KIl'jub predanemu delu wuliteljev in pomol.ii S
druginami otrok, je cheijlgnmed dwellenyc it ake hy e kno z
i mel i dovolj notranje motivacije, umanj kanj e
motivacije pa je dinami ko poQHhraejang rpgzaernosti inst a v i
motivacije rivswmlkemonu hj razmerah svojstven i z:
kombiniranih pristopov, ko je prisoten | e del

3. Primeri dobre prakse

V nadaljevanju so predstavljeni trije pristopi, kisobilpor abl j eni v obdobju
okolje spremenjeno do te mere, da so ul enci p
na razlilne naline, z razlilno ravnijo nepost

Ogl edal i S i bomo, kakoullwmhe&kmo ud ewmlcrei nprpoce £
njihove individualne povratne informacije, ka
okolju in kako | ahko njihovo participacijo vi

i ntenzi vnejkiponume ckoasce mo med ul enci

Vsaka predstavljena metoda izpostavi tudi d
ulitelj kar najbolj wulinkovito izvaja. Vedno
zato si bomo ogledaliahkodiz, zhaestai meglil om u
dol ol ene metode poleg dviga ravni motivacij e

3.1 Individualno preverjanje povratne informacije (pogovor 1 : 1)

Pouk na daljavo in sam pregled nad delondreal j avo se razli kuje od r
ul enci, ki jim je ge vse novo, so veseli, da
uporaba ralunalnika ne bi bila dovoljena. Te
priggameirh kadi pokagejo tudi svojo domalo ¢i
sogolce in radi sodel uj ej o. Pri tovrstnem ob
posl ugaj o, sledijo in razumej o i n keneokofugemu pr

posebej za tiste bol | sramegljive ulence prec
v razredu.

Met oda, ki se je kot odlilna izkazala prav z
povratne inforumaci jPer epveerkkamljenij e potekal o t a
ul enec posebej prigel do besede in povedal b Kk
vgel . Ko je predstavil svoje pogl ed.e Ilne jue ob
ul enec poklican na zaletku, je njegovo povrat
odgel nekoli ko pr ej
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Vrstni red ulencev je odvisen ulitelja. Naj

Teams i ma f unKkurigjoe néod vtiagk or,okdeag ul ence, ki SO0
kronol ogkem redu. Ulitel] i ma vseeno avtonomi
koga poklile prej ali koga kasneje. Leahhkko se
koncu, |l ahko je bol]j sramegljiv in vedno dvig
takem primeru | ahko ulitel] postopoma njegov

tako pomaga tudi pri postopnemu premagovanjgayjega nelagodja.

3.2 Refleksija metode

Pri tej metodi | ahko ulenec krepi razlilne v
kako se vpraganja zastavij o, l ahko ulitel] %
Pomen je pritem@t r ebno pri pisovat:i ne | e ul ni snovi,
Ul enec se mora poglobiti vase in zavzeti odno
uri v izraganju |l astnih staligl orld,uluil ealejc i
tremo, K i je velikokrat prisotna, ko ijket treb
omenjend pr av tako premigljeno uporablja, da nadg

Z uporabo te metode Wignmoc pezodaodHb da komd
snovi preverjano, kar je dodaten element zunanje motivacijo, ki ga aktivira za sledenje pouku.

Nadgradnja metode z golega povelevanja sl ede
procesom pa ¢grec Iteeltmko dsa ppudmol j o svojih povr

proces. Pri povratni i nformaciji |l ahko sl edi
elmag kakgen predl og, kako bi nekaji podobneg
odzivu izrazi svojo idejo, ki je v primeru,
soobli kovanjem ul nega procesa se pri ul encu v
33Aktivacija ulenca v interaktivnem okol ju (K;
Pri stariéj ¢@gieh ni|l ered samoumevno, da bodo sam
pa tudi bolj vegl:i uporabe ralunalnika, zato
Zza namene pouka, temvel za sprostgtvenepdsj ay
gl asbe ali uporaba socialnih omregi]j. Ker so
zastavimo prav tam. S tem povelujemo raven nj
vpogled v njihovo dejaveasst e judehaljbgpavzasmn

ge povelamo njihovo motivaci]j o.

V nadal jevanju je predstavl jen pri mer upor

interaktivno digitalno okolje, ki j e wuopvoirfabnoa
idr ., 2020, str. 10) . Uporaben je za popestr
uporabo tega orodja sta potrebni Vsaj dve e

pridrugijo t akkahpotidanat ojkddw,pilkyikpjpoo projicira
svoj vzdevek.

Dodatna prednost uporabe metode se je izkaz
ul encev prisotna v gol i, pol ovica pa je pouk
izrazitot e gk o i met i nadzor nad vsemi ul enci, s por
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V obravnavanem primeru se je orodje uporabljalo za preverjanje razumevanja snovi v drugi

pol ovi ci ur e. Uliteljica je na svojiolmasmroayie
delila zaslon tudi s tistimi, ki so pouk spremljali od doma. Tisti, ki so bili doma, so aktivno
sodelovali s svojo domal o napravo bodisi z ra
i st a, S pomoljo katerepasoj e@erhislosattvovalki epaulk
posameznega ul enca. Ul enci , K i so bili fizilr
Vsak ulenec je za uporabo prejel svojo.
Odgovori pri Kahootu ni so zapi sani na kI aszbareami imal i n
obl i kami . Po vsakem vpraganju prejmejo ulenc
pravilen ali napalen, na uliteljevi projekci]
ulencev je izbral o |doil ol ma wldigtoelojr . mdN@n d =tj, t
sami h odgovorov. Poda | ahko tudi dodatno poj a
tekmoval cev. Le so vsi prav odgovorilii, j e
odgovorilhitree . Pri tol kovanju sta torej pomembna d\

je bil porabljen za odgovor.

Razl i ]| ni pr
na principu
bol j moti v

uvajanja metod, ki O zast
[ e
: .
pozitivna

[ S

ivhega nagrajevanj a. L ul et
a dosegea aciblijta, nkik agi, jkiah pc
(

[
p
a
S Gol ouh, 2018) .

[
|
Na dru
in cil |
i mamo z
uspeha, p o
motivirat.i
sposobnosti

I n Miltner (2005) wugot a
I ne, da s tem pod¢gmblighkg o mot
n o'.¢ (Kolb in Miltner, 200
% da nekaj znam, da sem dob
a . Le jte klrempéc nprigowudbemjrep
givetje uspeha pa spet moti vi

3.4 Refleksija metode

bo spletnega orodja Kahoot! pri pouk
novi h tehnologijstpri pPamore¢ gk weélejnicil K
h el ektronskih naprav, K i jim predst
h orodij proi pouku pa ul|l enec dobi ge

z 0 ldri &kgeWKeaelrnij ev ust v ar pkelje,&i gpsicer uporabljaipo  u | |
stvari, za katereisombolj nmdbinvivgehi i kogaz
rderman (2017) pi ge, da ul entatd,ahke jpei p:
aravnan. Ulitelj | ahko pri tovrstni uporabi

al i spodbudi geljo po raziskovanju novih sple

a

por
aba
Il n
t ni
r i

Z uporabo te metode se gkvi gaj enumait] iewmadi jsd .e du
v mislih pozitiven cilj, kar je | ahko tudi e
uspegen, ob tem pa tudi bol j notranje moti vir
in delo bolj kakovostnd, e s mo zanju notranje motivirani.g¢
s pomoljo tega orodja spodbuja radovednost, k
ulno okol je. Najvelja prednost | éormaadjoodvwséhi t el |
ul encev, ne | e od enega, kar bi se zgodilo pr
odgovor na vpraganje | e en ulenec. Ker na kor
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ima ulitel] dober pjegiedkdadntemzi kdmas &deal
primeru | ahko ulitel] ul enca takoj ogovori i n
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3.5 Intimizacija ulnega okolja za vel]ji osebn

Ul enci vigjih razredovebokoprbopjoukadmnaganmmial k «

motivirani, so sploh bolj nagnj eni k temu, d
mi selno eizklopijoc¢ ali vliogijo v svoje delo
saj ulrenawigohiotvi j o, da se | ahko izgovorijo na
sodel ovanj u. V. veljih razredih je logistilno
tegavami enostavno preskoli, medrnem tkeov jwl enln
angagmaja | ahko uporabimo v orodju MS Teams m
razred razdel iti na manjge skupine. Skupine
razporedi aplikacija)ol ali wlitnhel (usame.gellciet
potem pa wustvar. skupine. Med skupi nami | ahk
kadar kol i (nenapovedano) poj avi Vv skupini i n
pomaga. PoekwownVaskmpidnah ulitel] zapre skupir
uri, Kkjer si potem podelijo dognanja, do kate

3.6 Refleksija metode

Vegline, K i jih na ta nalin krepi maegoilsmo r a
odel ovanje v skupini. Ulenci se med seboj po
izraganju svojih staligl. Naj gi bkejgi, K i
porazumevanja s pomo]| jrodaz gnlaejdtae gvjres tinni kdoovs e gKes
posobnost povzemanj a. Ker se skupine na kon
l enumu predstavijo delo manjge skupinice, se

T nvn<<nm

Ulitepprabe te metode dosege, da je ulenec
kupini, se lahko nivo sramu ali treme zniga
podbudi zunanja motivacij a, say $kapiunotieh ]|
i koli ne ve, kdaj bo wulitelj prisoten. S tem
dololen vidi k in ga potem predstavi ostalim s
poglobljeno predelan s stranidbl@e ne s kupi ne. Ul enec je |l ahko t
ima veljo mognost soobli kovanja ulnega proce
nalin, kako jih izvede, pa je prepuglen skupi

S nwm

pinskem delu v r
e dinamike. Del o
skupin niso komp
i ni ni so jasno d
o je, da ulitel]

Pri tej metodi je treba biti pozorédnpodobno ko r i
okoligna naht varjanje skupi
sadov, | e udelegenci manj g
ni blizudelovs kupi ni , al i | e v sk
enega na drugega ul enca. D

4.Zakl jul ek

V pomol proi dvigu nivoja motivacije pri ul e
nagtete metode. Te metode z razlil ni mi dej av
motivaci | e. Kot na podl agi rareskbenygobatvi| k&
|l e je ulenec zanj notranje motiviran. Z zaves
delujevsmeri,dabiv] asi h morda s pomoljo uvodne kontrc
dvigovanje zunanje motivacijespodlujal rast ravni notranje motivacije. Rast dosegamo tako, da
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| i mbol j aktivno vlIogo, da
] | alset njieg tuvlae nneacd atketm vpnroo cvekslao
e i vo moti vaci j e motvhcjaitesnoMu s e k
ana s | ustvovanjem. Ko dosegamo motivac
no vplivajo na uspeh pri ulenju v tem po

Y,
e k
n

Le s o zngoorrdag opi sane metode Vv ulni proces Vv
motivacije in pozornosti, jih bo | ahko pozor
izkoristil tudi za krepitev dol ostastinnirdspekciog | i n
in vegline izraganja lastnih staligl. Ul enci
delu v skupinah, krepijo tudi sposobnost sin
ostalimi. Nenazadnje pa napredujejau d i na podrolju veglin |1 KT.

Uporaba metod pa | ahko vodi tudi do obl i kove
eden veljih izzivov pouka na daljavo. Tudi sa
ul encev in njihoyol phkopraell g enost za

Poudariti je potrebno, da vse opisane metode
ulitelja z wulenci i n komuni kacije ulencev me
dol olene mere potrebnopr idal iugna ev g, skako nfourmpl
mogol|l e prilakovati primerno izvedbo in dobre

Kl'jub nekaterim tegavam, ki jih je za cel ot
vsebin v povsem nova in neraziskana okolja, je s premagovangmt avl j eni h i zziwv
stroka | ahko napredoval a. Spremenjeno okol je
pristope in da svoje delo z wulenci refl ektir
pomembno, kakoulseencpur,i bklii ggaat fi zi |l no ni pred te
svojega dela, svojega poklica. Le je imel pre
in ne v prvi vrsti snovi, ki jo je treba posredovati, potem mu bodo razmislekotovaciji o

vkl julevanju ulencev v ulni proces gotovo kor
na podl agi izkugnj e spremenjeni
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TinaWeilgunyj e ul iteljica klasilne kulture (z latinglino)
iz ulencev.

| novativni idmedtaokdtoillongitk opr i st op Kk pc
skupin v osnovni gol i za o«

Innovative Methodological Didactic Approach to Teaching
Vulnerable Groups in Primary School for Adults

Tatjana Njivar

Andragogki 7 lgudskaduniiza i bor
tnjivar@gmail.com

Povzetek

Javnovel javni program osnovne ¢gole za odrasle iz
osnovnogol sko obveznost, niso pa uspegno konl] ali
leta 2012 je pokazala, da ni zadosti prilagojen poaiem o dr asl e popul aci j e. Ci
opredel iti ulne znalilnosti razlilnih ranljivih s
MariboriLj uds ki wuniverzi, in predstavi t potreb&Veoknovninas | a\
gol i za odrasle na podrolju Maribora prevladujejc
K i so ge dodatno zaznamovani s posebnim kulturn
inovativne pristope, ki bi namopma g a | i zdrugi ti zahteve wulnih nal
vkl julenih udel egentewedapgegkhc epr ark 9o anm@ovuspegno
jih na zavodu razvili v projektu Model migrantskega mentorstva (program Erasn&ss#d. j ul i t vi j
priporolil | ahko izobragevalci/ulitel]}j.i kvalitet
ulinkovita za poulevanje/ulenje razlilnih ranlijiwv
K1 j ul n einobativei@ristep, Model migrantskegae nt or st v a, osnovna g@gol a :
mi grantov, priporolila za.izobragevalce, ranljive
Abstract

The primary school for adults is a publicly valid program from 2003 which is intended for all those who
have fulfilled theprimary school obligation but have not successfully completed primary school. Evaluation
of the program from 2012 showed that it is not sufficiently adapted to the needs of adult population. The
aim of the article is to define in more detail the learnihgracteristics of various vulnerable groups that
enter the program ati Lidsiauravgreagakd to presentchow we address their
learning characteristics and needs. The majority of participants of primary school for adults in Etaribor
foreigners (in the 2019/20 school year alone, more than three quarters), who are additionally marked by a
special cultural and civilizational position. We are professionally looking for innovative approaches that
would help us combine the requiremeatsthe curricula with the needs and abilities of the participants
involved, especially migrants. We have successfully introduced into pedagogical practice the learning
recommendations/tips for educators, developed in the Erasmus+ project Migrant Mpriwodbi. By
including recommendations/tips for educators teachers can improve their learning process. The learning
recommendations/tips for educators are useful and effective in teaching of different vulnerable learning
groups.
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Keywords:innovative approeh, Migrant mentoring model, primary school for adults, teaching of migrants,
recommendations/tips for educators, vulnerable learning groups

1. Uvod

Andragogki ZadyadsMar umowver za, naj velji cent
podrolju severovzhodne Slovenije, je v skora
predvsem na podlagi izobragevalnih potreb v |
atna Delavska wuniver za nedwesgmi Eloj prebivasmar i | a
|l il no vliogo pri dvigu izobrazbene ravni m
za odrasle, ki svojo vliogo v izobrageval
Javnovel javni Program ddelatrlokbnmei osweaVv RS ¢ a
odraslih in Strokovni s20@3)je Ragentea vsem lisbng ki so izpoloilb r a ¢ e
osnovnogol sko obveznost, niso pa uspegno kon|
bi tudi nadaljnjegi vI j enjske cilje udelegencev izobrage
konlani osnovni g¢goli nadaljevati ali pa ga g¢ge

Eval vacija osnovne gole za odrasle (Mi&gina,
Andragogki center Sl oveni j e, je pokazal a, da
popul aci j e, ge posebej zato ne, ker ne wupogt
zalele vkljulevati v zadnjih dveh desetl etjih

Cil j el mktao jpodrobneje opredeliti ulne zna

vkl julujejo v osnovnogol sko izobragetluwski e odr

uni verzi te p o k &dzi adtai k,t ik|lankoo, nse tkoodnokl masiakhamoni u | 1
i S [

r
ul ne znal nosti in potrebe udelegencev teh s

2Struktura wudelegencev Vv programu osnovne (c

Maribor T Lj uds ki uni ver zi i n ulne specifike posam
Struktura udelegencev za golsko |l eto 2019/ 21
Andragogkem zidjudskiuniveMixr i bor

- Romi: 39 %;

- neromski udel egenci, starejagi od 20 let: 5

- osipniki, Slovenci: 10 %;

- al b ans k abaigsk osiprike 18 %;

- osebe z mednarodno zaglito: 27 %,
- ostali migranti: 1 %.

Program osnovne gole za odrasl e, za katereg
zadostni mer i prilagojen ulnim potrekamjempod s
predvsem za slovenske udelegence i zobragevanj
goli zalomilo; v bistvu gre za skrajgan in de
sejeikakor je razvidne gdel gy paleakizhh d&v ajukdtuirh
spremenila. Leta 2003 se verjetno ge ni predyv
gol o za odrasle vkljulevale predvsem t. . r
Mariboruce j ans ko Ro mi mi granti, ostald@ mi granti,
tudi osebe z mednarodno zaglito. V programu
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podrolju Maribora zal eli prevl adoklajtu| najzi R
slednjih vel kot tri | etrtine), ki so ge doda
pologajem. Tudi pri ostalih udelegeéenhei bii takyg
mehanizmi oz. kriteriji obstajalihajverjetneje bili diagnosticirani kot odrasle osebe s posebnimi

potrebami. Pri migranthal bans ki h genskah i n emoedh pokebne me d
potrebe niso prisotne tako izrazito, a kljub
osebe ne morejo uspegno napredovati po progr
i zobragevanj a. V nadaljevanju zato podrobnej
skupine udel egencev osnovne gole za odrasle.

2.1 Ul neRomgveci fi ke

Ro mi so v zadnjih dveh desetletjih zagotovo
gole za odrasle na Andhjageskkemniawvoadcu Naneidmg
statisilno gtejemo tudi romske osipnike).

Z njimi smoade paledl iprarméliggmo 20 |l eti . Vpi sc
20 in 35 | et om, K i so bili v |l asu osnovnogol s
v Sloveniji pa so bil.i za vkl julitev padajca edno
musl i manski ver i, K i v veliki mer i dol ol a tu
nalin givljenja.

Dejstvo | e, da so Romi v Mariboru popul aci|j
i zobrazbena strukthwuabrabjej i h poti ska na drugbe

|l zobrazba je na romski |l estvici vrednot ze
vigja stopnja izobrazbe prinese tudi i zbol

njegovega drugbenega st at wealiko.RonG @redvsend moroskisie t a

genskami , K i SO nepismene, ge vel Romov i ma

naj vel kr at pa zakl julena osnovna gola namest
z

zakl julek izobragevanj a.

[
j o

Vel i na Rodnojve pvy eovddel ki h opi smenjevanja al.
|l e z nekaj razredi konlane redne osnovne gol e
Opagamo predvsem naslednje ulne specifike (Mo
T velina Rolmovpwvi haja zelo neredno in nima r
1T zar adi pomanj kanja ulnih navad so sl abge

standarde znanja;

T pomanj kanju ul nifgr indarviagde ,seo tpwdiiavraadazne obl i

T Ro mi S i drugine ustvarijo zelo mladi, zat o
preobremenjenostjo zaradi drugi ne;

T pouk se v osnovni gol i za odrasl e oteligani zi
ugotavljajo, da imajo romski udel egenci Iz
praviloma ne zmorejo Vvel kot 3 ure pouka;

T vsebine v zadnji triadi osnovne gole so zes
ko ulitel] sza@avi mea midomavonkretno ¢giyv
matematiki, slovnici;

T Ro mi praviloma ne razumejo abstraktnejgih

O ne razumej o, zakaj bi se morald. naul i ti
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0 nerazumejo osnovnilpgzodovi nski h konceptov, npr. |
g t @ ttudi eato, ker so narod brez zgodovinskega spomina, za njih je pomemben
predvsem trenutek tukaj in zdaj;
1 za Roma ima znanje zgolj uporabno vrednost, nekaj primerov:

o naul il se bmaomlhkrh&ktoi ,opdavil voznigki 1 zj
o dobro jim gre ralunanje z decimal ni mi (
pri poslovanju z denarjem;

oral€@n+(4 = 2) razumejo gele, ko ga ulit

(koncept minusplus);

o edm od udelegencev se |je besede za bar
prodajal, sicer se mu ne zdi pomembno,
T bolj wuspegni so ti udelegenci denimo pri |
konkretnih prine r o v , ob dobrem vodenju nadpovpreln
i menovani h éumetni gki h¢g predmeti h, kot st a
T zakl jul ena osnovna gola za velino Romov poc
jih nadal j nj e zaninzaoih razelp eedkihnppsameznikdv v e | tudi n
zmorejo.
2.2 Ulne specifike oseb z mednarodno zaglito
Statistilno vedno bol | pomembno skupino so
mednarodno zaglito. V programu osnovne dgol e z
2010, skladno s gtevill nim piovseklianhjiegm nMairhiobvoer
razlilnih kulturnih okolij, predvsem iz Eritr
So ulno najbol]j raznorodna skupina: od nepi ¢
pisati nittvar abgl i ni |, do taki h, K i so v matilnih
Nekateri so zelo motivirani, spet drugi ne,
Prepoznamo take z ulnimi tegavamipreiahek, venddri t ak
zaradi bega iz domovine nimajo dokazil o pred
Poudariti je potrebno, da njihova izobrazba
probl emov, kot So probl emi z nasiakiat vitjda, Vt
povelini vpigej o, veli kokr at pa zar adi naved

obiskovanja pouka ne zmore.

2.3 Ulne specifike albanskih gensk

Gr e povelini za (@gene al banski h priebnenh j e nc e
givljenjskem okol ju, praviloma v zaprtem okol
podrejeni drugi nski viogi . Le redko se vkl jt
statistilnega podat ka, kosmloivihn® jgioh o) ,a prdavazsd [
pot em, ko se je wugotovil o, da jim njihov niz
telaje slovengline. Starostno povelini sodi |
zakljulenih mordaacnekdpy oapovoeheb6gol e, nat o
al bangl ini zar adi bal kanskih vojn v 90. l et i h
nedokonl ano osnovno gol o. Vel i k problem jim
swjega skromnega golanja niso uspele ponotra
j ezi ka Zavod za zaposlovanje jih zato napoti
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v oddel ek opismenjevanja eg¢endgev zpdsttal zmealkak
opi smenjevanja z ulenjem slovengline), potem

do zakljulnega, 9. razreda, kar jim na koncu
integracijo v slovensko drg b o .
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2.4 Ul ne specifike osipnikov

Osip z rednih osnovnih gol se je v zadnjih
osnovne gole posebno psihosocialno skrb namer
semestru Vv programu ¢ge vedno pojdivi skludpg wee
dejavni kov, % naj velji mer i ul ni h tegav, p
neprilagodl jiovsti. Vel i kokrat je to posledi
celostni razvo,j gal ne zmarzebidlei dmagima, deoldy
vzgoja, ki otroku ne postavlja mej ...

2.5 Ulne specifike neromskih udelegencev, st a
Ner oms ke udel egence, stare od 20 pa vse t
i zobragevanja poedhvsrm przmelejna trgu del a.
dobiti dela brez dokon| ane osnovne gol e, zdaj
se ti l judje prvi znajdejo med brezposdel ni mi
zaposlitve. Vzroki za njihov osip so verjetn
ml aj gi h udelegencih tudi pri teh |ljudeh opaga
rednega golanja ge niao prepoznali, deni mo di

3.Strokovni razmi sl ek idni diankotviatniiv npir insettoopd okl opgok

ciljnih skupin v osnovni goli za odrasle

Vse opisano prila o tem, da je ulitel] v o kL
oddelkihpost avl jen pred ogromne izobragevalne izz
kako wuskl adit.i zahteve ulnega nalrta z dejan
udel egencev. Na Andragogkem zavodu zoanbsb v 0
namenjamo strokovnemu r aznrdiisdl aekktui |on iphr ipneirsntiohp i
ranljivih skupin, ne | e v osnovni gol i za odr
s tako i menovani mi ranl ji vi mi udel egenci il zob
V okviru programa Erasmus + smo zato kot ko
i majo vsi dolgoletne izkugnje na podrolju izo
dvoletni projektModel migrantskega mentorst¢yaS i mo n i . Namer2p@ojel&a)je bilo celostno
raziskat. razlilne vidike ulne in delovne i1
migrantov pa so nam intelektualni rezultati projekta prinesli veliko novih spoznanj, ki jih z
manj gi mi pril agandigtavreomiz | lassgea gmno irobr ageval no

4Model migrantskega mentorstva: Vodkoan spfFbgh
uporaben inovativni pristop pri poul evanju r a

Najbolj inovativni intelektialni rezultat projekta Model migrantskega mentorstva predstavlja

takoimenovand¥ odena r efl eksi j a i n,sgponujpednsvenindegozea i z ¢
vpogled v proces izobragevanja migrantov. Z
opazovali 9éurni pilotni program funkcionalnega usposabljanja migrantemeljne pismenosti,

matemati |l nih spretnosti, | KT veglin in social
strnili % 28 priporol il 0z .t emasivientossvt i za pr a
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verodostojnost.i so ta priporolila ob mini mal
ranljivimi skupinami. Niz nasvetov, ki jih kot del omenjenega intelektualnega rezultata s spletne
strani projekta Model migrantskega merstva (Migrant Mentorship Model, 2019) podajamo v

nadal jevanju, se je kot wuporaben ge posebej i
odrasle. Z nasveti zato redno seznanjamo Vse
peagogko prakso v osnovni gol i za odrasl e uva,
in potrebne

1. Prva in najpomembnejga naloga izobrageval
ul encev. Mnogi mi g r a nizolrazhe, kinbajp lahkoznaddraddi,tvendar je t o p 1
prav to velik izziv. Nekater.i so morda i mel:
pa so v pretekl ost.i dobil i sl abe ocene in zal
depvni ki |l ahko negativno vplivajo na motivaci|j
2 . Soci al ni razred, spol, wvera al:i@ narodnos
ul encev. Ul enj e bi moral o biti vedno povezanao
sistemow r ednot i n norm migrantov tistim, ki jih
verske prazni ke, | as posta ali posebne del e d
3. Proces ulenja je za migrante pretegno ci
prakti|l nbpegaedkast so se ulili. Kot ul enci SO0
veljo neodvisnostjo, zato jih sprva velinoma
mor aj o biti ul ne enote narejene na godelpvarkeov no
z uliteljem jezikov zelo koristno.

4 . Pri nalrtovanju wusposabljanja je treba 1
mi grantov ul encev. Naj bol j gi nalin za dol ol i
dostopni v ustreznitegikih.

5. |l zobrageval ci mor aj o upogtevati, da bodo
do najbolj sposobnih. Bolje je, da se prilago
sledijo del u, medtem kotbawolj hopas plbmdipoulaen Kie
kage,] raznoli ko paleto znanja in razlilne s

di fer
predh

0
enciacij a. Le je mogol e, je treba skup
odnega agoboaméwnanijpao, asnej gi kot ostald.

znanja je skor aj nuj na tudi i
n
e
0

proi usposabl jan]
mi grantom mentorjem je prav tako dobro zapreje
ul enj v. maj hni skupini dveh ali treh ul ence\
proi podajanju ulnih vsebin.

6 . Mnogim migrantom ulencem manjka razume:
slovni|l nega in abstraktvseda neanmi glrjianojrao,| ama
dogaja tudi proi mat emati ki, pogosto ni razum
pi smenosti je zato treba izvajat.i na najnigji
gi vl jenjjaghki h situaci

7. Za migrante ulence je zelo pomembna razun
ni prevel abstraktna. Velino izobragevalnega
treba poenostaviti. Ul ne vilagejene, uporaineind prilagojene a | e
trenutnemu nivoju znanja in sposobnosti udel
dal jgim besedil om, naj bol j gi rezultat.i pa bo

oglasnega materialazasupermérke i n druge trgovine je zelo up
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konceptov, ki se jih wulijo, z vsakodnevnimi ¢

in jih ulenci razumej o, bodo tudi motivirani,
8. Jezik je treba tli poenostaviti, uporabi ti krat ke st
vsakodnevni mi jezi kovni mi izrazi. Ul ne ure m
ravni mi grantov ul|l encev.

9. Pri dajanju nal oge s eredveem majpaasnitev nabadiaMed v a | c
izvajanjem naloge morajo izobragevalci tudi s
preseneilleenpir,avdami gr ant i ul enicjie drajj ieh @v ovtr &z uno
vedno vpragljsebindepyjeveul namabsvtraktna al. z a
nei zogi bno zmanjga, migrant.i ul enci se | ahko
10. Za migrante ul ence ni pomembno | e ul enj e
in kakovostnaporab nj i hovega | asa. Ulitel]j Il ahko ta od
raznol i k, privlal en, zabaven, zani mi v, ustva
dejavnosti, zato so priporol|l ene dbgofgka.vnosti tu
11. Porabiti vel] | asa za dol ol eno dejavnost
ma n j in to dobro. |l zobragevalcem ni treba pri
razmeroma polasni, z&ktkoviosmoiaj amepkiotadewnat |
zl ato pravilo Amanj je vel .

12. Poul evanje mora biti tudi i grivo, zato
interaktivne ralunalnigke igre.

13. Ker so odrasli wulenjcayvngsth, ne kateenroi ss$ ¢ i
14. Pri izbiri ulnih gradiv bo ulitelj moral
ulna sredstva so nepogregljiva in morajo pred
15. Priporsod Ihe svyeodijleag, dlaeprav so projiciransa
fizilni obliki, besedila pa morajo biti kratk
16. Uporaba gl asbe kot wulnega orodja in igre
17. Ul enje po ulsmindglkas ivn rreisntiako nulmankovi t o
nalin je pripravitd.i nekaj delovnih listov, p C
kratek fil m, K i obravnava to temo, Azdrugi ti
vizud no in zvolno vsebino.

18. Teorijo e potrebno wuporabiti Y resni |
el ement ov, ki SO tesno povezani s tem, kar ul
ure. Na primer, v kuharski delavnici bramjee cept ov omogol a razgirite
priprava razlilnih jedi pa i1 zboljguje njihov
potrebno za dol ol eno gtevilo | judi itd.). Il zr
ninap i mer vel samo t o, k aj se morajo ulenci na
19. Vel | utov je vkljulenih v ulenje, tem b
ulijo jezika v kuhinji, se |l ahkomcw| igjeo szk oali mi
Kombinacija teorije in prakse omogola izreden
20. Ul enje | ahko poenostavimo z interdiscip
crossf i el d metodo, ki zdruguje razl i |jeziesepahke d met e
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poul uje v mat emati | ni nal ogi ekrajganje ul o

mat emati |l nega besedigla pri regevanju vaje).

21. | zobragevalec mora upogtevati, da poul ev
tudi knonestenhjé in telesno aktivnost vV razr
presledkih vzamete kratke odmore.

2 2. Pri del u z migranti ul enci z enakim etni
z ohl apno hierarhijo j(viozdkjuag € nea oibni |baojlno isztoabrre:
ulenje tako igra pomembno vlIiogo v skupini. | z
obl ut ek solidarnost. i n povezanost.i spodbuj
i zobrageni m.

23. Delo zmi gr ant i iz razlilnih etnilnih okoli]j
i zobragevalce. Gtevilne kulturne razlike vl asc
ne posredujejo tako]j i n j i h umir injookulturido usp
naravnane konfli kte v nov razlog za ulenje.

24. |l zobragevalci morajo prav tako imeti v m
prebival stvu precej razli kuje od splognega sp
zanu d o , vendar ne pretirano, v | asu, ki se |
nespogtovanja do dejavnosti, ki so v teku.

25. Mi grant i ul enci bodo tudi pogosto izrec
njihovo sociabhpogekijolemest, vel stikov z vel
moraj o zagotoviti prilognosti za drugbene dej
so dobro sprejeti s strani gostiteljske kulture, spodbujajo odnose med ljudmi in podimje zi
nestrpnosti, ki se pogosto pojavljajo zaradi majhnih kulturnih nesporazumov.

26 . Socialne vegline so medsektorska tema,
nenehno ponavljati, saj je zeloenagke vpbivact
posebej, ko se ukvarjamo z odrasl!l i mi (npr. v
opustiti svoja naulena vedenja in vloge, kar
pripraviti mizo,odpadke)o ol i stiti i n odnest:i

27 . Ko sledite MMM ( Model mi grant skega ment
ulnemu nalrtu, bo dejansko usposabljanje ge v
kraju samem. Usposabljanje zahteva stalno prilagajanje in tukio welprovizacije.

2 8. Sposobnost izobragevalcev in mentorjev,
vsebino pouka razlilnim nepredvidenim situaci
itd. ), medtem ko i makio jjialkk njee izrodbba Jeosadlnie, ciji
uspeha katerega kol ul nega tel aj a. To pa ze
strokovno in |l ovegko prakso, razpologljivos

(Migrant Mentaship Model, 2019)

5.Zakl jul ek

Ul na priporolila oz. nasvet.i za izobrageval
vsesplogno wuniverzalni. Nji hova uporabna vre
manj gi mi pril agaoaadi ttvaadni p @u | prviamg e drugi h r
otrok/ odraslih s posebni mi potrebami, star ej
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obnesl a predvsem v programu osnovne gole za ¢
udel eigzenrcaiz|l i | ni h kulturnih okolij. Zaradi sv
izvedljivosti so ulinkovit pripomol ek, ki | ah
izbol jga Predvsem pa | ahkoozv.plui|lviat enlag it or,a zknai ke
ulnih skupinah; izobragevalce o0z. ulitelje | a
S takojgnjo vkljulitvijo priporolil v svojo u
ga s prilagodite mi naredijo prijaznejgega, pestrejgeg
Za nas, Ki se s probl emi poul evanja kognitiyv
okoljih srelujemo vsak dan, SO pravgatna apriinp
Spoznanja o0 te]j temati ki k ot drugbeno rel ev:
javnosti.
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Kratka predstavitev avtorja

Tatjana Njivar j e svoj o poklicno pot zalela leta 1993 kot ul
Mari bor, takrat ¢ge Srednji tekstilni goli Maribor. Ge
otrok s posebnimi potrebami, popolnam dr uga stran gol stva pa se |ji je ra
organizacijski vodja Osnovne gol e izlaj uoddsrkais!| enipweir zAnd
spoznavat.i odrasl e, ki so se ranal gl pativzepotedcni dazaol
drugalno obravnavo, metode in pristope. V osnovni gol
osipni ki, odr as|!l i mi S posebni mi potrebami, mad@gewarijia t
pomeni prilagajanje potrebam vsakega posamezni ka poset
ampak predvsem po |l ovegki; v njem ge vedno vidi velik
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Pomol Zz uinmeadpsrtnio pri seénoep k st
ob vrnitvi v golske klop

Art Therapy Approach to Support Students™ Challenges
at their Return to School

Jasna Jeromel

Druga osnovna ¢gola Sl ovenj Gradec, Slo
jasnajam@gmail.com

Povzetek

Ulitelji se soolajo s gtevilnimi stiskami ul ence\
Zavedajo se kompleksnosti in travmatilnih izkuger
epidemi|je. Potrpedglujlivedt etvemar &@numevarmjni i n ino\
potrebni bol j kot kadar kol i . Leprav imajo ulit:
razsegnosti, so lahko z nekaterimi,emnkrVWloj ulzebwa
umetnostne terapije v pouk je wulinkovit nal in, S
socialne vegline in zvela motivacija za ulenje.
tegave in stiwrkaet kwl emc@eol ke plkol opi . V nadal jevan
umetnostjo (umetnostna terapija) z glavnimi zakonitostmi izpeljave, na koncu pa so podani primeri dobre
praksei dej avnost.i z el ementi pomol i Izi mknevt intoes tij m, k ok
za u|l ence kot wulitelje.

Kl jul nedédjeswndest i pomoli z umetnostjo, pomol|l z um

vrnitev v gol e.

Abstract

Onreturning to school, after the coronavirus lockdown, teachers femega of challenges from their

students. Being aware of the complex and traumatic experiences that students may be dealing with because
of the pandemic, the teachersd patience and wunde
supporting, on thether hand, are needed more than ever. Despite limited experiences in responding to a
situation of this magnitude, teachers can be a great help to students with certain appropriately chosen
approaches. Implementing Art therapy strategy into lessonsisaggt way t o hel p to eas:
distress, to strengthen social skills and motivate them for learning. In this article, firstty some common
difficulties and hardships of students on their way back to school after the quarantine are mentioned.
Secondly, Art therapy approach in school, with some basic laws of its processes is presented. At the end,
some practical examples of Art therapy workshops that have been helpful and joyful to students and teachers
are given.

Keywords:art therapy, artherapy workshops, results of pandemic, schoelntey, students’™ challenges.
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1. Uvod

eChildren thrive when they feel safe and prot
stabl e, and when t@FEamdirHijdzi20,strr M eeds are n

Leprav

ge
dugevnega

a

a

nNi so znane Vsl® vema dasse lipremiderija dowkmilad e mi
polutja tako rekol v s a k e Dlja koprajas a me z |
koronavirusag, zwaaslkrbljjuemni hj ei nprteesgm
psi hoter vta Milivejsawviblaa v ( @t@d&@i)ek wvisomjanes p e v k
Gtevilni enci so se po dolgotrajnemu zaprt
razli |l nimiisel jskasme .s UtMdend dmawvinjoi w& el lug men® . s o
socialno mreg in tisti, ki zapiranje tegje
pomanj kanj a ore v domal em ok Mhog mednjimesnob
d-ma ne dogi jo kot prijetnega in spodbud
i zgub. Posl e O otroci bivajo v domovi h, Kk
drugi nski mi i, dr wjgiermaskiu. m konfl i kt om, za

epi demi j

pe
ul
r
i

J
n

- " —O0o

Pri pouku se stiske ulencev kagejo v obliki
del o, nezmognost.i obvladovanja | ustev, i zbru
Ul enci ge nimajo raawjidilhustegV i he rz aeh|HAritelp®\zintaa
smo jim | ahko v pomol ul i tzéanpje, datikipokibolje poamajo Mi |
in eberejo¢ svoja |lustva,¢ vZ rreasmarcaom,t ugla n ubdoi
strategiie iz aganja | ustev in s tem poskrbeti za i
posl edilno vplivat:i na boljgo mot i viapcoimool iz az
umetnostjo.

V nadal jevanju prispevka predstavljam pri st
ul encev, i zboljganja razredne kIl i me, motivac
vkl julevanja omenjeheghr pgewdlompigai (vv evczegsm.§ Injdg b
prikazom treh praktilnih delavnic, za katere
pri spopadanju s tovrstno problematiko.

2. Pomol z umetnostjo

Pomol z u(wreednarodnittgrnunologipg Ar t s t)hj eer gppiiesncas ge Ve
ml ada, a ge wuveljavlijena znanstvena discipl:@
podrolja umetnosti ,Njpesni hciiatjr injie dionv rpgseinhao | uongeit]j
pomemben proces, ki je usmerjennkz bol j ganju polutja in dugev]
posamezni kom in skupinam z najrazlilnejgi mi t
Poteka lahko individualno, v paru ali skupinsko.

Vogelnikova (1996) poudarja, da je umetnost pomeambrp ot nebesednega i zr
ki | idrzavesepkno besedno i zrazimo. Lajga dojemanj e
razumljivih in zapletenih stvari. Je posebna
svoji h doa@igwnetajhi, h sivmjiezlprobl eme in travme poc
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3. Ravni umetnostne terapijef pomo | i z umetnostjo

Pri rabi umetnostne terapije v golskem prost
izvajanja pomo.) i Umetumestnmastt er apija je | ahko
pomol i, odvisndupdrpabnrkada khidnugih okoligli:
ravneh umetnostnoterapevtske prakse:

- podpirajola raven: vse vrste funkcional ne

vendarle s terapijo povezane namene,

- zZvigana raven: kadar umetnostno terapijo u

zdravljenja;

- intenzivna raven: kadar wtnostna terapija zavzema osrednjo in neodvisno vlogo;
- primarna raven: kadar je umetnostna terapija edina terapija glede na potrebeiklienta

uporabni ka in pripomore k pomembnim spr eme
Pri naggml dkkem prostoru se, vsaj zaenkrat , |
raven.
4. Obli ke pomoli z umetnostjo glede na medi|j
Gl ede na umetnostni medi j , s pomoljo katere
naslednji pristopip o mo| z | i kovno umetnostjo, pomol z di
in z gibom ter pomol z gl asbo.
Zel o pogosto pa je wuporabljen integrativni
mediev.Kr of I i | eva (2015) p sodobne,tehndlagije sdaneszvadna bl ra
uporabljajo tudi novejagi umet nostni medi j i k o
5. Pozitivni ul i nki pomoli z umetnostjo na po
Ekspresivni ustvarjal ni proces ima pri vseh
ge sam po sebi terapevt ski ulinek, saj predst
pozitivnih wulinkih umet nptsdwiel ne rtayjig ei m as lud w
Vogel ni kovi (2003) so wulinki wvidni na izboljg
pomembno avtorica i zpostavl ja rast na podr
spreminjanja vedenjskihvzoree i n navad, i zbol jganja veglin r
dejavnost. dobro vplivajo na sproglanje in un

Avtorja Randick in Dermer (2013, v Ratnik R ¢, ¢ t e | poud2rfatd Pomen preventivnih
programov umetnostne terapije, namenjenfie m ul|l encem za regevanje n
udel egbo v ulnih procesi h.

Kot je razvidno iz tabele gt. 1, vodi izbol ]
kl i me, kar povzroli kval it e tpaotrdiltgliavtgjiMoDorels ul e n
in Holttum (2020), Caf (2004) in Langus (2012).
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Tabela 1: Pozitivni wulinki vpebpewmgrjyal pomptl D«

A
4

o LTo2t20Fyl NjI

6 . |l zvajanje delavnic pomoli z umetnostjo

Del avnice | ahko izvaja umetnostni terapevt
podrolja pomoli z umetnostjo. Proces poteka p
zajema enake koraket gl agevanj e agobsredjicdsli @edotvallamj @eo | zr
zakl jul ni d €dlo pamembeofldge kna ustvarjanje varnega prostora, kjer se

ul enci/uporabni ki dobro polutijo in zaupajo t
6.1. Glavni <cilji dejavnost:i izraganja skozi
Glede na cilj, ki ga ¢gelimo doseli skozi dej

ali pa dejavnosti v dvojicah. Glavni cilji dejavnosti so razvidni iz tabele 2.

Tabela 2: Cilji dejavnosti pomoli z u
Individualna likovna Dej avnost |i z Skupinskalikovnay
dejavnost paru dejavnost

! ! |

Poiskati stik s sabo,

ozavegl ati obl ut ke,
prepoznavati in razumeti | ustviena stanj
razvijanje nebesednegal i ziraganj a,
razmi gl jati o |lastnem vedenju,
razvijati oblutek za druge,
krepi ti sodelovanje in strpnpst med ||

ugodno vplivati na razredno klimo,

razviijati domi gljijo in ustvarjalno
dogivljati sproglenost, zabavao ter pozitiyv
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7.Primeriprakti |l nih delavnic pomoli z umetnostj o
7. 1. |l ndi vidual na obl i k-aosebnainandalao s t i pomol i z

Uvod (ugl agev anpogoyor consmandalidizvdr,siintzolikq, eajnen mandal.

Osrednjideti zr aganj e skozi l i kovnost

Ul enec izdela osebno mandal o (sl i ki 1 in 2)

barvice, fl omastre, bar vni papir, reviij e, ko

pravili:

- ulencev ne omej uj emo pimjih ne ugnteiamao prilustvarjanun e g a
Spodbuj amo jih | e, da v procesu vztraja
prepoznavanje |ustev in razpologenj;

- med procesom ustvarjanja se ne pogovarjamo.

Slika 1, 2: Osebna mandala (lastni vir)

Zakl julpoigodelr o procesu ustvarjanja in obl uf
- Kako si -3 eedusivarjanjemlimandale?
- Kako si zadovoljerr@) z mandalo?

- Kateri del mandale ti je najbolj/najmanj v
- Bi  ¢g® kapsprémeniti? Kaj? Zakaj?
- Geli g deliti ge kakgno misel, oblutek?

- Na tabl o nari ¢gi o bapaiejedéggvnostiak o si se pol uti

Le ulenec ne gel. govorKotti ,ulsiptoegltjujteenmmoa prejve
ul ence. Le zaznamo ulenca z veliko stisko, si
gol i

7.2. Dejavnost vdvojicahi zr aganj e skozi gib: utelesi sliko
Uvod (uglagevanje, owrdckadntolanje): v-diti i
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Ul enci se v dvojicah gibajo po ulilnici, t a

pogovarja, v ozadju je |l ahko umirjena gl asba
zamenjata. Pazita, da palilica ne pade na ¢t a
Osrednjideti zraganje skozi gib

Ul enci so razdeljeni v dvojice. Vsaka dvojic
hrogl, rakovica, Eifflov stolp ¢é). Kot je ra

prikazati motiv @& fotografiji. Delavnica se lahko izvede tudi v skupinski obliki.

Slika 3: Voditi in biti v-den (lastni vir)
Zakl!| j ullproigod/®lr o ustvarjalnem procesu ter o
- Kako si -ae poil uprivi( dejavnosti ? Kaj ti je
- Kako si -3)pridpavhostits fotografijami?

- Kako sta se dogovarjala? Sta upogtevala id
- Geli g dodati ge km@augtiPlo mi sel, oblutek o de
7.3. Skupinska obl i ka idaijdamaadsla i pomol i z ume

Uvod (ugl agevaiijpaoevoro sanaalt mvorpsindolija,endmen mandal.
Osrednjideil i zraganj e skozi |l i kovnost

Ul enci v razredu na tleh oblikujejo mandal o
material, predmete, ki jih najdejo v razredu.

Sliki 5, 6: Razredna mandala (lastni vir)
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Zakl j ullpoigod/eolr o procesu skupinskega ustvar |
- Kako si (-3)medpstvarjanjem kazredne mandale?

- Kakgna se ti zdi mandala v celoti?

- Pokagi svoj pri spevek na mandal i

- Si upeapreevdaHodno del o s og ¢d)lwez prenosiela® ke al i
- Je bilo tegko upogtevati drug drugega?

- Bi gel el kdo kaj spremeniti ? Zakaj?

8. Zakljul ek

Na osnovi vell etnih izkugenj |l ahko trdi mo,
i zobragevalnem procesu ne izboljga |l e polut]j e
razredna KkIlima pomeni , da v, tsakjemd adizwlejdaij ou | v
trenut kov, ma n j j e motenj ul nega procesa s ¢
napredek skozi dejavnosti umetnostnega izraga

Ulitelji SO pogosto preobremenjeni z ulnim
Mar si kateri ul i tel] b i pomislil, da za tovrst
vsebine |l ahko vkljulile. iAnaemwiniuataka. j&r e
obdobj e, da se vzame | as, prisluhne ulencem
|l ustev in misli skozi umetnost, pa | etudi bo
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Formativno spremljanjei di dakt i | ni I zzi v sodc

Formative Assessment, Didactic Challenge for a Modern Teacher
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Osnovna ¢gola Sveta Ana
kop.mateja@gmail.com

Povzetek

Formativno spremljanje ima v danagnjem | asu vedr
spremljanje slehernega ulenca ob pomol i i n povr i
rezultatau | enc a, pri mernega njegovim realnim zmognost
osmigljanja | astnih izkudgenj. Pojmovanje bistva i
nekaj, kar obstaja objektivno, neodvisno od tistega, ki spazaanpak je subjektiven konstrukt (zgradba),

ki ga v procesu osmigljanja dlaesnenda.h izkugenj wustyv
Proces formativnega spremljanja je osredotolen na
ki vodijo vvaameshaljog. r¥gega ulitelja je, da ul e
razvoja, kar pomeni, da mu nudi ravno pravgnjo me
konstruktivistilnem okol j u sswjododkrnvanjekoncepte hkratopa, K i
se ulijo, kako se wuliti, razvijajo ter implement
ul ence.

Kl j ul ne fotmatisne dsgremljanje, konstruktivizem, preverjanje znanja, povratf@@macija,
predznanje.

Abstract

Nowadays, constructivistic formative assessment has an increasingly important role, since it means a more
exact following of every single learner with the teacher's help and feedback in order to achieve the best
result pssible when compared to his abilities. An individual does not recieve the knowledge from the
outside but constructs it with his own activity. The proces of constructing knowledge is built by giving
meaning to one's own experiences. Understanding thecessed the building of knowledge is based on

a belief that knowledge is not something that exists objectively, independently from the one who is getting
the experience and recognizing the meaning; instead, knowledge is a subjective construct which every
single learner builds individually, throughout the process of giving meaning to thiegxgweniences.

The process of formative assessment is focused on the learner, which can develop the skills for independent
problemsolving. The teacheri®le is monitoring the learner inside the salled close development,

within which he offers him the right amount of help and guidance. On one hand, learners in this kind of
constructivistic environment are confronted with a challenge of individuatlctdeg and building the
concept, and on the other, they learn how to learn, they develop and implement the strategies that are
typical for independent thinkers alehrners.

Keywords:assessing prior knowledgegnstructivism, feedbacformative assessent, knowledge testing.
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1. Uvod

Givljenje je prilagajanje, K i je ge prav po
stargi , kot tudi ul i telji ul enca spremljajo
nalin vodijo do ciljev. Kga k, 0 voat srto cpir iilna gua jiatnejla
ki otrokom omogolajo, da so iskalci, zbiratel

in nenazadnje tudi njihovi zasledovalci.

Formativno spremljanje znanja poetay|l pyhenwj &,

ul enec opravi, njegovo razumevanje ulne vsebi
znanj a, ob upogtevanju njegovih i ndividualn
pridobivanja oziroma izgrajevanja znanja, kiergrezaz umevanj e i n uporabo.
podobne resnil|lnim problemskim izzivom: znanst
Ul enci gredo skozi pomembne faze izgrajevanj .
zbirajo podatke injihanaii r aj o, ugotavljajo skupne znaliln
in svoje hipoteze preizkugajo ali o njih raz
predstavijo. S tem jim je omogolen&kuigergiaj &wa
zagotavlja veljo trajnost znanja in njegovo
razumevanje poj mov, pojavov in odnosov, hkr a

katerega ga pridobivajo, smiselna, da imata zanje pomen.

Vvzgojnei zobrageval ni proces je formativno spre
in oblik del a. Uliteljeva naloga je zastavl ]
poglobljen razmislek, dajanje sprotne povratne informacije o procésierem se to dogaja, in 0
rezul tati h, K i V njem nastajajo. Prav tako u
uokvirjanju raziskovalnih, kompleksnih vpraga
procesa.

Povel at i posamezni kovo sposobnost za nadal jn
ul enja in ustvarjanja novega znanja, ulinkovit
okolja Il ahko ©prigtevamo megad V ta gjizadevargansbdn tugfi g e C
spodbujanje otrokove individualnosti, tistih
in predelovanja informacij, ponujajo nove mogr

2. Konstruktivnanidlnmi nprawes

Dej stvo |

e, da danagnje drugbene razmere zah
posamezni ka k

: i se znajde v razlilnih givljen
pregiveti, | e izobzrighhdae Sedphsavgpelga polsagnez
sposobnosti, i nterese, spretnosti i n navade
raznovrstnost tudi na podrol ju preverjanj a
pojmovanj, lahkogvor i mo tudi o drugalnih pristopih p
uveljavlja skupno nal rtovanje ul ni h sttuaci
i zobragevalnega procesa, tako ulitel] kot tuc
ing cer v obliki il zvajanja razlilnih dejavnost
spodbujajo razlilne kognitivne sposobnost.i i
pri merjajo, povezujej o, razmiaglgaj gi vlkjoersjt @ .u
pomena pri omenjenem nalinu dela je ustrezna

za i zkustveno ulenje, za prehodPaoadklol i119194¢ . h
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Kl jul nega pomena debl at ojver sitmlermp maa liimupogl obl
informacija o raznih vidikih ulenlevih dosegk

ti pov vpraganj, nal og in dejavnosti, ki pri u
procs ov, spr et nost idejanskimgreblgmskimrazieranpodobrihkontekstih.

Rutar- 1 | | @00®) pojasnjuje, da nova kultura preverjanja in ocenjevanja znanja predpostavlja
vliogo ulitelja kot mentorja in spodbujeval ca
Vsak wul enec naj bi odkr il svoj a toodanemehrion g
napreduje ter da z wuliteljem najde naline ir
Omogol i ti je treba | e, da pridejo do izraza
kogni tivni i n ul nit nsotsitlii' "i.n Kroanzsltirlunket i'v'iisnttiellni
Skribe- Di mi | ev a ( i6D),0ki7dodajg, tda je bishvd v aktivni spremembhanja, s
poudarkom na njegovVi kvalitet:i in ne kvantit e

posredovaje snovi (transmisijskpojmovanje).

Ul enci v konstruktivistilnem okolju so sool
odkrivanje koncepta, hkrat:i pa se ulijo, kako
znalilne zaesa&moant awjlreemcmi Isl i ka 1). Konstruk:
posameznik svojega znanja v gotovi obliki ne more drugemu posredovati ali ga od nekoga prejeti,
ampak ga mora ponovno zgraditi z | astpoogk mi sel
zahteva ul enca, K i je miselno aktiven-in sV
Pogarni k, Cenlil, 2003). Pri takgnem pouku gr
Konstruktivistilno preverjamjrealzinmmy ap rodv drejm
pa smernice, ki jih je pri tem treba upogteva
Znanja pravzaprav sprotno spremljanje napred
ul enj a. Namen ced oulnemec pzaolcrees amg e, s ab o] POV E
povezave med njimi in da zna uporabljati spretnosti in vedenja, ki jih je med tem pridobil .

konstruktivistilnem
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2.1 Formativno spremljanje znanja in napredka

Kadar govorimo o formativnem preverjanju o
napredka, i mamo v mislih nabor formalnih 1 n n
ulnem procesu, da bi z njimi sprudmercielvi (wllne:

Sl'ika 2: Ulenci so samos
spragujejo) in ne |e

Kl'julnega pomena je ulinkovita povratna i nf
del ovanj a. Le pa ¢gelimo definirat.i poijtoem ' f o
pravzaprav nima ene same (enotne) opredelitve, ampak jih ima toliko, Kelikatorjev, ki se z
njim ukvarjajo. Kl jub temu pa, upogtevaj ol v
definicijo, ki temelji na delu Blacka in Wiliama (2009) in ki gradi na dosedanjih definicijah ter
jih nadgrajujee Pr ever j anj e ,dellajuwel iftoelnmait,i vinloenc i i n n
dokaze o napredku pri wulencih, ki jih interpr
V procesu poulevanj a, tako da so te boljge

d o k a ZAator (prav tam) poudarja, da je v tej definiciji trgbaudariti, da temelji na funkciji,
ki jo imajo informacije, pridobljene s preverjanjem, raje kot na preverjanjutéiam, da

preverjanje | ahko izvaj ajvor sttankiok iu | idteeflijnikcotj au
odlolitve o naslednjih kor aki fezultate, pafiniclagier anj u,
probabilistilna in ni nuj no, da preverjanje s
bil o nalrt owaosthusteens)(petdn)).e dej

Vsako preverjanje, K i zagotavlja dokaze, s k
gl ede poulevanja in ulenja, ki jih |l ahko obli
lahko formativno. Lahko birdlili, da je namen formativnega spremljanja predvsem pomagati

ul encem, da se wulijo in razvijajo. Pri tem n
mer ske instrumente wuporabi mo, pal pa | e pom
interpretacija. lem procesu in bistveno vlogo povratna informacija.

2.2 Formativno spremljanje znanja in napredka v praksi

Poznamo vel opredelitev in namenom for mati:
ul enci h. Na podl agi t fermativgg spremijanje jozirdma préverjanjea z u me
kot el ement za ustvarjanje in izkoriglanje
namenom regulacije procesa ulenja, kar for mat
nal rt ovanjpwgojnmi z zhvraggenval nega procesa in peda
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Pomembno je, da se zavedamo dejstva, da ul et
in interesi, zat o | e poplrey@Eeng/jajgEphovegaznanjane e nc
in razumevanjanewtreznooz.neul i nkovi to (slika 3 in slika 4
zavedanje bistvenega pomena Vv trenutni situac
nenazadnje tudi ulenci sami. Progodsa foar. mgtiihv rn
novih i1zzivov v zbiranju wustreznega ulnega p
ul encev nadgradil.i i n doseglii ul ni cilj

., 4
@ e.r P ———

WAE IN PRIMEE: c
DATUM:

5. EmmovANSE
1. PORENOVANIE ERE

E ANA, LUE, VAZA, OMARA, TABLA, ZVEZEK, TORBICA

6. HLOGOVAMIE

MIZA, ZVEZEK, OMARA, PREDALENIK, VEVERICA,

[~ o TR T - I -
- I o -

zz - = -
wiwm ® WO
R =

2. PESANSE ERE PO HAREX. 1. BRANE

MAMA, ATA, NINA, IVA, VRATA, SLOM, UCILNICA

ANANAS, BOBEN, COPAT, GOP, DREVO, ENA, FRACA, £ PRANE PONANERL.
GROZDJE, HLOD, IRENA, JABOLKO, KLOPOTEC, LOPAR,
MOC, MEVA, OPICA, PAPIGA, ROBOT, SONCE, STOR,
TOREA, UMIVALNMIK, VOZ, NOZ

Slika 4: Preverjanje

Slika 3: Preverjanje predopi smenjev

predopi smenj e

Pri svojem delu smo uspegni, ko nage poul eva
prakse in ko spoznamo, da | ahko vsak ul enec zn
razvoaposameznega ulenca. Pozornost wusmerimo pre
analizo podatkov in oblikovanje individuali zi
formativno spremljanje treba zagomteowvidtei podal @lv

di ferenciranost, sporazum zPuullkeoncil9t92r) .stali gl

2.3 Primer dobre prakse

S formativnim spremljanjem ulen]levega naprec
ul ni poti do zastavljenega cilja (slika 5).

Slika 5: Ul enec i ma
znanje in napredek (zbiranje dokazov o znan
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Formativno spremljanje nam omogol a, da | e
posredovanje podatka v smislu €znag oz. (ge)
kakor gtevillna ocena. Na slikiza6 vpakeoga kat
obli kujemo zelo konkretno in v ulenca usmer | €
izredno pomemben spodbude, pojasnila in, kar

Slika 6: Ulitelj in ulenci uporabl

Sodbe v obli ki tolk, ocen in

2.3.1Prepoznavanje formativnega spremljanja znanja v razredu
Slika 7: Vodenje pr Slika 8: Ul enc
ulencu. To ne pomen znaj o presoditi
(da ni uliteljeve f ter razvijajo s
tablo). Gre za postopno uvajargamokontrol
in samoregul acije wu
3. Zakl jul ek
Formativno spremljanje znanja in napredka ul
soolenje s konceptom vsegivljenjskega ul enj a
danagnjega | asa (slika 9). Ob t einemglijgona r i mo
skupnem nalrtovanju ulnih situaci 7 qbrkgdeav asltnee
procesa, tako ulitelj kot tudi ul enec (slika
v obliki i zvajanja riaazljiol nliihm dwglajvenogt evi lim
spodbujajo razlilne kognitivne sposobnosti [
pri merjajo, povezujejo, razmigljajo, konstru
pomena pri ouecdcé¢leamejme nadtimezna izbira metod d
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za izkustveno ulenje, za prehod od koliline nh
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Kratka predstavitev avtorja

Mag. Mateja Kopj e profesorica razrednega pouka in magistri
Zaposlena je na Osnovni gol i Sveta Ana kot profesoric
(pevski zbor, dramski kuloggreke ¢ roil kd ovlaj,a Zma mr an a etl § k r
pri razlilnih projektih in si prizadeva v pouk wuvajat.i
kompetenc, ki se razvijajo pri wleesjomal Zagovarj al nage
prizadeva za enakopravnejge vkljulevanje vseh ul|l encev
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Di ferenciacija pouka na daljavo
na posamezni h podroljih ul

Differentiation of Distance Lessons for Students with Diecits
in Individual Fields

Margaret Godec

OG Janka Jersnika Brdo
margaret.godec@guest.arnes.si

Povzetek

Poul evanj g ena dd adhi¢vdovsdanjeenovim a | i nnetoddela To j e bil o ge
pomembno priramoylievdnjsikupin ul|l encev, med katere
potrebami. Znova je bilo potrebno narediti evalvacijo metod delan&iji uporabljali do sedaj in {&
prilagoditi novi situacij v kateri sno se z nRurgil i poul|l evanju na daljavo,
di ferencirald@i gl ede na individualne potrebe ul en
pomembno prispeva k velji Uus peagn o spgevku sma predsdaili v a c i |
di ferenciacijo pristopov in metod poulevanja ul en
gl ede na individualne potrebe in molna podrolja |
nalinom del aoomodalsiul igoldanj a na daljavo, znanje

Kl j ul ne dferensieeih@oukad o dat na str ekoswna cp b mativpelnd e v an |
potrebe, povratna informacija

Abstract

Distance learning requidgdeachergo find new ways and methods of woilkhis wasespeciallyimportant

in teaching vulnerable groups of students, among whom we also include students with speci@nmeds
again, it was necessary to evaluate the methods of work we have usedso &apt them to the new
situation in which wehave foundourselves. In distance teaching, we differentiated teaching methods
according to the individual needs of students and tried to make school assignments interesting, as this
significantly contributs to greater performance and motivation of students for school work.

In this paper, we presented the differentiation of approaches and methods of teaching students with specific
learning difficulties, which we designed according to the individual needstandjths of our students. We

found that with this way of working, we enabled students to acquire knowledge more efficiently and easily
during distance learning.

Keywords additional professional help, explicit teaching, feedbexkvidual needs, lessadifferentiation
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1. Uvod

| zobragevanje na dal j-aY opget &l 4 asai 2lpegrainf e
se moral.i prilagodit:i ne samo pedagogki del
Spremenjena situacija je ods akega pedagogkega delavca zaht
poul evanj a, s kateri mi bo | ahko wulinkovito

"kanal ov' oziroma bo pri svojem delu upogteva
| i mebojomogol al, da | ahko ulinkovito sprejemas
V prispevkuso predstavlenenet ode poul evanja ulencev, ki S
tegjimi oblikami specifilnih ulnih teglencin s
S primanjkl jaji na pos ame auporabljenimiondtodanhi $eijeh ul e
diferencirabpodaj anje ul ne snovi gl ede na i nedil vi dua
postavlenci | j, da bi wulenci bihi,vzhdevobhphanjajnl
se da razbremenjeni z otrokovimi gol skimi obyv
2 . Kdo so ulenci s primanjKkljaj.i na posamezni
Ul enci s PPPU so v éKriterijih za opredelit
mot enj otrok s posebnimi potrebamidgs(26Gpbo ebt
specifilnih ulnih tegav, pri katerih se zar a
centralnega g¢givlinega sistema kIl jub povprelni.:
pojavljajo izrazitevoepgawueiprdialbrama) uwhampijsuanijpP
Vv razvoju in/lal.i motnje pozornosti, pomnj en|j
sposobnosti in/ali emocionalnega dozorevanja. Primanjkljaji vplivajo na kognitivho predelovanje

besednihn nebesedni h informacij, ovirajo wusvajar
givljenje vplivajo na ulenje in vedenje. So n
poul evanjem in drugi mi okol jskimil ndmmj awKkiviir,
nevr ol ogki mi mot nj ami i n motnjami v dugevnem
al i motnjami, | eprav se | ahko pojavljajo skup
Ker se pri gol anju na daljavo vsi uvilnenn c i , g
izzivi, j e i zrednega pomena, da vsak pedagoc
potrpegljivosti, s primeri iz vsakdanjega g@giyv
besednjaka ter poznavanjemaini bppgteedniem wmb

3. Kako sem poul|l evala na daljavo?

Avtorica prhiankabisei jetrategi | poul evanja na

njihove individual ne potr ebtee gian onbad |inkda, kpgel dar onl a
bil prilagojen vsakemu ul encu posebej

Gl avna smerni ca p®guolleavnanej ana ed ablijlaav,o dva | i m
situaciji v gol ijeupoddjab s az ki lzneu| potcii, slot SO
elektronskasppo | i | a, SMS sporol il a i mouJiedheckm nwfsarkerda
z rabo razli |l ni hiumaebodndel konmpenzaspke sigptadlie za

premagovanje njihovih primanjkljajev.
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Pri organi zaci jul epnocneont i n aiondpap ¢ apstedniEpogoje za
us pegn o(Kavkleg 20L7¢:

- pravilo' manj ,j &kewelb'omo pri poulevanju ulinkovi
vendar Kkljulne vsebine, ki jih bodo razume
- ponudi moulrrae | iildnreteephrniip oknio| «kmogol aj o ul encen

dejavnostmi usvajajo znanja in spretnosti glede na njihove individualne potrebe;
- vedno upogt emalmoa up ®aid @®lvjaa
Pol eg zgor aj opi sani h pogoj meprzia \pwsup eeg ud epma L
s PPPU, uporabljiphaslednjep r i st o p e :gKauklere20@/ nGeesten, Chard, Jayanthi,
Baker, Morphy in Flojo, 2008, v Kavkler, 2017):

- pristop KSA (od konkretne preko slikovne do abstraktne ravni). Pri izvajanju KSA pristopa

najprejumr abi mo konkretne materi al e, da ul enc
givljenjsko situacijo i n ul no snovj o.
dvodi menzional no predstavlja konkretne pr e
ul encu vizuabsuziraNa Kepau sl edi abstraktr
simbolov;

- eksplicitno kioudllvjiamljwej e poul evanje korak
na korake, vsak korak ustrezno razlogi in
z naslednjim korakom. Pomembno je, da ulit
i meti veliko prilognosti za utrjevanje str
poul evanj modelifarjef ul uj el j d e mo n s & glasno,korgkaas t 0 p €
korakom, opisuje postopek regevanja proble
ustrezni h besed in opazovanju uliteljevega
vedno pa si | ahko ponopgenkkupukot ehnaq eppn immenro dl
s slikovnim prikazom, S svouere jvajein paviatoon a n j a
informacijo( ki mor a biti takojgnja);

- verbalizacij a | ast nkejgear rwelgenveam | a b ensad doig e |
dol ol enega paxntjapknaal prgie, r eogdav | emer mor amo
model u uliti verbalizaci]j e;

- razlilni pri mer. nal og, predstavl j,&karje v za
pomembno za ulenje nove snovi na zal et ku,
spretnosti z ge usvojenimi in jih ulinkovi

Pri poul evanj u smdseen cneayj proag ocsavejjdeevaok @ if € g ena |,

smo uporabljal apl i kaci j o ZOOM. G| g cee un apridebltaktekgma j e ,
poul evanja ulencev s PPPU na dal j awodajebpilo ek o ¢
kljul no, da:

- mo se na zaletku ulne ure pogowovoriidgmo o mo

S
s e, k aj bomo pol el in ponovil: ul no snov
- nova ulna snov je bila predstavljena s pomo
- ul e njelk@lomodeliramor egevanj e nal oge;
- ul esodilispodbujank s amost ojnemu izvajanje vaj, pr
regevanja nal oge;
- ulenci so takoj prejeli povratno informaci|j
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4 . Di ferenciacija metod poulevanja ul encev s

Pri odkri wdrjne,c kanorreagn | esa ne, pri r azume
in nalrtovanju oblik pomoli, iglemo '"vzorce'
prepoznamo njihove primanjkljaje in lahko ugotovimo katere metode in tipi nalog is@tist

katerih je ulenec uspegen in pri katerih je
da se wuporabijo nalini zaznavanja in predel o)
nam omogol a, da se pr i nmara,jkd pomenj, dagrepgozhamo oldike r 0 me
del a, pri katerih je nag u|lenec uspegen in pr
( Magajna, Kavkler, Lalinovil Vogrinlil, Pel j a
Ko smo bili obvegleni, da se zopre2020)vsema | a mo
vzpostavila stik s stargi vseh ulencev. Skupa
|l asu prvega ¢golanja na daljavo (marec 2020) i
nal rtoval. pot ek @ o $odeioyarjainizmarjaverindormacg.d s e b oj ne g a

a.) Pravila na videokoferencah

Kot geozgpei wvel ji del poulevanja potekal prel
je bilo trebaul encem postaviti jasna pravil a, da |
organiaci j ski h tegav. Pravil a, K i smo jih dol ol
- ne zamujam na srelanja preko videokonferen
- svojo morebitno odsotnost opravil i m;

- le gelim govoriti, dvignem roko (kadar s mgo

govori;
- kamera je priggana ves | as pouka;
- pred priletkom srelanja pripravim potrebne

b)Uporaba didaktilnih iger

Pri di ferenci aci jsosegogostd uporadljgli az hial "Mea |l giadakt i |
skozi njih ulenev,| aggjaej espa@j ij eultmaj aej ge ( B¢
Di dakt i | gobilenajgogosteje updrgibne, so bile:

- iskanje predmetov po higi (npr. pri ul enj 1
Sso ulenci po higialiiskpal ed slamer o.n @sat gloik a
pravilno poi menovati), i granje pantomi me,
bingo;

- spletna stramvww.wordwall.neti na omenjeni spletni strani sem oblikawval r az | i | ne |
kot so kolo srele, spomin, i skanje parov,
besedigle v anglegkem jeziku, ponavl jal.
predmeti h, kot so drugba, edexaiadwidusalhepatrgbe .
ul enca, na njegova predznanja ter molna po

- s pomoljo spletne strani, ki https/ioteraktiveemo u |
vaje.si) , smo utrjevaldl znanje pri razli |l nih
slovenglini, matemati ki ;

- prilagodii smor azl i | ne drugabne i gre S kater i mi
deci malni h gtevil (slikal).
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1.353 . mqa"‘ 7.1
4912 ‘: —:"—m‘:‘l— o 7.238
Sikk 1: Drugabna igra zaokrogevanja deci
(https://lwww.themailbox.com/magazines/mgdmeskill-roundingdecimals/stompimound-with-
decimals)
- ulenci 4soutriesat z m@mjve pi snhega segtevanja in
pomol i irgslilkal)ni h ka
; 0
o 452 & 20 & 14‘43 v v ie v
¢+ o o AN 9
2 2R SHERR SRR Y Y VA ALA A
7 — —54.4.14‘043 8
Paliwig 9 sl
o.‘.**#
Z‘Z;’?
Slika : Pi sno segtevanje in oddgtevanje s
(osebni arhiv)
c)Dodatna razlaga uliteljeve razlage ulne s
PowerPoint predstavitve

Veli ko uliteljev je razlago ulne snovi podaj
temu, da je bila njihova razlaga sistemati| ne
opor ami , pa je bila wulencem vtaakasarjazdmagpi pb
posameznih korakov niso razumeli in podobno.

Zar adi zgor ajgbilanpvaus|amn div t elgearvc em v eetaPoitethodat n
je bila uporabljend@y e o@mestaondo eksplicitnega poul evanj a
Za | agj e jporudziareiltjdecdaa turpm rzalbrd gmjlaa kamer o i n g

d)Uporaba razlilnih ulnih pripomol kov

V razlago nove snovso biliv k | j ni F a zidkonkretn pr i p oimo IkK J 1 h 1 majc

doma. Tako smo uporabljali denar, lego kocke, igralne kocke, ponazoritve delov celote (slika 3),
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barvice... Uporabljaih je bilovel i ko razl il nih slikovnih ponaz

razlilnih pbkpremvcég¢eVvi kak4) Pri wulencih, Kk
in so naloge regeval. p r eje lml uppralleryd degdtee vnaal nnijki hl
obl i ki peglene wure, ki jJih je motiemiokvigu , da s

1

000
v b

Sl'ika 3: Prikaz delov celote pri ralunanj

(o) i 3

Slika 4: Gtevilska premica za razvrglanje
e)Pomol na podrolju organizacije in nalrtova
Skor aj VSi ul enci so I mel. tegave na podr ol
tegave z organizacijo inijenbhdknt owsarkjegm @dleqnlce
pripradiend n e v n i nalrt dela, v Kkat ér)em ajze oirmglenwe o
obveznosti. V tabelge bil v k lentudi d i kontrol ni stol pec, v kat
posamezna naloga oziroma aktivnost opravljena. S tgmraevijalau | e rakaengkontra in
oblutek za | astni uspeh. Ul ence, ki so i mel.i
obveznostij e ul ptedj pcal etkom pouka poklical a, da
| akaj o ti st ijepbldicalatud®po&onu pbukd aa sgskupaj preverili ali so opravili
vse obveznosti in jim ob morebitnih tegavah n

tegave.
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Ker

katero

f.) Nagrajevanje

Ul enci

trebav e s

j e
preverjanj

pri

SO

e

DAN URA

1. ura

2. ura

m ®» O -

K

19.1.2021

su

TIA

| PREDMET

NALOGA

200M 2 uéiteljico ob 8.20
| utiteljico sloven3tine.

‘ SAMOSTALNIK

- ponovi kaj Ze ves o samostalniku
- naredi zapis v zvezek

V SDZ resi:

- na str. 120: 1., 2. in 3. nalogo,

-nastr. 121: 4., 5.in 6. nalogo, -
| na str. 122: 8. in 10. nalogo

UTRIEVANJE ZNANJA

- ponovi past simple
Znova preberi besedilo o Charlie
| Chaplinu
Resi vaje v DZ:
WS, p. 50, ex. 29, 30.
- W8, p. 51, ex. 3133
- WB, p. 52, ex. 34, 35

OPRAVLENO |
(NariSi Kljukico, |
ko opravis vse
obveznosti)

4. ura piclod

5. ura | MAT

ka 5:

u

ov al

Tabl a

KRALESTVO GLIV

preberi uéno snov v uébeniku na
strani od 82 do 84

- poglej video razlago
v zvezek odgovori na vpraganja

- redu] interaktivne vaje (povezava
v navodilih uéiteljice)

GRKI KOT SKUPNOST IN TEKMECI

- poglej powerpoint predstavitev
- naredi zapis v zvezek

SIMETRUA daljice in kota

- naredi zapis v zvezek in redi
naloge za utrjevanje znanja

- preveri resitve

svoj e

I
n ocenjevanje
s

dnevni

h

gol skih

obveznosti
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Slika 6: Tabela za vpis preverjanj in ocenjevanj znanja (osebni arhiv)
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naj ulinkovitej gi-tegagetbitasttategija nagrajeeanjad Obdilegadge bila

dogovojenaz vsakim ul encem posebej. Ne |k iatt gipravi csa@ s
didaktilno iggoivepbhekaterdeso geleli pokaza
kakgnega prigrizka, ki so jim ga ob predhodne
Povzamem | a hk o, da so ul enci potreboval.l vel ik
razl i ni hevmaentjoad, pkoiulso bil e zasnovane na podI
t emu, da smo tekom golanja na daljavo poslu
videokonference trajajo krajagi | as ,otdd minus, r el an
saj so poleg razlage ulne snovi vkljulevala t
izol acij o, K i j e bil a posl edi ca razl il nih

videokonferenca potekalsa uvginiaanjtguidis kzuap i meid, s ¢ be
obvegl anje, saj so drug drugemu razlagali|, k a

posameznih predmetih.

5. Zakljul ek

Kl jub temu,
ul enca in nje
omogol|l en preh

da poulevanje na sttagavoukaheéelkpya:
govi h stargev, mora bitdi nag cil
od na vigjo raven (Brigham, Wils

Leprav je za ulence s PPP uWgotpdll datahke obrusirezoia | | a
I

podpor i, pri agojenih obl i kah pomol i, z j as
di ferenciranih metod poulevanja, pril agojeni
podr ol ji m, dosegemo dobhuéed, temaudb wdne moe zu lotpait
pozitivno vplivald] na ulen|levo usvajanje zna
proces socializacije, ki ga |l ahko ulenec razv
v razredu.

Spozmnj a predstavljena v prispevku, so | ahko
strokovne pomol i proi obli kovanju pedagogkega
ul enca tako pri morebitnem ponoazredeem gol anj u n
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Kratka predstavitev avtorja

MargaretGodecs e j e po kon| anem gtudiju pedagogi ke in socio
na OG Janka Kersnika Brdo kot i zv aj @ridéba dodaind ananjaena st r o k
podrolju dela z osebami S posebni mi potrebami, je dok:
Pedagogki fakul teti v Ljubljani. Pri svojem desou stre
prilagojeni individualnim potrebam ulencev.
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Kako motivirat. drugogol ce za

How to Motivate Second Year Pupildor Remote School Work

Simona Sirk

Osnovna ¢gola Primoga Trubarja Lagko
simona.sirk@oslasko.si

Povzetek

Motivacija je notranij.i proces, K i nas spodbuja Kk
Tor e|] bi l ahko rekl i, da motivacija v nas predst
rezultata. Da j eulteonjkal,j ud o zdnoa uvsspaekg nwelgiat el j . Jesel
ponovno golo na daljavo. V zaletku epidemije so
smo se znagl:@ v novih tegavah. Ledalajgi velo wvlernc
obral ali na ulitelje in spradgevali za nasvete, ka
predvsem na dvig motivacije za delo z drugogol ci
ulnih ur @& pralpdnkiackci ja Zoom al i pri samem ul nem
SO povezane z gibanjem in igro, Ki aktivno spodl
zatrdimo, da so ulenci svojengoloskgidelud nopr aelzjud
Kl jul ne: bgistkeadnj e, motivacija, razredni pouk, gol a

Abstract

Motivation is an internal process that encourages us towards an activity in order to reach a goal and satisfy
our needs. It could bgaid motivation is a driving force for realization of a desired result. Every teacher
knows it is the key to successful learning. The Autumn epidemic wave caused remote schooling once again.
At the start of the epidemic students were happy to do theiokeimrk. Then we encountered new
problems. More and more students started to lose their will to learn. Their parents worried and turned to
teachers for advice on how to motivate the kids at home. We will focus mainly on improving motivation in
second yeapupils. We would like to show activities we can apply using video conference tools (Zoom) or
teaching live in class. These activities use movement and play that actively encourages thought processes.
Our experience shows that students showed greater gogcieved better results in their school work.

Keywords:motivation, movement, primary school, remote classroom, Zoom
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1. Uvod

Letognje gol sko

| e 2020/ 21 nam je zopet p
tokratnem valu epidemije smosgd i t e |
na

t o
ji bolje pripravili. Poskr
smo seznanil i ge 1. roditeljskem sestanku
politnicah so resnilno stekle vse depadogshi ,
odo doma, a kaj kmalu se je izkazal o, da

i h

o]

Y

u

e

b

o, razvo,j soci al odnosov, skratka nudi

rebujejo ge vel.i veoldjean.j aStianr Quis npear j saon j zao x
a ulitelja. Za wu

le-t i pomagaj o pri ob

niso kompetenni z a u!itelj

snov. Ul na sanloiv ozsae nsl

celotna drugina. Najve

otrok za ¢gol sko del o.

n

k

s gn i zobragevanje otrok

I Ijlvem del u rasti ot r ok
o del o in nitd. ne vedo

eedennn ka j e vlasih tegko
| ]

a t e g a\paje bil&kmotivisagostj e p c

e
t
v

2. Motivacija

|l zraz motivacija izhaja 1z glagola premikat
poi menovanje je tudi, kar nas spravi h kaki d
energijo za njeno izvajanje in kar nam jo por
stanj e, K i vzbuj a, usmerja in ohranja neko Vi
aktivnost, ki je usmerjeno v zadovoljevanje potreb in dosegahgv.cKadar tega stanja ne
zadovol ji mo, potem v nas povzrold.i fiziologko
| enci, ki so motivirani za delo, jih takrat
|l enci h ni ro,datkrat ypaa kot pjawd Kristanc (804.3), je potrebno poiskati tiste stvari,

i jih radi polnejo in jih zanimajo ter vesel

X Cc C

3. Vi deo sirZeomanj a

|l iteljicam in wuliteljem za iz
: da naj ul i telji skrbijo za
cialnih stikov me eémijas e ningeli . V
oom¢ srelanja za ohranjanje s
, d to ne bo dovolj, saj |J e motiva
i ulitelji ogenos ppancelljio spreomarta mav i M
rogramov. Posnetek se je nalogil v skupen d
tedenska srelanja preko video povezave ni za
prigovarjanja star e v . Za uspegno ulenje je potreben gol
gol i . Da je potrebno tudi doma postaviti ur n
starge. Prav tam omenja, da mo ikaStegntnareditpastaldnu p a |
razpored in se ga tudi dr gita. Vse to pa | e
dve uri. V nasprotnem primeru se ne zna uliti
da bi se | otliil suvliennjna,k er,ajbeargvi c e, k aj pospr a
S podobnimi tegavami so se srelevali tudi nag
sko del o razvlele | ez cekupalssmamoraksopitij e p
k
t

ST NCT <™

ge kor a bli¢gje. Dogovorild@ smo se za -kratni k,

edensko, saj so ulenci takrat bolj sp
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cilj je bil, da pridobimo tolikee ner gi je i n zagona, da bo nage ul
in ulinkovitejge. Vsekakor je ostalo nekaj S
veseljem in dosti hitreje.

4. Kako narediti zabaven in ulljiv eZoomg?

Naga eZoom¢ zal @&l saezj rutinskim jutranjim poz

nagega tel esa, katerega uporabljamo tudi V g«
gradivo, ki se je delilo na skupnem zaslonu. Gradiva so vsebovala dejavnosti za usvagnje nov
ul ne snovi al i ponovitev snovi. Motivacijo
Odgovore smo prikazovali z vhaprej dogovorjenimi gibi, saj gibalna aktivnost vpliva na otrokov
kognitivni oziroma intelektualmi azvoj . Zur | daad{(d2@a@8) | perpawaktii v
k uspegnejgemu regevanju matematil|l nih proble
poj mov ter otrokovi vel ji gi bal ni ulinkovito
socialnim stikom.
Ul enci i mb] ot elakoda se igrajo, toda z njinh
mogganske celice. O vplivu gibanja na ulenje
otrok postane bolj dojemljiv za ul ebwgnetinve gol
nadzor nad samim seboj, zmanjga se strah, raz
ne spodbujajo samo motorilne sposobnost.i i n s
intelektualnemu in socialnemu razvoju otroka.
Kose zavedamo, kako velik vpliv ima gibanje
boljgih ulnih rezultatov, postane ulenje vel
nezavedni ravni I n pri tem uginveasjtoi. |M ns woejle gt
zabavnih iger, a hkrati vse VvV povezavi z ul
mat emati ke, sl ovengline, spoznavanja okol ja i
4.1 Matematika
Pri weometrjjskih teless mo s e naj pr ej naul i1l njihova
ulencem del jen zaslon, kjer so bile slilice p
gib za kocko. Na sliki 2 je prikazan gib za val,.

Slikal: Prikaz kocke z rokami Slika2: Prikaz giba telesa
Pri dJdlr@mawne, krive, sklenjene, nesklenjene,
prostoru kotv o j a ki ; za krive | rte smo se gibali k o1
premi kal.i kot pogkodovan vojak; za sklenjene
smo z r okami pokazal. ravno | rtenoNdr rdgloi.ki 4
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Slika3: Prikaz ravne | rt eSlka4 t €re k@am neskl enjene |

Za ponovitev velikostnih odnosov |pokagaliV ul e
kakgnem velikostnem odnosu sta dve gtevili |
smo se prijeli za glavo; za znak eje enakog¢ s
odnos, da je gtevilo 15 manjge od gtevila 19.
Pokazi kaj je >.<, = P w
&

Slika5s: Prikaz velikostnega odnosa med gt e\
Priurejanju gtejvel biploavesakewmtti dana Jgtevil ka,
veli kost gtevil a.
42Sl ovenglina
Privel i ki szmd egmdlcugal i poved, nato smo jo po
mal o zaletnico. Za veliko zaletnico smo skl en
ob bok in nogi rahl o pokr | il i. Na szlailkeit n6 cjo

sklenemo roke nad glavo.

KUZA PIKI JE NASEL KOST.

Slika6: Prikaz povedi z gibom

Lr ksemo pisali s prstom po zraku in skugali wug
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Pri besedah z nasprotnim pomenons mo posl ugal.i b e prigadad njenn nat

nasprotni pomen.

Pripredlogih( pred, za, nad, pod, na med, pri) smo

(npr. postavi se pod mizo, stopi pred stol, n
Pri Kklod njkw (mMag,v ¢lesaenako) smo videld: dve sl
se s povedjo strinjali, smo naredil:| 2 poskok
|l evem krogniku je vel jabol k kot na dstigjaiem) .
in naredili obrat.
Slika7: Prikaz, koliko je | esa
4.3 Spoznavanje okolja
Pri ulendonemastmokaé¢iprelevili v planet Zeml
Mi kot Zemlja smo se ves | as vrteld V naspr of
proti Soncu (ralwunalniku) smo mahali, scaj | e
smo nakazali spanje, saj i mamo takrat na Zeml
Slika8: Prikaz dneva in noli
Naj pr ej smo se naul i lvremenskeizmken dogavdrienimii gibi. p o k a
Ul encem j e Db Ikjdeerl jseon bzialsel osnf i | i ce vremena. Z:
je razvidno iz slike 9; za oOoblalno vreme smo
smo nakazal.] S prsti padanj e degj a, raljemrin j e r
zapiranjem dl ani nakazoval. snegi nke; Zza nev
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megl eno smo postavildi dl ani Zz razprtimi pr st
bok z drugo pa smo nakazali sonce.

Slika9: Prikaz sonl| nega Skkal®fPreinkhaz de deo®wnega vremena

Priagregatnemu stanjuvodd t r do, tekol e, plinasto) smo gl
Zatrdnostag s mo bi | i kip; za teko|le stanje smo z
stanje smo z iztegnjeni mi plavikoatinpredmetavisraaz s& | | ré
dogovorili, da | e predmet pl ava, pot ense nakac
primemo za nos in se potopimo o0z. polepnemo.
gibom. Na sliki 12 smo pokazali, da predmet na vodi plava.
Slikall: Prikaz agregatnega stanja vode SlikaPrikaz plovnosti

44Angl eglina

Pri ul enju anglegkih izrazov za zimska obl al
bundo. Oblalili smBUTeON!| edlel @lai s1 alganPUZr @QEF
obl alil a. Na sl i ki 13 smo prikazal:] ePut on vy

Slikal3: Prikaz oblalenja zimskih obl al
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4.5 Kratke ZOOMove IGRE za motivacijo in koncentracijo

V ulne ure pa smo vpletli tudi nekaj krat kit
razlilnimi izzivi smo se |otili nalog in s te

BARVNIDETEKTIVi v 20. sekundah s mo amormraleil egahiadii pc

LRKUJrkovali smo besedo

IZKLOPI'INPOVEJinekdo i zmed ul encev je izklopil ZVo
ostali smo morali besedo uganiti

SADE@red zasl on smo moral. pokazati en sadeg
TELOVADIMV T o0odgli komalnwico in tam naredil.] dol o
poskoke)

ZADI HAJ SV EddprliZisRAsKoja vhodna vrata irkBat globoko vdihnili in izdihnili
OBJEMipoi skali smo nekoga v higi I n ga objeli
WORDWALLiT s pomoljo aplikaci ] el ktWDIR RpiEAd de nasnme z a \
dol ol ena aktivnost (npr. pove,j sogol cu nekaj
besedo tiho ¢é)

BUMivi del i smo slilico in ob njej nagteval. n
bombo, kijeod gt eval a | as

RI GI | NT NIGANOG del jene bele table na zasl onu
ugotoviti, kaj rige

VRZIKOCKOiz metanjem interaktivne kocke smo za d
izziv
Na sliki 14 so prikazang por t ne akti vnost. za dol ol eno gt

pri kazano, kakgen obraz smo mor al. nari sat.i
pokrajino smo morali narisati v 6. metih kocke.

(S NARISI POKRAJINO

VRZI KOCKO IN MIGAJ NARI3I OBRAZ e ey
N BN B
B sccivocninon. s e DOREEE
L] () o0 O —n -_
Teci na mestu. N — mer { FED
2 [P IhAR= - =
| e MM
Dotakni se prstov na nogi. . ( Aa el —_M
\/ | P X . = o
m 4-krat poskoci. -l (oo =y | £ [ » 2
/ . A .\ii\‘y isaie | M‘n Q 4f‘f% {}’)Z;\ﬁ& Al
Naredi 5 pocepov. O (|9 — | 7| ®
m Sead & A N - %9939
m Zavrti se. 3] C e e B e ‘}'Q‘\l-'.) foyra

Slikal4 Gportne akt i U5nRisanjeiobraza skackokStits: Risafje pokragine s kocko
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5.Zakl jul ek

Vsi se zavedamo, da pouk na daljavo ni primerljivs prgvimu k om v gol i . Ul en
social ni I n pristen stik z uliteljem in s ¢
tehnol ogija. Vsi se trudimo po najboljgih mol
dal javo | i mbamlkjovprtioj.az rKd jiurb wlsiem trudu se poj
V |l asu jesenske epidemije smo jo skugal:@ d
dopol danskem | asu. Zastavili smo si urni k in
smospdbudil i mogganske celice k razmigljanju |
procesov. K ohranjanju pozornosti so pripomogle tudi kratke Zoome i gr e, K i SO
sprostitev. Za potrditev ul i nkiovwoivt esg as tdrealnai, ss
so veseli, da so se |l ahko razbremenili in spo
in iskrice v oleh ulencev pa povedo, da s mo

| eprav preko medijskih kanal ov.
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SIMONASIRK j e profesorica razrednega pouka na Osnovni go
gtevilne projekte, gol ske dejavnosti in je mentorica r
svoje najmlajge uylidrang avkInj wll ejng av eslkiokd i gr o.
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Ulinkovit pouk mal o druga

Effective Teaching a bitDifferentely

Vesna Obrez

OG Primoga Trubarja Lagko
ovesn&gmail.com

Povzetek

Ul i t el $vojemdau npnehino trudimo za dobro motiviranost otrok, saj se zavedamo,-tia je le
kljulna za produktiven ulni proces. Da vnagamo s
in jo vnagamo v pouk, poziti v Worispeyku jé preastaaljano,u | e n| ¢
kako z uporabo sodobne tehnologije ulence 4. r
naravosl ovj e i n tehni k a, |l i kovna umet nost . | z
predmete, so predstavljene teme o drienc i j i | l ovegkem telesu ter obl
ul enci wuporabili pametni telefon in pametno uro,
Motivacija je bila zagotovljena, s tem pa posl ed

K1 j ul n emobvac§aephraetni telefon, pametna ura, pouk na prostem, sodobna tehnologija,
ulinkovit pouk.

Abstract

Teachers are constantly striving for good motivation of children, because we are aware that it is crucial

for a productive learning process. Toake changes in curriculum, follow the development of
information technology and introduce it into the
The article presents how to use modern technology to inspire 4th grade pupils in classe®tyf:

science and technology, fine arts. Topics such as orientation, the human body and shaping on the surface
are presented. In doing so, pupils used a smartphone and a smartwatch, activities were carried outdoors,
outside the classroom. Motivation wa®vided, and consequently also efficiency.

Keywords:effective lessonsnodern technology, motivation, outdoor lessons, smartphone, smart
watch.

1. Uvod

Ulinkovito nalrtovanje in izvajanje ulnega
Tipasa odvi sni od same strokovnost. ul i telja,
poul evanj a. V. ulnem procesu je treba =zagoto
znanj ter veglin ulencev. Poudar eugorabljenjih b i b
sodobni h wulnniulh i skoat egi jmeelt ode del a, razlilor

upogtevanje razvojneh umognhesvamj w|iemdievi dual
i n razumevanju ulnih vsebjienmo Uz idiell @ mansie, vks:
naj bolje motivirati za del o, da bodo pri t el
sodobni drughbi negteto razlilnih mognosti,
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Sodobna tehnologija je postala nepagtej i v del tudi v i zobr age
vkl julevanjem najrazlilnejgih naprav in tehn
V prispevku so prikazani nal ini, kako | ahko
t ako, da upiovabdi giazplon® gt ¢ hnol ogi j o, K i nas
nagem kor aku.

2. Motivacija

Pri pouku je motivacija kljulna za ul ni pro
moti virani na razl i |mrei Inmadjionez wlagnjleem tiarkipr
zakljulka ulnih nalog ali ciljev. Uspegna mo
I mamo ulitelji vpli v, na druge ne. Za uspeh
ampak tudi, da smo priprgehi usmerjati svojo energijo v doseganje zastavljenih, tudi
zahtevnejgih ul ni h ciljev I n pri tem wvztra
motivacijo delijo na notranjo in zunanjo. Notranjo predstavljajo izzivi, radovednost, interes,
samostojnosmeodvi sno odl ol anje za akcij o, notranj
pa zaznamujejo |im lagje delo, dobre ocene,
zunanji kriteri-Pogapeighos?2018 Maimétedcievent st a
dejavnost. med seboj prepl eteni oziroma vpl.i
notranj.i al i zunanij i motivaciji. Vsekakor e
Tudi ul enci s o sHozname skupineelbeonjc erva zzl irlanzil.i | ni mi
vzorci: ulno tekmovalni ul enci , ulno aktivn
nemotivirani wulenci (Jurigevil, 2012, str. 56
s katerim mol md ewml| imod mv arca j wl. e Zagotavl ja ga

3. Ulinkovito ulenje in pouk na prostem

O ulinkovitem ulenju govorimo takrat, kadar
samostojno razmiglija i n rzanzansjkeujpeaqgv edzau jsee zul(
okoliglinami, da je nagnjen k dialogu v skupi
in oblikuje. Takega ulenca na drugi strani S
dopugla samostogheoankei ullencaraznmor abl ja soc
zgol j frontalne ter formal ne, spodbuja k po:
givlijenjskimi situacijami, vzgaja vsegivljen
prisostvyy ej o k wulinkovitemu ul enju. Pomembna | e
sodobno tehnologijo ter il zbira neklasilnih
nenehno i zpopol njevanje in i zobragevanj e, N

sdel oval ne kulture ter razvijanje osebnostne
v ulinkovito ulenje.

Tudi pouk na prostem prinaga ulinkovito ul e
Znanje, ki ga otrok dobi z lastnim odkrivanjem,z i skovanjem ali opazova
trajajole pridobljeno znanje oziroma vedenj e
Skribe Dimec (2014) med drugim pravi, da p
pozitivno i zkugnjayVdupgoevnejlea, nsoatmovzaacvie sot,, ni zbo
razredu, omogol| a soci al ni razvoj, spodbuj a

medpredmetno povezovanje.

198



4. Sodobni pristopi poul evanj a

Sodobno poul evanje zahteva ul nal nper oocbelsi,k ev d
ot tiste kl asi | ne, znotr aj ul il nice. Me d
nf ormacijskih komuni kaci jskih tehnol ogi j

nf or maci j ami i n znanj em, morudjimktovkd oulupmge
ehnol ogi j o. Uvedba I KT ima nasl ednje pomemb

-, — = =

-razvijanje spretnosti ul encev, ki so potre
-ulitelje spodbuja k spremembi irnalina ul enj
-za ulence zagotavlja bogatejgo izkugnjo ul

Vemo, da so novodobni otroci izjemno naklonjeni k uporabi sodobne tehnologije in ko jo

smej o uporabljat.i med samim i zobtkeawgslal ni m
radovednosti, zavzetosti. Ul na ura postane t
spretni V poznavanju in uporabhbi di gitalnih
vkl julimo v sam ul ni pr otciewsno Nta itrm matlii wma csipjo

Tak nalin poulevanja pa pomeni drugo Vvlogo
do cilj a, do katerega pridejo ulenci s ami Z
uporabo informacijske tehnologije alipaizbee pouk i zven wulilnice, s
spremenjeno ulno okolje in po navadi se tak
Gl avni <cilj takega pouka je informacijska pi

4.1. Uporabapametnga t el ef ona pri uri drugbe v 4. razr ed

Ul ni nal rt dr
med posamezni k
uporabo informacijske e h n o
raziskoval ne i

razred osnovne gol e
I n naravnim okol jem
nci med drugimi spl

i jske spretnosti. U
vseh tematskih sk |l enci 4. razeveda se
| asu ulijo o prost s ki orientaci|ji in kart
sence, kompasa, ure, poznajo zemljevide in se znajo orientirat.

5 —0 ¢

I n ravno pri tej temi so se ulenci pRoei zkus
tem, ko smo v razredu dodobra obdel ali temo
pristop in nalin dela je ulencem takoj viil
odli|l no obvladajo sodobnortegolot¢c@dgi kD ha R
pametnega telefona. Sicer je na nagi gol i o
el ektronski h napr av me d poukom in organi zi
i zobrageval ne namene liah kodb udloevnoclij eunp our aubliijtoe |:
samo izvedbo aktivnosti, smo se z 4ioljenci p
razumevanje in uporaba pridobljenega znanja v konkretni situaciji. Poudarili smo, da so telefoni
namenjeni i zklijkualcn g eu Kormgphais apal del o pri p o
nekateri wulenci ¢ge imeli aktivirano na telef
navodila smo dorekl: v ulilnici, nato-pa | e
podmiugga Debro v Lagkem, l egi ob reki Savinj |
ul encem nudi bogato i1 zkustveno ul enje. Akt i
razdel jeni v 5 skupin, vsaka skudelo.Rradsagmo i mel
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il zvedbo ure, smo si z ulenci ogledal i del ov
ulnem | istu so moral. dopol ni-tgiol sal iDkedo rtog k on,e
vrisoval.i i n vpisov ailsmeri nebaang glavnihanisteahskifcstranéhe g i v
Najprej so se morali orientirati, vrisati vetrovnico, nato je sledilo delo.

Za tako obliko ulne ure so bili wulenci 1 2zj €
je bilo opazovati, kako so sodelovatied seboj, debatirali, se tudi zabavali, saj so lahko
uporabljali telefon pri pouku. Pri dol ol evan
i mel i, pokazal. so velik interes za del o. K ¢
kompasozv a vsakega ul enca, l ahko na tak nalin i
tudi dvignemo motivacijo na vVvigjo raven.
Primer ulnega I|lista, ki so ga ul enci regeva

4. 2. Uporaba pametne ure pri uri revoslovja in tehnike v 4. razredu

Pri predmetu naravoslovje in tehnika v 4. r
i zkustveno dogivljati na nalin, da del | as a
raziskujejo, merijoinpritemuporabjjac r azl i | ne pri pomol ke. Tudi

i nformacijske tehnol ogij e z medpredmetnim
i

vsebinskem sklopu Llovek ulijo, kako del uje
kot obvezni operativni cilj zai s an o, da zna ul enec meriti for
obravnavo snovi proi pouku so se naulili, da
Spoznali so tudi, da se ob povelani telesni
Ul enci so ptroeiszpkouzsnialnij e zven ul il nice, z upor
v razredu ima pametno uro, zato smo to izkoristili in jih uporabili za meritve telesnih aktivnosti.
Cilj ulne wure je bil, da si S pomolnho wure
obremenitvah. Te so bile: hoja na 600 metrov, hitra hoja na 600 metrov in tek na 60 metrov.

Ul enci so bili razdeljeni v skupine, vsaka s
uri. Med samo aktivnostjo so si jih izmenjali tako, da je vidakeun e c opr avi | SV O]
Dobi | i so tudi razpredelnico omenjenih dejav
| asu so opravili aktivnost in kakgen je bil
gol skem i gri gl ujalaopa je okolinb@ miouk Nd podiagi |lastrihrmeritev, so
ugotovi |l i, da se z veljo telesno obremenitvi
proi dal j trajajolih aktivnostih (tek na 60C
intenzm e | g i dejavnost. (tek na 60 m). l zhodi gl €
utrip v mirovanju. Pri mer ul nega Ilista je v
udarcev na minut o. Naj vigji sad0thvm in siderrlb5p | e

udarcev na minuto, p rtéku ma &Qmi, pateebihizmenen etrjpd40 dej «
udarcev na minuto.
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NIT - Meritve srénega utripa

mirovanje hoja 600m hitra hoja 600m

tek 60m

] / ‘

\siém UTRIP g/ﬂ 42 8 /\B 5 / #O 1

(na min) & O | |
Slika 1: Primer ulnega I|ista meritve ¢

Z uporabo pametne ure pri vigowkwu nmertd wdglamwijs

Medpredmetno smo jo povezal. Z uro gporta, n
se je veselijo. Ulenci svoje dosegke radi pr
ure, so lahko tudi drug drugemu nekawgpbuj eval na moti vacija za d
nadgradnje dejavnost. b i bila, da ul enci nad
enega do dveh mesecev in tako morebiti i zbol

4. 3. Ura likovne umetnosti na prosteen tiporaba pametnih telefonov

Pri predmetu | ikovna umetnost ulenec razvi|j
vi zual nega prostora in se izrazi v preobl i ko
naline wustvarjanja ijn hj erodc@mrgta dodmdwnao st ia,s . k
med drugim navedeno, da pri l' i kovnem i zragan
di gitalno tehnol ogijo i n da posnamej o di gi
svetlostnimi vrednostmi.

Cilj |l i kovne naloge je bil, da ul enci na |
kompozicijo iz naravnih material ov. Dej avnos
sonl en spomladanski dan. V okol i dhizkagigtili e i ma
takrat, ko so bil:i ge nepokogeni, torej pr ek
del o so ul enci dobili v wulilnici: iz mater.i ¢
drevesi, grmovji, ustvarijo neko kompozicijo naa v n i podl agi . O nalinu
bil i ul enci ge predhodno obvegleni, S podol
Potrebovali so jih, da so z njimi posneli digitalne fotografije svojih likovnih kompozicij. Te so
kasneje s pombéjypjiorodrgjalig na razlilne na
ogledali ge digitalno razstavo nastalih foto
fotografijo z raznimi filtri preoblikovali v nove fotografije.

Ta oblika izyvedlbel alzea wience zelo sprogl
ustvarjal na. Zdrugi l i smo Vvel pozitivnih deé
povezovanj e, visoko motivacij o, razvijanje
interakcijeinsodelval no ul enj e. Pa ge zdravju je kori
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Slika 2: lzdel ki wulencev pri wuri | ikovne umetnos

5. Zakl!l jul ek

V sodobnem | asu, |l asu v katerem se vse t a
informacijsko komunikacijska tehnologija, smo se ljudj&praj da, primorani prilagajati
takemu napredku. ulitel]j, K i gel i izvajati u
mal o i zstopa od tradicionalnega poul evanja Vv
posl uguje drugdaldelha.obTa kpameme,t oda ul ni pro
da pri tem uporablja razlilne sodobne napr
sodobnega | asa. Uporaba pametnega telefona i
prostem,sejepekz al a kot zel o pozitivna izkugnja pr.i
otrok bistveno vigja kot pri kl asi | nemu pou
di nami | en, i novativen in kar je najpaknembnej
zagotavlja trajnostno znanje, pridobljeno na

Sodobna izvedba pouka v razred prinaga sveg
vedno iskano in dobrodogl o. Raznoli k in atiyv
ul ePec i aktivnem pouku v inovativnem ul nem ok
in dosega napredek, da ima sam mognost sprej
oblutek pripadnosti in povezanostivaz drugi mi
notranja motivacija, saj ga vaja pritegne do
ocene ali drugih nagrad (Gitnik, 2016, str

Ul enci imajo veliko ¢geljo, da njihov ulitel
v prihodnost potreba po prilagajnju moderni ziran
generacija otrok in mladstnikov tako rekol
i zjemno blizu, zelo so naklonjeni k ugtor abi
tega je, da |l ahko ulitelj tovrstno zani manj e
pouka. Seveda po razumni presoji. Predstavljene oblike in metode dela v prispevku so obrodile
dobre i zkugnje in vsekakorliinsmadgrajaevdl, sdjjemeinv pr i
mognosti, ki jih ponuja novodobna drugba, iz
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Od proizvodnje do prodaje

From Production to Sales

| vana Cigl il

Gimnazija in srednja gola Kolevje, S
ivanka.ciglic@gssk.si

Povzetek

V prispevku je predstavljen praktilni nalin pou
izvajamo ge 10 Il et. Avtentilni pouk podjetni gtve
dijakom nigjih letnikovveankopopdme] i mobobkp s8reaml
DDV, dobilek. Zamisel, da naredimo izdelek, ga ¢
s katero dijaki dobijo predstavo, kako Il astno id
Pkazal o se | e, da je praktilmni pouk prijeten in
Ssnovi pri vseh strokovnih predmetih v vseh | etn
poul evanja ter didaktilnihppedsméeobopov poéul ene&oj ep,
razumevanje, formativno spremljanje) ima za posl
ulenja dijakov. Naulili smo se razlikovati krite
delovni zvezekUgot ovi |l i smo, da so dijaki sposobni pren
Kl'julnef besmmadievno spremljanje, medpredmetno pou
trgigle, timsko poulevanje, ulenje za razumevanj
Abstract

This article describes a practical example of teaching the subject of entrepreneurship at a secondary
school of eonomics, which has been carried out for a decade. An authentic approach in entrepreneurship
classes presents economy to junior students in a way that they better understand the basic concepts such
as expenses, material, income, VAT, and profit. The ideeette a product, position and sell it on the

market has become a unique project through which students grasp how, based on marketing activities,
the product is launched. Throughout the entire process, the students are guided by a workbook designed
specifcally for this project. It turned out that this practical approach is pleasant and useful since it
enables students to link up theoretical and practical teaching contents of all technical modules in all
years of studies. Training and getting to know wasiteaching methods and didactic approaches (team
teaching, crossurricular teaching, backwards design, formative assessment) improve the quality of
teaching and the studentsdé | earning. I n the proc
marking criteria. This enables them to transfer their knowledge to new situations more easily.

Key words backwards desigr{Understanding by Design)rosscurricular teaching, formative
assessment, product launch, team teaching.

1. Uvod

Pri pouku podjetnigtva obravnavamo razlilne
viednotenje poslovnih zamisli, podjetni gki
strategija trgenja itd. Kl asi | etipin gblikavdnje o bs e g
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idejnega poslovnega nalrta. Ker je ulitel] a
pouk in motiviral dijake. Da smo podjetnigtyv
slul ajno Za to jer&kjrgaogodoepgad 20 19Dt amMe klkaoIsd v
ogromno sliv in me je spragevala, kaj z njim
I n akcija je stekl a. Kar pri me n i doma so di
kozawvl)k Mar mel ado smo uskladi gl il:/ v gol i i
prodajo med glavnim odmorom. Prodali smo vsoa
za promocijske namene. Tedaj sem opazpval a
premaknilo. eTo je to. lzkugnja prinese vel
nagi gol i kuhamo in prodajamo mar mel ado.
Namen prispevka je predstavitdi razvo,j pou
programa i n donsjeug kien pulie npouul| eNaaj pr amskegamo u | i
poul evanmedpredmetnega povezovanj a, nat o s mc
po metodi Granta in Mc TigheaizZDAU| enj e za razumevanjec¢c al.
Desi.Netoglagovoricy zvr at nem nalrtovanju pouka in pr
razmi gl janje. Omogol a, da dij aki razumej o €
prenagati znanje, razumevanje na nove situac
g e ement ih orodjiformativhega spremljanja in vrednotenja znanja, ki je pomembno za

il zbol jganje strategije ul enja in poul evanj
odgovornost wulencev za | astno ulenje, kakor
2. Avtentilni pouk

Na zaletku golanja velina dijakov, zlasti t
mal o al i celo ni|l o pojmih ekonomi|j a, strogl
di j aki v Vvigjih letnikih, abk@a makatzedreil k@e i Wne
odhodka. Ulitelju se zdijo ekonomski izrazi
vel ponovitev in konkretnih prikazov. Sli ga
pripovedovati: e Kod bseenmi  bgiollai , v ssmoe drngjliu n@ard a
ralunali, po dveh mesecih pa je |l e nek sogol
sem se zavedal a, da bodo dijaki razumel i str
pojme spoznalivavtet i | ni h si tuacij ah.

Di j aki so vsako |l eto navdugeni nad kuhanj e
praktilnim pouku v goli. Prvo |l eto so se nau
prepoznaval. strogke, rjail umaal g e pseaagt awinlois niozs
je potekalo s frontalno razl ago, nat o pa s
i zpol nijo vse nal oge Naul il SO se napisati
Opremili so prodajniprassor , i n prodajali marmel ado dijako
zadr gek. Ko je bilo potrebno izstaviti ral un
so, da bo ulitel] preveri.l pravilnost raluno
Dijaki so bili ocenjeni za pravilno izponj ene | i stine (del ovni na

Ocenjeni so bili tudi za prizadevnost pri delu. Da stvari tudi razumejo, je bila zgolj presoja,
razbrana iz njihovih pisnih izdelkov in z njihovih obrazov.
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2.1 Timsko poul evanje

Naslednje | eto smo v gol. zaleli spodbujati
Projekt se je nadaljeval s skupinskim del om.
predmetni h uliteljev. Timsko deha,je obhbekap
28 uliteljev, ki namerava dosel i iste cilje.

ay nalrtovanje (koraki, cilji, vegline, u

b) izvajanje (navodila, opazovanje, spodbujanje, pojasnila, pohvala) in
c) evalvacija.

Pripravildi s mo edena Imedpredmetninp povezowakjamn v katérem dijak
razvija podjetnigke sposobnosti i n spretnos
nalrtuje in izvaja proizvodnjo in trgenjske
usvojimetodedoo| anj a kakovost.i izdel kov, se zave ¢p
I ol i proizvodne in splogne strogke. KIljulna
vl oge in odgovornost.i prevzemamo Vv tiimu? Ka
pomol ? Kdaj in kje se bomo srelevali? Kako s
Sodel oval. so ulitelji, K i ulijo strokovne
POS = poslovanje podijetij, INF = informatika, KPB = kemija in poznavanjeablagM =

|l i kovna wumetnost, SLO = slovenglina, GLA =
ekonomi ka poslovanja), MK (= materialno knji
SG je obravnaval sestavine kupoprod®pne poc
je pokril vsebine trgenja, SLO pisma sponzot

nalepk, izdelavo promocijskega spota, LUM dizajn nalepke in oblikovanje izdelka, GLA izbor
glasbe za spot, KPB ugotavljanje vsebnosti sestavin izdelka, deldaiadglka in EP

kal kul acijo cen in strogkov, prag kritja str
Z dijaki SMoO najprej na kmetiji v Koprivnil
Lrmognjice. Tam so skuhal i omeaaizoearmaaibde (dikal i k a
5), uskl adi gl il izdel ke (slika 4), i zbralii
rekl amni spot , nekatere dejavnosti pa so nad
|  anke i n i zv kcdzdegustaeijp mau glavdira gdmardm, nato so marmelado
prodajali na kolevski mestni trgnici (slika
nabrali domale slive. (




'L\\a‘m\cé\?

Slika ; Rol no obli kovane nalepke. (Vir: | aster
Tabelalpri kazuje del ovni okvir, K i ponazarj a
i zdel ka. Dejavnosti so potekale po skupinah.
dololila vodjo; ta je prejel poaijl iominol Imamio, z
je tudi ocenjeval. Skupine so krogile po dej]
pridobitev znanja in izkudgnej. Kako in v kol
eval valviral:i vsak JVeolgenro.stV spaok edliajtak jkeaj i me
kakgne tegave je imel, kaj mu je bilo posebe
sogolca iz svoje skupine ali povedal mnenj e
in podal oceno skupie . Ulitelj je podal povzetek cel od
pohvale posameznikom. Dijaki so vsem tudi zaploskali. Na koncu dneva je vsak dijak prejel
simbolilno daril ce, K i so nam jih podaril:@ [
bi | i dijaki pol ni energije in zagnanosti, ta

Bili so ponosni, da jim zaupamo, da so lahko samostojni pri delu in znajo biti odgovorni.

Tabela 1: Aktivhosti poukiaorganizator

FAZA Dejavnosti pri Dokument MPP
Ustanovitev podjetja 9 izbira imena podjetja 1 delnica SG
f nalrt organi 1 del ni gk alEP
) f nalrt bilanc f bilanca stanja i POD
e uspeha bilanca uspeha | INF
> 1 financiranje 1 sponzorska pismg POS
1 zasnova izdelkovi ideja
(risba, oblikovanije)
PRIPRAVA 1 zasnova izdelkovi ideja M skice izdelka POD
PROIZVODNJE (risba, oblikovanje) f delovni nalog POS
PROIZVODNJA 1 recept f delovni  nalog| POS
v 1 evidenca surovin evidenca POD
w 1 las izdel ave materi al
m koliline
Q |SKLADIGLEN 9§ popis kol il T skladigl|EP
- izdelkov prejemnica
9 kontrola kvalitete 1 deklaracija
9 izdelava deklaracije
1 kemijska analiza sestavin
KALKULACIJA T dol olitev st f kalkulacijski list | EP
= izdelka INF
E)J T dol olitev pr
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BLAGOVNA 1 izdelava nalepke 1 nalepka SG
g ZNAMKA i 1 reklamno komuniciranje 1 zgibanka POS
O | SLOGAN | lanek za |& 9T |1lanek INF
% medije LUM
O | REKLAMA  izdelava reklamnega spota GLA
% SLO
m 1 poslovni dokumenti 1 ponudba POS
Z_ f izralun DDV f ralun SG
<5 PRODAJA f vezana knjigl 91 pogodba INF
oa
x
o
3 PRIHODKI f konlnabilanc 1 bilanca stanja EP
- STROGKI P F bilanca uspeha 1 bilanca uspeha
- T bilanca denarnih
N POPLALILO tokov
< DELNIC
N | DIVIDENDE

Slika 5: Ugotavljanje vsebnosti sestavin v marmeladi. (Vir: lasten.)
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Slika 6: Prodaj a na Sltka @ nzdelava plakataiza prodaja sat e n . )
trgnici. (Vir: lasten.)

22UbDieUnder st Baedi gggemy e za razumevanje

Leta 2015 smo po obragevanju v goli razvi
UbD. Osrednj i ci | j UbD je pri dijakih dosel
ideje¢ in so v pmagasu alhamj &,z maguimeyraeaj e n
Proj ekt eO0d proizvodnje do prodajec¢c ni vel

ampak se spremeni v veli ko idejo, ki osmi gl
povegej o oi nvsreazpuwomerjebne aktivnosti . Vel i ka
potrebno narediti, da bo kupec kupil nag iz
se zastavi dijakom na zaletku, nato pa ge n
in ocenijo svoj napredek v razumevanju in znanju.

[
d
e

UbD ima trifazni mod el nalrtovanja, ki pot e

T Vv 1. fazi ulitel] razmi sl o prilakovanil
gelimo doseli; do k at graikh ;s k@azmreamj bnajt viei
raziskovali; katera znanja in spretnosti bodo pridobili).

T Vv 2. fazi ul i tel] razmisl i, s |im bodo d
razumevanje (dololimo avtent i | otenjevargal o g o ;
razmislimo ge o drugih dokazilih znanja
poukom in pisno ocenjevanije).

iV 3. fazi uliteljzapi ge dhoaudie vparnjjiah dveh f

Seveda pa naj ne bi bil pouk pri nekem predmetuv delatv eden na ta nal i n.
|l e tako vsebino oziroma vsebinski sklop, ki
bl ok ure ali vel. V nagem primeru gre za pol

ge mesece Vv goéi ¢pei koelddai B prekdstavitvijo
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obsegnega nalrtovanja pri podjetnigtvu smo s
podjetnigtva ga znal. prenest.i nekol V SVOj
katerem bod zaposleni.

O katerih dosegki h smo najprej razmi sl il i ?
Najprej je potrebno dol ol iti transferni ci |
surovin in embalage, narediti izdelek, dol ol
za trg in pridobljeno znanje uporabiti v realni situadijidejanski prodaji. Pri tem naj bi

razumeljlz akaj to polnejo, kaj bo dodana vrednost
ta i zdelek. Pouk se zal ne 1z jaikisimajoemostaunegay pr a g
epravilnega odgovorac¢ in so namenjena razi sk
kot ov. Dijakom se bistvena vpraganja zastavi

vpraganja poleg ge plielja osMeendeelnaee:ga gl avnega

Katere vrste marmelade so na razpolago v trgovinah?

T Koli ko sadnega delega vsebujejo?
i Zakaj so cene tako razlilne?
T Kako se dololi vsebnost sladkorja v mar me

Katera marmelada je zdrava?
T Kdo kupuje marmelado?

Razmisliti je bilo potrebnodioznanju in veglinah ter sposo

ul nega nalrta. Pri tem ulenju naj b i di j aki

poznal. sestavine al kul aci je ceneysebnoatiz| i | ne
[

k
sestavin v mar mel ad
konl nemu kupcu.

; pi sanja ralunov z DDV

Kako bomo vedeli, da dijaki razumejo?

Za razumevanje je potrebno ¢ge ob zaletku 1
naloga, med potekomhao ge/ pouka pa so pomembna ge kraj g

tudi natanlna navodila za izvedbo in kriter:i
del ovnem zvezku, ki ga sestavi ulitetza al i
ul enje; vsebuje zapisan cilj, naloge, bistve
za izvedbo, kriterije ocenjevanja in na konc
Dijakova naloga je , da v vl ogi kpkaldlpret ni k a,
prodajalec in oglagevalec, ugotovi, kol i ko a
kvaliteten v taki meri, da bo zadovoljil pot:
proda dol ol eno kol ipdsiavnonovo sitpacijo, da jensarmh kupec v nekdl a s €
vel ji trgovini z veliko vrstami mar mel ade il
zakaj. Kaj bo odlolilno: cena, kvaliteta, di
Kriterije ocenjevahjaeljaphkamdolOocknavseaek | a
predmet u, |l ahko pa pri vel predmeti h. Ulite
odragala zgol | kvalitete izvedene nal oge; p G
V zadnjem letu smoimelizacelotnopr avl j eno avtentil|l no del o s t
Ocena se dololi po |l estvici ocenjevanja, ki

1. Delo je v celoti kvalitetno opravljeno z vsemi zahtevanimi nalogami in v zastavljenem
roku; dijak si delazelo dobro organizira in konstruktivno sodeluje v timu; k nalogam
pristopi odgovorno.

2. Del ovni zvezek jJje v cel ot ii preegaeja dijakkks e b uj
nalogam pristopa odgovorno.
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3. Sodeluje pri urejanju prodajnega prostora; uporabljailp@komunikacijo v dejanski

prodaji na trgnici v Kol evju, kjer je pr.
ral un.
Pri pouku so izkazana ge krajga dokazila zr
poznavanje in razumevamj]lenpansanpD®dVr alfluwgov dtr L

so lahko pri svojih predmetih preverjali razumevanje svojega dela snovi. Potekale pa so tudi
vmesne evalvacije v obliki pogovorov na koncu dneva. Na koncu pa je sledila pisna refleksija,
s katero so dijakiazmislili o svojem napredku oziroma usvojenem znanju.

Kako smo naredili wulni nalrt ?

Na podl agi prejgnjih dveh razmislekov smo v
1. Di j aki odgovorijo na bistvena vpraganj a.
2. Dijaki s pomoljo pmri me@roazwn ay odelrewmodmng vee P

stanja ter uspeha.

3. Dijaki spoznajo delovni nalog za proizvodnjo.

4. Dijaki ralunajo kalkulacijo |l astne cene i
5. Di jaki spoznajo vrste strogkov.

6. Dijaki ralunajo prag donosnosti

7. Dijakisppoznaj o sestavine raluna in vezano Kknj
8. Dijaki na podlagi ge znanih sestavin sest
9. Dijak spoznajo pomen blagovne znamke.

10.Di jaki po navodilih izberejo i me mar mel ad

zaTV-reklamo.
11.Dijaki po navodilih izdelajo scenarij za reklamni spot.
12.Di j akii izdel ajo konl| ni izdel ek. Opremiijo
13.Di j aki ponovno odgovorijo na bistvena Vi
prvotnimi odgovorin vrednotijo lasten napredek.

2.3 Formativno spremljanje

Za nalrtno in zavestno spodbujanje ul enja
didaktilni pristop, tj. model formativnega s
z nekateri mi orodj i za i zvedbo f portrehafazahv ne g a
Najprej izberemo cilje iz | etnega ulnega nal

nat o napi gemo namene ulenja (kaj bomo ul il i,
soobl i kujemo Kkriter.i |idokazila meefeksies Pomembrdneedhv i di r
dijaki dobivajo povratne informacijé?ri formativnem spremljanju je podobno kot pri UbD

pouk naravnan tako, da ulitel] pouk predhodr
|l im bolj samostojrnaoz,i skauj epoakpiosmiavl jaj o vg
drugega, wulitelj pa ima bolj vlIogo mentorja
i nformacij a: ul enec jo dobi od ulitelja in

uvidi svojlastni napredek.

eFormativno spremljanje je 'most med ul enj

strategij:

l.razjasnitev, soudel egenost pri dol ol anju
za uspeh,

2. priprava takgni h deniayrosnoigoVt er p2nadb, ts
3.zagotavljanje povratnih informaci)|j (tudi
naprej,
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4. aktiviranje ulencev, da postanejo drug dr
5. aktiviranje ulencev za s aWdabh220L3apbwetan| e
po Holcar Brunauer, 2016, str. 7).

Pri formativnem spremljanju je poudarek na
tudi s strani dijaka. Pomembni so tudi dokazi, to so preverjanja, kontrolne naloge, izdelki,
refleksije. Za ve oblike dokazov moramo imeti izdelane kriterije. Dijaki naj se samovrednotijo

ali vrednotijo drug drugega. Ko poul ujemo na
o nau|l enem, tako dijaki kot wulitel jpomagag s amo
da bolje razumej o, kako bi l ahko ge i zbolj ge
ocenjuje. Gre | e za kakgno ulno vsebino ali
nalin. Seveda pa oceno | ahkpor ipmoedra pirni  uptreenveelrj]
z DDV dij aki drug drugemu kontrolirajo pravi
in igrajo vliogo ulitelja Podajo |l e gtevilo
to zelo radi polno.

Med izvajanjem éprojektac¢ del amo povzet ke.
Pohvaljeni so najboljgi vodje skupin in dija
Di j aki izragajo svoja mnenja i n vipobpvot bae dr ug
S0 Kaj S i se danes naulil ? Kaj ti je bilo
| esa pa ge ne? Bistveno je bilo to, da se p
di j ak. Nj i hovi o d g o vane kritizerski. $evedaije bikorbalj zanimiaoi , ni
kuhanje, snemanje spotov, izdelava nalepk, ocenjevanje in degustacija marmelade kot pa

i zdel ava del ovnega nal oga, kalkulacije in ra
3. Evalvacija

Spreml jal.i smo enavadnoc¢ evalvacij o, K i s n
poul evanj a, in evalvacijo po izobragevanju
formativnim spremljanjem:

3.1Evalvacija 1

Prvotno sgeizvajalaevalvacas k|l asi | ni mi vpraganji o delwu
T Ali je tema projekta zanimiva?

T Al'i se vam zdi | as za i1 zpeljavo projekta
T Ali je Dbil teoretilni del zanimiv?

T Ali so bile praktilne vaje zani mive?

T Ali menite, da ste se kaj koristnegan | i | i ?

i Ali menite, da vam je ta pouk koristil =za
T Al i mate oblutek, da je tako ulenje kori
T Alije bil kraj za projekt dobro izbran?

T Alije bila hrana zadovoljiva?

T Ali si gelite vel takgnegazagouka? Le ste
Vpraganja so sugerirala odgovor e, zato | e |
bil i navdugeni : pouk 1 zven gol e, drugenje, s
seboj so si pomagal i . U]|semzeledobrapovsamainfantaejoj e v a
O njihovi del avnost i, odgovornosti, sodel ov

mogol e dobiti
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3.2Evalvacija 2

Pri novem nalinu ulenja za razumevanje pa ¢
dr ugjeemjestal o enako, priprava zahtevnejga, p
boljgi, smotrnejgi in na vigjem nivoju.
Avtentilno nalogo so v evalvaci|j.i oceni | i
kreativnost pri delu. Tudi organiziranost wsebino delovnega zvezka so pozitivno ocenili.
Dij aki so trditve ocenjevald. od 1 (se ne str

ocene od 4,0 do 4,8.

Trditve so sl edel e:

I Bistvena vpraganja na zal et kdovolmotivralai me n i
za nadaljnje delo.

I Primerjanje odgovorov na bistvena vpragan
mi je zdelo zanimivo.

I S pomoljo bistveni h vpr agaevaga znang oKX oodilc u s e
spoznan.

I Zar adi takdeleggabwmlajl e naeazumem ul no snov i

dol gorol no.

Pripravljeno gradivo mi je omogolilo vpog

4. Zakljul ek

Zakalj ustvarjat. avtentilno poulevanje in
pedagogko prakso in wustvarili okoligline, ki
pridobivanje trajnejgega i n KkakO©63 poszetommj] gega
Holcar Brunauer, 2016, str. 5).

V. pouk podjetnigtva, Kki na i bi bil ¢ge sam p
pouk, K i zajema obsegen sklop ulnih ciljev.
ponavljamo vsako let. Z izobragevanjem in iskanjem bo
i zbol jgal.i pouk. Ugotovi | i s mo , da dij aki b
nalrtovanja ulnih sklopov po novih metodah |
jenalin razmigljanja bistveno drugalen kot ob
v smislu veljega razumevanja in transferja z
ker se dijaki spreminjajo, ker se spreminja okolje in je trebaalijaka ni mi r at i na no
Le zgol j dajemo navodila za del o, del i mo do
i zpol niti, kako i zkpjddmo detali. Pri posoddbljenig metodah pa gek aj ¢
za ekaj, zakaj in U emealgdeinmok:a b o rploaullievgaej ¢ emp
(preizkusiavt enti | no del o (i z,ziodieloxapobl uteage ¢
veoaktivno ulenjeif(gdejakiranl akdij o, ndéje, pri
teoreti | ne muno adodatin yporabnpsd tSmisel znanja je v uporabnosti in
namembnostPot rebno se je wuliti, iPzpopolnjevati i
mer i moti vator, ul enci pa naj prevzamej o akt
eNi kol i ni mag n eruesnpeehhaag, pdooskkluegra tnie. ¢p Al bert
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Podjetnost v turizmu je lahko izziv

Entrepreneurship in Tourism can be aChallange

Jasna Janl i |

OG Pohorskega Bisticeeda Sl ovenska
jasna.jancic@ospalb.si

Povzetek

Osnovnogol ski ul enci razvijajo in krepijo svojo
podrolju turizma. Letos so turistilno ponudbo d:i
pomaga | astna glava poplsnhariinzmnopvodag&t aimi mki u
Ognjiglna potica z Bistr'gkega. Produkt so zasn
svojih starih stargev ter s pomoljo znane | okaln
pripr ave sl adi c. Ognjiglno potico z Bistr'gkega sc
kraju, kjer jo je bilo mogole poskusitd.i in tudi
in |l on]larko ter turiasjta lvnip opsreobdeujk tz ap otnau dnialme nz a zpc
Tako so svojo idejo realizirali in jo s ponudbo
KI'jul ned d¢iswdtej:e, finanlni nalrt, podjetnost, tu
Abstract

Primary school students develop and strengémtrepreneuriadompetence with active participation in
tourism. This year the students presented the tourist offer of their hometown on a festival called Turizmu

pomaga lastna glava and they enriched it@withn e wl vy f or med touri st cul i nal
potica z Bistr'gkega. The product has been desi
grandparentsd heritage; as well as with tdie help
modern trends in preparation of desserts. The st

presented it on the local castle market where it was possible to taste it or to buy it. With the help of the
local confectioner and potter, the puatlwas for sale in a special pottery tray, which was altogether a
realisation of their ideas and finally a market product.

Keywords:entrepreneurship, experience, financial plan, toyriearist product

1. Uvod

Osnovnogol ci so pol ni znanja in vedogeljno
ponuja ¢givljenje samo, Vv veliki mer i pa | ahk
na Vvigjo raven tudi V osnovni @ ponudimokjden i z
razvijanje kompetence podjetnosti. Mi to ge
katerega ul enci sodelujejo na drgavnem tekmo
celovit sistem organi zi raadnengea vd etluorviaznmua oUs| nea
turizem v domalem kraju, ugotavljajo mognost
K i bo vzpodbudila podjetnigtvo in trgenje n
mogni h MNaltk&hnalin ulence wuvajamo v turize
podrolju zdravega in sonaravnega bivanja te
turistilno promocijo domal ega kraja BRI ustva

216



V nadaljevanju je opisan pri mer, kako osnhno
turistilne 1 zzive.

2. Razvijanje podjetnigtva v turizmu
2.1 Pomen podjetnosti

Podjetnost ni vezana le na gospodarsko dejavnasgitanavljanje podjetij, kot si ta pojem
pogosto razl agamo, t emvel zajema veliko gir
Evropske unije eno od osmih kompetenc za VSE
I denti fikacijo inn hi pkaordioglhaorsjte , porewjle zaci j
upravljanje procesov, ki vodijo k zastavljenemu cilju. Podjetnost je kompetenca, ki jo v
gi vl jenju pot riesamojnieiatimna if Keativra entadina, 2021)

2.2 Razvijanje podjetnosti na lgsavo

Letos je delo ul encev % | asu ustvarjanj a
mentoricama so se redno dobival: na videokon
pozitiven timski duh, gelja po vmdvillnnemausp
domal ega kraj a. Razvoja novega turistilnega

posredno in neposredno prinesla epidemija, lotili polni zagnanosti in inovativnosti. Spoznali so,
da | ahko svojo kompet einjcaoj otdy ceit nna@tdal jus\pe.g

celotno nalogo vkljulno s turistilnim produ
onemogol il skupinsko peko ognjiglne potice
ment orjev pri p ezke | ip ostti acrei usstpaergnio uwlreervc e v .

3. Od ideje do produkta
3.1 Mogganska nevi ht a
Mogganska nevihta je preprosta metoda i skan

ki se mu je v tistem trenutku utrnila. Ostali prisotni sprejmejo ideje brez komentiranja
(kritiziranja, spreminjanj a) .jornpinajplakptetgbloda pr

i pd. Gele kasneje, ko so ideje ¢ge zapisane,

Ul enci na osnovi mogganske nevi hte dololijo
Turistilna zveza SloveavijjeasponoVvmnotemdil &in
ul enci naj pr ej z moggansko nevihto prevetri]
Vsaka | ahko pomembno vpliva na nadal jnji ra:
pomembno, daavapsgemonpprav iz zbranih idej
Ul enci SO na osnovi |l etognje teme festival a
slika 1.
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NASE
VIHARJENJE IDEJ

MEDENE KULINARICNI
PALCKE, PRODUKT
ENERGIJSKA
KOSARICA
TURISTICNE
KMETIJE,
TRZNICA,
KAVARNA
k\\\\\\ I ///////’ KULINARICNI
SPOMINEK
GIBANICA
“~ ~ ,//’
/ T~ aipen
NA POGLED
TIPICNA / \
JED S
SODOBNIM
PRIDIHOM
LOKALNO,
BISTRISKA ZDRAVO
MALICA MED, MLECKI
IZDELKI)
Slikal:Pr i mer zbiranja idej z metodo mogganske nev
32Teoretilna 1 zhodi gl a
Zal ne se razi skovanje teorije, K i j e poVeE
turistilnega produkt a. S pomoljo | astnega zrv
zberejo podatke, ki pomembno vplivajo na razvoj produkta.t an| no pr egl edaj c
ponudbo, da ne wustvarijo produkta, ki je ge
se seznanijo z znamenitost mi in znalil nostn
mitologka izrolileatdklregadsltdaga.j oVadeantlo caeaijpe
znanja, spoznanja in izzive.
Ul enci so tokrat odkrivald] kulinarilno dedi
svoje babice, dedke in druge domaline ter iz
bogato kulinari ko in da na t ejadidimedojihjepri obst a
ul enci h najvel pozornost. i n zani manja prit
okol j a, kar jih je ge dodatno spodbudil o, da
Ko ulenci zberejo vse potrebne podatke, sl e
3.3 Nalrt naloge
Pot do cilja mora potekat:i sistemati | no, p
ul enci zastavijo.
Naj pr ej dol ol i j o n amesrkatenim hamaenem pristopajo jk ratogi,p 0 ] a ¢
k aj gelijo z njo doseli. V nagem primeru so
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kulinarilno ponudbo v Slovenski Bistrici i n
produkta, ki bo povezanzzgodom o domal ega kr aj a.

V. nal ogi S i ul enci zastavijo vel ciljev z i
biti zastavljeni jasno in konkretno. Povedati nam morajo, kaj bomo z njimi dosegli. Tukaj so
pri mer i ciljev zastavljenih v nagi nal ogi

-Turist | ni produkt trgimo v okolju prijazni en
-Pri i zdel avi kulinarilnega produkta wuporab
-Kulinarilni produkt trgi mo povezano z dogi
-V ciljno skupino potrognikov vkljulimo otr

Ob razmigljanjuuirmspripegai pnodelghatse
vpraganj a, na katera ge sprva nimajo od
obli kovanja novega turistilnega ©pro k t
kvaliteto in rtebeanj sepljedwvptragakPot k

katere sestavine, materiale ali pik os$
produkt? Kako bomo spominek povezal:|
bomodobiid o mal e sestavine za pripravo kulinari/|

d
a
1

Obenem je potrebno razmisliti, al i i ma turi
ter poiskati ustrezne regitve npr. Hraniti v
treh dneh.

3.4 lzvedba naloge

Na osnovi predhodno pripravljenega nalrta :
l okal nih dobrin, sti k z |l okal ni mi pridel ova
l okal nimi turistilni mi organi zaciokokmi ter is

Pomen sodobnega pristopa turistilnega prodtdt
ednje tisto, kar turist vedno | ahko odnese
[ obli kovanju turistij)jajegai pdiodiudtoal wo oispk
instvena dogivetj a, K i bogatijo posamezni k
e ] nji hovi danosti, od kulturnega bogastva
i reditvah, opro&kduvgsaegm peaeddgel iljokal ne dobrote
vlijenjski sl og domalinov. Gelijo si dogi v
membno, da novo nastali turistilni produkt
| enci Sso tokhkulmtar zhnitupreduknoizbrald tra
otico, jJo nadgradil!:@ ter obogatil
il ni produkt so razvijald]l po spod

so lokalno pridelane sestavine (krugn

K

O ustnem h zsrtoarigeuv sstoarziapi sal i recept trad
r

e ter spekli ognjiglno potico, ki jJjo pr

~— —:
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Ognjih tna potica po Birtrd ko
REC[P"‘ Nadev

pol kilograma skute

Sestavine za kvaseno testo lonéek kisle smetane
pol kilograma krusne moke jajce

mala Zlicka soli 3 Zlice sladkorja

4 dl tople vode cimet

kocka kvasa vanilja

limonina lupinica
naribano jabolko
Pripomocki o
. N s zlica medu
Krusni lopar, metlica in ,grebljica
za Ognjigée mleti orehi

Slika2:0gnj i gl na potica na tradicionalen nalin

2. KORAK:

Tradicionalno ognjiglno potico so ulenci na
so nabor sestavin (slika 3) in izboljgali vi
mehkej ge, po vrhu pa so zar &goismdtaam §astglaaje vi d e
posodobl jena ognjiglna potica, ki jo prikazu

Sestavine za kvaseno testo Sestavine za nadev

-7 dl mleka

- 110 g p3eni¢nega zdroba
-500 g skute

- 1 &ajna zli¢ka sladkorja - 180 g kisle smetane

- Y2 kvasa, (svezega)

- 2dl mleka

-300 g moke - 4 jedilne Zlice sladkorja

- (1 jabolka) ée delamo nadev z jabolki
- 1 zavitek vanilij sladkorja

- S¢epec soli
Sestavine za premaz

- 2 jedilni Zlici belega olja -1 rumenjak

- malo mleka po potrebi - 2 &ajni #licki kisle smetane

Slika 3:Posodobllenm gnj i gl na poti ca
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3. KORAK:
Za dokon|l no nadgradnjo tradicionalne ognji
ok . )

0

I alno slaglilarko, ki jim je predstavila n
z bogatitveni mi sestavinami , davnimdbagilgs j edi
kater i mi |l ahko jed naredijo na pogled privle
namesto skute grgki jogurt, sladkor so zamen
rdel a pesa, mat c ha, kuakegia, t madi oieon dlarkeg a

potice ustvakulinaov|hurpsodukRo s pridi hom s

Star vecept » 3tepcerm Hodobnosti

SESTAVINE ZA TESTO SESTAVINE ZA NADEV

500 g gladke moke /30 gskiite
500 g kisle smetane

200 grékega jogurta 2 dcl mleka

50 g sladkorja 80 g pseni¢nega zdroba

3 rumenjaki vanilin sladkor

Zlica kostanjevega 150'g drozi )

medu 100 g sladkorja

o 3 jajca

Blgorea rdeda pesa, matcha, maline,

kurkuma
Slika4:@njiglna potica na sodoben nalin

3.5 Pomen embal age

Vzporedno z razvijanjem turistil|lnega produ
embal agi ga bomo trgili. Bogataj (1994) nava
vi dezu, uporabnost. in transportu skupgkzga iz
izdel kom. Spominki se najpogosteje ponujajo
obdel avo, poceni , | ahek in biologko razgrad
materialov, kot so steklo, kovina, plastika, les, tekstie Nat e r i spomi nki e
potrebujejo. Spomi nki so najvelkrat razstavl
spominek kupimo.

Habj ani | in Ugaj (2000) navajata, da je fun

- obdaja in gliti izdel ek

- pritegne porabnikay pozornost

- vpliva na nakupno vrednost

- daje informacije o lastnosti izdelka (o proizvajalcu, ceni, roku trajanja, blagovni znamki)

- vzbuja prijetne oblutke v povezavi z izdel ko
l zdel ke embaliramo, da jih zaglitimo pred \
me hanski mi vplivi. Danes je embaliranje post
embal aga ima | ahko zaradi SVvoj e wvednosidg e proi
porabnika in dobro promocijsko vrednost za proizvajalca.

Ko ul enci pripravljajo turistilni produkt,
ustrezne embal age posebno pozornost . Dobr o
najustembakpgo. Pri tem upogtevaj o njeno upo
ekol ogki vidik. Poslugujejo se embal age iz

obenem pa je lahek in preprost za obdelovanje. Opremijo ga s promocijskim matémialom
drugimi dodatki (npr. logotip, slogan, kratka zgodba, recept).
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Ul enci so za ognjiglno potico po Bistr'gko
l astnim | ogoti pom, sl oganom éVsaka i ma svoj
domal| iek@V¥ w povezavi z ognjiglno potico.
3.6 Logotip
V namene trgenja turistilnega produkta so
WIX. Oblikovali so ga v skladu z osnovnimi smernicami, predvsem pa z namenom, da
poudarijo simboliko turistilnega pr ocdnekt a. \
asociacije:

- okrogla oblika krugnega | oparija

- drevesne veje, ki ponazarjajo, da je potica objeta z

naravo in izdelana iz domal i h, | okal ni h sest:

- krona pod napisom pomeni, da je potica bogata po
sestavinah, vsebini in svoji zgodovini

- sonlnj Kiargotekajo iz |rke O predstavljalo og
svetl obo ob peki potice v krugni peli

- zelena obroba ponazarja naravni ciklus

- kameno ozadje pa pel in domal nost .

Slika5:Logoti p ognjiglne potic

Na osnovi navedenega so ulenci oblikovali |
3.7 Promocija in trgenje

Pomembno je, da nov turistilni produkt sezr
pritegne posameznikovo pozornost. Pomeni, da moramo jauwmfosmirati, spominjati in
preprilati v vrednost nakupa.

Ul enci so Vv nal ogi predvideli, da bodo nov
radiu in televiziji, preko spleta pa na odme
Vzporedno z ustvarjanjem novegat i st i | nega produkta morajo
Razmisliti je potrebno, kje vse ga | ahko pon
v kavarni, hotelu, v Ti€u ) i n kdaj (npr . ob posebnih pril
ob sobdah).

Ulenci so za trgenje turistilnega produkt a
kupne tol ke, in sicer na grajski trgni ci v L
ter na posamezni h turi st iljp biipd bil tudi obi ppdetmibh ni g k i
prilognostih in dogodki h, K i se odvijajo na
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