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Preface

PREFACE

“’Acquire new knowledge whilst thinking over the old,
and you may become a teacher of others..””
Confucius

This year, the pandemic situation has forced us to constantly change and adapt to new
situations.. Therefore, the central title of the conference is: Challenges in Education and
Evaluation of Knowledge.

During this time, teachers were forced to look for completely new teaching approaches and
look for ways to adapt to this new situation and make changes in their way of teaching. It is the
task of the teacher to constantly take care of acquiring new knowledge, because only in this way
can he / she be an example to the students.

The Book of Papers contains six sections, among which three basic ones are highlighted:

— Distance Teaching Challenges,
— Communication And Personality Development,
— Use Of Modern Technology.
Within the thematic sections, you will find answers to the following questions in the articles:
— How to teach the present generations innovatively regarding the current pandemic
situation?
— How to teach effectively and how to objectively evaluate knowledge at a distance?
— How to improve the pedagogical-sociological aspects of distance learning?

There are extensive teaching experiences presented in this anthology, gained by the authors by
entering into the new challenges that were brought by lockdowns.

There are 53 scientific and professional articles in The Book of Papers and also two quality
Round Tables entitled Online/Distance Learning and its Psychological and Sociological
Aspects and Challenges, Changes and Future in Teaching. There were 53 speakers from
Slovenia and 30 foreign speakers presenting at the conference and they come from 15 different
countries (Slovenia, Argentina, Brazil, Chech Republic, Croatia, Dominican Republic, Greece,
Hungary, Italy, Lithuania, the Netherlands, Poland, Serbia, Spain, Sweden).

Life brings us many challenges, one of which was also the epidemics. This was an
immeasurable challenge for parents, children and especially for teachers who had to learn a lot.
Some values had to be rediscovered, reconsidered, they had to learn to trust, be tolerant,
understanding and, above all, empathetic. In the times we are living, it is very important to redefine
and re-evaluate the role of the teacher. The teacher must first be able to mentally adapt and prepare
for the given situation, and then find contact with students, feel their distress in diverse situations
and approach them through good communication, compassion, openness, willingness to cooperate
and accept their perspectives and views.

The examples presented in many papers and effective solutions for teaching and evaluating

knowledge at a distance in various subjects will thus help the education to improve.

Programme and Organization Committee
of the International Conference EDUchallengen, November 2020
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ROUND TABLE
Online/Distance Learning and its Psychological
and Sociological Aspects

There were participants from:

Italy, Croatia, Hungary, Spain, the Czech Republic, Greece, Sweden, Poland, Finland,
Lithuania, the Netherlands and Slovenia.
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Adrienn Szabo Raquel Torres Lumbreras
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L .

Elvin Smajic Maria Kapetanaki Aurelia Leisiené
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The key questions at the round table

1. Introduce yourself (hame, country, profession, actual workplace) and share with us your
experience on how the Corona period affected your teaching (or other professional)
schoolwork.

2. Share your opinion about psychological and sociological aspects of distance (“Corona”)
schooling as you have experienced it. Has there been any evaluation held on national
level about it from spring 2020 and what are the suggestions and advice for further
distance schooling?

Conclusions

The participants presented their fields of activity in education and schooling. Their
experiences vary from primary and secondary education to working with special needs students
and teacher training.

In the second round of our roundtable, participants were encouraged to present their
experiences with online teaching, especially with regard to the mental, emotional and social
consequences for pupils. It is obvious that governments are currently focusing on solving the
health situation related to the coronavirus epidemics, but they tend to leave aside a thorough
reflection on the long-term consequences of the situation for children and young adults. All
participants agreed that they had observed an increase in anxiety and depression, as well as
anxiety and alienation among their students as a result of the excessive use of information
communication technology. According to the majority of the speakers, the latter could lead to
addiction and serious psychological consequences.

The participants referred to specific social situations. In Sweden, people are to a certain
extent used to living isolated in their immediate families, while in Italy and Greece the culture
of socialization and connection with the extended family is more common, so that the
consequences of social isolation are more severe and more obvious among pupils as well.

All participants agreed that in the times we live in it is important to rethink and revalue the
role of the teacher. A teacher should first and foremost mentally adapt to and be prepared for
the given situation. Furthermore, a teacher should find a connection to the pupils and their needs
in their own situations, connect with them through good communication, compassion,
openness, willingness to cooperate and acceptance of their perspectives and points of view. It
was found that a good connection with the teacher and communication with schoolmates online
is of core importance for younger pupils.

One of the most difficult problems is that the situation we find ourselves in increases social
inequalities, which is obvious in pupils, their school work and their ability to respond to the
given learning circumstances. Teachers fear that distance learning has a strong and negative
impact, especially on the vulnerable group enrolled in education and school, namely children
with special needs.
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It was pointed out that many pupils from different countries (Greece, Spain, Italy) lack
information technology equipment and access to the Internet. This leads to a low percentage of
active participation in live distance learning and irregular school work. On the contrary, in
Sweden information technology equipment does not pose a problem, but they are confronted
with the passivity of pupils and excessive use of information technology.

The majority of secondary school teachers warned of the increased percentage of pupils who
use the current situation as an excuse to leave the education system. On the other hand, they
added that some students take advantage of the options offered by the current situation and
acquiring various information and knowledge online. At this point, participants often stressed
the fact that we are sometimes wrong in believing that students are excellent at information
technology and equipment; teachers generally realise that this only applies to playing online
games, using social media applications and watching various videos, but when it comes to the
basic use of information technology for educational purposes, their knowledge is poor or non-
existent.

In the last part we opened a discussion on the long-term consequences of distance learning
and social distancing that we are currently facing. Negative consequences that will become
apparent over time are, above all, increasing dependence on information technology, mental
iliness and antisocial behavior. The participants also pointed out some positive consequences,
namely the readiness of children and young adults for future life in terms of rapid changes and
constant need for adaptation.

The discussion was concluded by pointing out the power and importance of teachers who
are able first of all to face the given situation themselves and, in addition, to change their old
mentality, to accept or try to understand the pupils and their view of the given situation, and to
plan their work and didactics in accordance with the requirements imposed by our new reality.
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Adrienn Szabo

Budapest School, Hungary
szabo.adri.mail@budapestschool.org

Introduction of the Author

Adrienn Szabo comes from Hungary. She works as an elementary school teacher/mentor in a
Hungarian alternative school called Budapest School. She has 6 years of experience in teaching in
intenational and alternative systems. Her special interest is based on intercultural psychology and
education, besides this she also teaches Hungarian as a foreign language for exparts.

Abstract

Emotional connection is a very important aspect in our teaching methods so when the Covid situation
changed our lives, our first question was how to maintain our good connection with pupils if we don’t
have those special momets when we can have a spontaneous discussion with them. We didn’t want to
reduce our online meetings for only skill lessons like Math, reading, writing etc, but wanted to focus on
maintaining our community building activities.

We were sure that we needed to reorganize our daily routine on the online space, but there was one thing
that we really wanted to keep from our offline life, the importance of human connection.

We kept several good routines from our offline days, like morning circles or storytelling time after lunch
or mentortime (when kids have special one-on-one session with their mentor- teacher) but we also
organized some new activites like »gang time« — when those, who had the same interest could get
together once a week to enjoy each other’s company and play, learnand or fun together (playing online
’Activity’, building LEGO towers in front of the computer, etc.)

In my country there was no evaluation held on national level. Of course, you could hear some statements
from politicians about the successful online learning in Hungary, but the truth is there was no real
research behind these statements, there was no real evaluation at all. We also missed that no one asked
the teachers about their needs, and there was no real dialouge between teachers, goverment and parents.
My advice is that we need to maintain the emotional connection with our students if we don't want to
lose them. In my opinion, we can teach more affectively if we have a good connection with them, when
they see we are interested — not only in lessons, but in their life as well. It's important that we need to
know about their social background, their family situation, and the physical background (especially if
they spend the learning hours at home - for example: do they have their own desk for learning; are there
more than one device in the household; etc.). All these pieces of information can help us understand
them, and it could help us organize our online lessons. Furthermore, one of the most important things
for the kids is to maintain their social connections with each other. We cannot let them lose their friends
and playing hours during these challenging times.
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Froukje van den Berg

Samenwerkingsverband Passend Onderwijs; The Netherlands
info@flangmediation.nl

Introduction of the Author

Froukje van den Berg; Every primary school in the Netherlands, whether it is a regular school or a
school for children with special educational needs, is connected into a Partnership. There are 77
Partnerships in Primary Education, all of which are under the supervision of the Inspectorate for
Primary Education. Each school in the Partnership writes a support plan describing how the school
will meet the educational needs of children with special educational needs.

When a school needs guidance on helping children with special educational needs within the school,
it is her job to develop an action plan for the teacher, She visits the school, the teacher, the pupil, and
the parents to assess the student’s needs. She then makes a recommendation to the regular Primary
Education System. The applications received are diverse and include children with behavorial
problems, children of refugees, and children with a language delay.

Abstract

In the beginning we had to find a way to communicate with the pupils we supervise. We couldn't go to
the schools. We developed a newsletter for them and their parents. It offered us the opportunity to review
our own working methods. We decided to take a new path. We wanted to focus even more on the teacher.
Guidance concentrated too much on the pupil, while the vision of the organization places more emphasis
on the teacher.

The Inspectorate for Primary Education collects information at certain times about the way education is
developing in this era of Corona. They have done this three times until this moment. They have had
telephone conversations with schoolboards and school leaders.

In a very short time a lot of schools have succeeded in realizing distance education. Has that also brought
good development for all children? Future research will tell us, I think.

I am afraid that those children whose environmental factors were not optimal before the time of Corona,
and therefore suffered from learning deficits, now have an even larger gap.

After the summer holidays it was especially important to turn the group back into a group, to talk to
children about what Corona has changed in their lives, did they have relatives with the disease or even
know people who had died of it? In addition, repetition and good instruction are essential.
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Michal Dusik

Zakladni skola a Materska skola, Lovcice, okres Hodonin, prispevkova organizace,
The Chech Republic
michal.dusik. 14@gmail.com

Introduction of the Author

Michal Dusik is a teacher of English and ICT at a small primary school based in a village in the

south-east part of the Czech Republic. Teachers there teach pupils aged 6 -11. Currently, they have only
35 pupils in their school. As the number of pupils is very low, their classes combine students in different
years. The staff are four teachers (including the head teacher) and one TA.
The school’s curriculum is entitled Tradition, Ecology and Openness. They seek to build upon the
region’s cultural and natural heritage. They also strive to create an open, positive and secure
environment for all pupils no matter whether they are academically gifted, practically oriented or with
special needs.

Abstract

Right now, the Czech Republic is slowly opening its schools to students again. We have experienced
two long periods of home schooling. Children were forced to stay at home for about three months in
spring and for one and half months in autumn.

The Czech national school supervisor conducted an extensive survey investigating various aspects of
distance learning in spring. The survey contained both teachers’ and students’ experiences with distant
schooling. It also contained recommendations for potential future events. However, this document was
not released until the country was in the middle of a second lockdown. So much for the national
evaluation at the national level.

Although the document was late in coming, it did spell out useful suggestions: efficient
learning/teaching management involving online video conferences and individual homework in an
extent proportionate to the pupils’ age and level of attainment. Schools were also advised to teach smaller
groups of pupils, to choose a single communication platform (MS Teams and Google Classroom being
the most popular by far). Schools were recommended to be in touch with parents more often and provide
more detailed feedback and evaluation. Schools were also encouraged to lend equipment to pupils from
less well-off families (and it is to the credit of the Czech government that schools had received money
to purchase new equipment at the beginning of September). The list goes on and on.

The experience me and my colleagues have had shows that distance learning puts many families in a
very difficult situation. Our pupils are very young and need to be looked after. (Children in years one
and two are not able to read or write properly!) Parents who did not wish to lose their jobs asked
grandparents for help. Grandparents often lacked the skills or equipment to participate in distance
learning. We had to offer individual consultations and find the time which suited working parents.
There are numerous families with two and more children. These are of different ages, theey attend
different schools, but have to take part in online lessons. In this situation each child has to have their
own device to work on. The internet connection has to be strong and stable. Often, this was not the case.
In short, the lockdown hit the low-income, less affluent families the hardest. Right now, we are preparing
to welcome children back to school and we have agreed to provide special support to everyone who
needs it. Everyone (children and teachers alike) can’t wait for the school to reopen. But we remain
cautious, since this situation may repeat until a vaccine is available.
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Rasa Pieziené

Siauliai district department of education assistance, Lithuania
rasa.pieziene(@gmail.com

Introduction of the Author

Rasa PieZiené is a Director of Siauliai district department of education assistance.

The organization - the Siauliai district department of education assistance really felt the effects of Covid-
19. Activities shifted as much as possible online, the number of events decreased or took a different
form, and there was a significant decrease in child assessment and counseling for children, pupils,
parents and teachers. Some activities, such as the Olympics, exercises for senior citizens, excursions,
education, etc. were discontinued altogether. Not only did she have to buy more technical equipment,
but she also had to learn how to use it. Another very important aspect was that she had to accept this
situation of COVID -19, because she realized that it would not take one or two days, but a long time. It
was necessary to be psychologically strong, even without seeing the meaning of the work.

Abstract

I think that we first had to accept the idea that such a situation is complex and will take a long time.
Quarantine and distance learning will take longer than we would like. Without exception, everyone had
to check and evaluate their technical possibilities of working remotely. The teachers had to prepare to
work with the students from a distance, many questions were raised by parents and other staff. Financial
problems arose, e.g. not all children had a computer or internet connection at home. Therefor, the parents
had to buy them, other schools lent their computers or tablets to these students. It was hard to understand
that learning outside school also has rules that must be followed. A large part of senior teachers left the
workplace because the COVID -19 situation with distance learning was too difficult to prepare. There
was a lot of confusion and uncertainty. Before the second wave of COVID -19, both the schools and the
teachers, students and staff were much better prepared, both technically and psychologically. The
guarantine showed and proved that people need live communication, that they want to be together, and
what a miracle, it turns out that the pupils want to go to school.
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Aurelija LeiSiené

Siauliy Petro Avizonio ugdymo centras, Lithuania
aurelija.parc@gmail.com

Introduction of the Author

Aurelija LeiSiené is a deputy at Siauliai Petras Avizonis Training Center. This institution has two
specialized areas: preschool education — attend 126 children age 1,5—6 and provide educator's services
for blind / visually impaired pupils in Siauliai city (6 pupils different age). Her experience in this
position - only one year. She organizes all training systems in her institution, communicates with
teachers, organizes activities to increase qualification. Her first steps at this position was to initiate
wide use of technologies (bee-boots, smart screens, interactive floors, communicate through google
drive). And she felt main problem - too low use of ICT tools, too little experience to use it and teachers
fears. Due to this — difficulties that appeared at distance training. As after few months it became very
needed in reality and educators started to work online.

And the most important — she is the mother of three school age children and her whole family felt all
education online issues, advantages, disadvantages.

Abstract

Psychological and sociological aspects of distance (“Corona”) schooling — [ will share a real experience
how to organize distance education at pre-school institution and training for blind / visually impaired
students.

Teachers' ability to manage ICT tools was very limited. Especially for older professionals. There was a
shortage (we were missing) of computers. We got incredibly lot of negative information about virus,
about changes schools needed to do. Because of all this it was very big issue to plan, to organize, to
implement distance training. Few educators even wanted to quit their jobs only because of to avoid
distance training. And what tell us about their emotional state, how they felt. We’re talking about a
whole bouquet of negative emotions they got and needed to survive. I had lot of discussions, made lot
of recommendations from calming down and finding solutions in ICT use.

Another part of teachers felt very comfortable, communicated a lot of with each other, shared practice
and helped eldery colleagues. But to organize online training activities it was difficult even for them:
fear of parents’ evaluation, children control possibility, themselves made mistakes —. Tiflo Pedagogues
communicated a lot with parents, organized online training for few pupils and didn’t felt big discomfort.
After all this teachers became more self-satisfied, more professionally stronger, closer communication
with colleagues and with parents.

Were organized lot of lectures, seminars about emotional wellness.

The suggestions and advice for further distance schooling — to help to get away from fears, to
understand that the educational system must respond to current situations and we need to help to do this.
Turn attention to families, their possibilities and motivation to help their child to participate actively in
distance training. To use tools, made by colleagues pedagogues and experts at school, region or national
level. And to help each other to do best in this way.

18



Raquel Torres Lumbreras

IES Gabriel Alonso de Herrera., Spain
rqutlmb@gmail.com

Introduction of the Author

Raquel Torres Lumbreras is a teacher in a secondary education center in Talavera de la Reina,
Toledo. The city is medium in size and is located just over 100 km from Madrid. She teaches Spanish
Language, Literature and Italian as a foreign language. She has been working at this center for five
years and she is active in Erasmus projects with various European countries. Also, before Covid 19, she
used to organize cultural and linguistic exchanges with various Italian institutes with which they have
collaboration agreements. In extracurricular activity she usually participates in theater groups or
similar activities with students and other fellow teachers. She has been in this profession for 16 years,
although she has worked in many other fields before becoming a teacher.

Abstract

In my personal experience with distance education during lockdown due to the current pandemic
situation caused by Covid 19, I have learned with the adolescents with whom I have worked, they have
been able to overcome difficulties and incorporate the news that I found of help in the teaching-learning
process. In the field of content perhaps there are elements that we have been able to work even better
than in present teaching, in the field of attention to emotion, which for me is very important in teaching,
I don't know if it has been so effective. I believe that on many occasions we adults had not realised what
our students needed. Neither the administrations nor in many cases the teachers were able to find ways
to maintain contact, both emotional and educational. In our country, specifically, in the case in which it
has been achieved, it has been done in spite of administration whose aid has been absolutely none.

Regarding possible suggestions I think the best we can do in this situation is precisely what we are doing,
pooling the different experiences and trying to draw conclusions that can help us improve.
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Ana Isabel Barranco

IES J Ibdariez Martin, Lorca Murcia, Spain
cmcei2m@gmail.com
anaisabel.barranco@murcaieduca.es

Introduction of the Author

Ana Isabel Barranco is a Biology teacher in a secondary school (middle and upper secondary).
Her High School is located in a town of 100,000 inhabitants in the south of Spain, Lorca. It is a large
center where there are 1,300 students and 100 teachers. She usually has 150 to 200 students per year
aged between 12 and 18. It is not the first time that they have suffered a catastrophe, they have suffered
floods and earthquakes, but this situation has been completely different due to its dilation in time and
because it is shared with the rest of humankind.

Abstract

"Pan" is a Greek word that means everything, in this case it is true.
Coronavirus affects all aspects of our life: education, health, work and future.
This pandemic has revealed the problems that our society has: discrimination, poverty and inequity; we
face those problems with fear and are not ready to do so.
All the above mentioned concerns and distrust of the future generate anxiety and depression, children
are the weakest links in the social network and we must be aware in order to help them. No evaluation
has been carried out by our government. In our center we worked on it and a series of actions were taken.
I summarise these conclusions in four key words: acces, equity, cooperation and communication.

1. Access: Train students in the use of the Internet tools.

2. Equity: Provide access for all as able and avoid discrimination.

3. Cooperation: Design cooperative activities in the distance.

4. Communication: Talk to families and students to make them understand they are not alone in

this situation of fear and the unknown.

We combined this in our Erasmus plus K1 project ’ADDING WORLDS”.
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Elvin Smajic

Kungsgardsskolan, Sweden
elvin.smajic@engelholm.se

Introduction of the Author

Elvin Smajic is one of 50 teachers in a primary school and his subjects are social studies, history,
religion, geography and Swedish. The students in the school are between 13 and 16 years old and there
is an average of 24 students in each class. They have a good catchment area where the students are
quite motivated, he would say, but a bit naive, so they have to work hard to increase the level of
consciousness of some students.

Abstract

If a school or adult education partially closes the school premises, the school may decide to admit a
smaller proportion of students, if the school has taken the necessary measures to reduce the risks of the
spread of infection. The school can, for example, take in a smaller proportion of students who may need
to be present on the school premises to get their education when they need be present on the premises
to be able to carry out certain practical steps or take tests or otherwise demonstrate their knowledge at
the end of their education.

There has not been any evaluation on a national level. There have been calls for national directives on
how distance education should be conducted, but in Sweden such decisions are left to either the
individual school or even to the individual teacher, so in terms of results the quality varies somewhat
enormously around Swedish schools today.

Today I see Google platforms as a necessary item for successful education. We can hold Google Meet
in a simple fashion and share our screen and keep the focus on the lesson, without the risk of students
doing other activities. But to be able to perform distance lessons, we are happy to have one school
computer per each student which is provided by the municipality.
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Magdalena Niedlich-Liczkowska

High School number IX in Torun, Poland
magdaniedlich@gmail.com

Introduction of the Author

Magdalena Niedlich-Liczkowska is an English teacher and has been working with teenagers in a
medieval Polish town for 20 years now. Her school is a high school that teaches teenagers aged from
15 tol9. The students of her school inhabit both rural and urban areas. They participate in foreign
languages classes such as: English, German and Spanish. Other extended subjects taught at the school
include: Geography, Biology, Chemistry and History. There are three basic profiles of learning at the
school which are: health and beauty, pedagogical-humanistic and of general development. Teachers
have been involved in many voluntary actions and helping disabled people. Students have been gaining
experience while working with special care children, kindergarten children, organising sporting events
andgeographical and historical excursions. Except for school students do courses for fitness
instructors, beautician courses, first-aid, health improvement course, and courses for volunteers, all of
them finishing with certificates.

Abstract

Distance schooling has been difficult for both students and teachers in Poland. The lockdown in March
caused a lot of confusion and stress. In the first two weeks we taught by sending assignments to students
on several platforms. The students complained that they were overburdened and confused with work
and that their parents (especially of the younger children) did the teaching after work. In the end, the
teachers also had a lot to do to check and correct the pupils' work. There were a number of students who
did not contact teachers and simply avoided school. All final exams were postponed to the end of July
and oral exams were canceled.

Since September all schools in Poland have been opened again. The secondary schools were closed
again in mid-October and have been closed since then. The primary schools followed in November. We
have worked online as well as involving the pupils in individual work.

At our school we use one platform - namely Teams. Pupils attend classes that last about 30-40 minutes
and have about 4 sessions/lessons per day online.

There are a number of students from rural areas who happen to have problems with the internet
connection or IT equipment. | have noticed that the students are more engaged in learning now than in
the spring. They are less confused about the Corona situation, but still have many personal problems.
Teenagers have been deprived of their natural need for contact with each other, and their well-being has
deteriorated. They are not used to making phone calls, they seem to make contact only by sending
messages. The teenagers avoid using cameras during lessons and try to find excuses to remain silent. |
hear low voices and see sad faces of my students, which worries me a lot. Some of my students have
been diagnosed with depression and this situation will only deepen the problem. Psychologists advise
the teachers to pay more attention to the well-being of the students and to react immediately to symptoms
of loneliness and depression. We can try to have more frequent one-on-one conversations with them and
their parents more often. It is very important to take care of yourself to be able to help others. The online
lessons and the materials used should be interesting and varied. Work/pair work can minimize the feeling
of loneliness and foster corporation.

Teachers feel that because of the distant learning we are not able to achieve all the aims of the curriculum
and the final exams have been modified.

22



Aneta Dobrzynska

Zespot Szkot w Dobrzejewicach and IX Liceum Ogolnoksztatcgce
im. Kazimierza Jagiellonczyka w Toruniu, Poland
anedob@wp.pl

Introduction of the Author

Aneta Dobrzynska is a Polish teacher in a primary school and a secondary school.

Abstract

The negative side of distance learning is the risk of impoverishment of the social network that may
accompany this form of education. Both students and teachers may experience a deepening feeling of
social isolation. This can have a negative impact on the well-being and mental health of students and
teachers. In addition, some teachers and students are frustrated by technical problems that sometimes
prevent effective communication.

I do not know whether there have been any studies on distance learning at national level. Some
universities have done such research for their own needs.
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Maria Samara

3" General Lyceum of TRIKALA, "Odysseas Elytis", Greece
marsam93@yahoo.gr
mariasampa93@gmail.com

Introduction of the Author

Maria Samara is a teacher of English in the biggest General Lyceum of Trikala, 3" General Lyceum
of TRIKALA, "Odysseas Elytis", located in a residential area of mixed cultural backgrounds. She has
been teaching English since 1995, starting from the private sector (1995-2000) and currently serving
the state one for 20 consecutive years. Her students are between 15 to 18 years of age.

She has also been involved in various European programmes such as the Comenius, Erasmus and
Europeans for Peace for more than 8 years. She’s currently coordinating two Erasmus+ programmes
which end in 2021 and 2022 accordingly as well as actively participating in the eTwinning platform
with constant annual feed.

The reason she finds this roundtable discussion interesting is that she considers it as a great opportunity
for both her students and herself to meet people from different European schools, learn useful
information about their culture and teaching methods, expand their horizons and therefore develop the
school's environment. New innovative approaches to modern methodological repertoire will certainly
be acquired through the mutual sharing of knowledge and information. Flexibility, development and
international transcendence will be just a few key words of what she's dreaming about her school and
the students' future in it!

During these unprecedented times we are living in, she also views online/distance learning as a helpful
educational method and, in most cases, their only source for lessons. Thus, she has already incorporated
distance learning in her teaching and created her e-class at school.

Abstract

The past few months have been really... should I say ‘weird’? It’s really hard to find a single word to
describe one’s feelings during these difficult times. When school closure due to Coronavirus was first
announced, my kid jumped for joy! I can’t say I was sorry either; I would finally be able to do the things
I had been putting off for quite some time, let alone relax at home a bit. (God knows I needed that!)
Soon, my 11-year-old son started complaining about not seeing his friends, about internet disconnections
and so on... Then came boredom, anxiety about the whole situation getting out of control and, at times,
fear about the ‘unknown enemy’. As a teacher I had to adapt to the new ‘distance teaching’ idea and
somehow make it work. Confusion and curiosity soon gave place to disappointment and anger, when
the online teaching platforms did not work as they were supposed to. I’ve been looking for alternatives
and trying my best, but on certain days, my best is still not good enough...

Since last spring our Regional Foreign Language Advisor has organized several seminars in regular
monthly periods but I find this insufficient because due to the fact that she had to start from scratch,
most of the online teaching involved included aspects and methods I had already known. That is the
reason why I have participated in various webinars out of my own will (held by either Greek or foreign
Institutions) and out of my own pocket.

The 2 most helpful courses that I decided to attend are:

1. ‘Teaching EFL on line’— a MOODLE course of the University of Nicosia Cyprus which I’ve
just completed.

2. The state MOOC. Edu.gr Course entitled: ‘How to learn digitally — How to teach digitally’
which I’m hoping to finish by Dec. 3 (last deadline).

No official evaluation has been held nationally but only on regional levels.
The reasons are simple; lots of villages in mountainous areas have poor or no internet connection and
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naturally lack of equipment to organize digital learning and foster online teaching, either.

As a consequence, the country is striving to meet up with these new unprecedented hard times of the
pandemic. Let’s not forget that we are coming out of a deep 10-year-old economic crisis so the situation
could not be described as ideal...

Anyway, my advice is to do our best both personally but also working in teams to assist distance learning
and above all, help our childrens’ emotional and psychological needs. In my opinion, the most effective
way to achieve this would be by introducing the 4 Cs in our lessons: Communication, Creativity, Critical
thinking and Cooperation so as to make them more fun, ie. by adding different online tools and
gamification in our teaching methods.

What about you? Can you find the right words to describe your emotions during the past few months?
Experts say that in difficult situations like this, talking to people about your worries, in other words,
“getting it off your chest” is the best way to keep your mental balance.
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Maria Kapetanaki

Primary School of Profitis llias, Greece
kapetanaki.maria94@gmail.com

Introduction of the Author

Maria Kapetanaki is a primary school and drama teacher, although she personally considers these
as two sides of the same coin. Drama came to her life during her bachelor studies, became her core
specialisation during her master studies and her life afterwards. As a primary school teacher she teaches
the main core subjects to students aged 6 to 12 and because of her specialisation, she uses drama as a
method of teaching and also as a different subject. She has been teaching in several schools in Europe.
Her last school was the one at Profitis llias village of Crete in Greece, where she worked as a public
teacher. It is not a very big school as it is located in a village of about 1470 people. There were 7 different
groups at the school during her teaching there (one for every grade, apart from the 6™ grade which
consisted of 2 different groups of students). She was teaching the 3™ grade.

Abstract

Many things were unique during my experience in this small school of Profitis llias, starting with the
Corona virus and the online schooling. The crisis of online education in my class (and in the classes of
many other Greek teachers) had a name: social isolation, which revealed the unreadiness of the Greek
school system to welcome online teaching. The social isolation was a consequence of the luck of
technological equipment of many families due to economic problems and a result of the increase in the
number of hours spent at the computer, mobile phone, tablet or television, as many of my students
themselves stated. In addition, there were also psychological aspects of online schooling, such as
stomach pain, rapid change in emotional situation and denial of the situation itself). It is crucial that
schools have an effective online platform and seminars on education and new technologies for teachers
and the necessary supporting staff (counsellors, psychologist, social workers). Last but not least, the
introduction of drama into the school reality as a supporting method for the development of the necessary
social and emotional competences for the students' readiness for life in times of crisis (emotional,
economic, health).
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Martina Supanci¢, Helena Gustovi¢ Ljubi¢

1. osnovna skola Bjelovar (1st Primary School Bjelovar), Croatia
supancic.martina@gmail.com
hgustovic@gmail.com

Introduction of the Authors

Martina Supancié¢ has been working as an English teacher for 17 years and from the 3rd December
2020 she will become a principal of the Ist Primary School Bjelovar. She has been involved in many
international eTwinning, Erasmus~+ and UNECSO ASPnet projects and she has been awarded for her
work several times.

Helena Gustovi¢ Ljubi¢ has been working as an English teacher for 14 years. She has been involved
in many international eTwinning, Erasmus+ and she has been awarded for her work several times. At
the moment she is a coordinator of two different Erasmus+ projects.

Abstract

The official evaluation data from spring 2020 show that the majority of Croatian pupils, parents and
teachers were satisfied with distance learning. We believe that they were generally satisfied, but there
are many things that were very difficult at that time. The headmasters received unclear information from
the Ministry and many things they had to decide for themselves. They were under great pressure and
their responsibility was even greater than usual. The teachers felt confused, especially when it came to
grading and evaluation. Communication with the students was also very difficult, and working hours
were almost round the clock. The students were also confused, they did not know how to organize their
work successfully and they missed their teachers and friends. All in all, everyone was satisfied and felt
relieved when we could go back to school.

How did the Croatian teachers deal with distance learning?

Since we are both teacher mentors and members of the working group for the implementation of the
comprehensive curriculum reform in the Ministry of Science and Education of the Republic of Croatia,
we immediately started working on the video lessons for primary school children. The Ministry formed
groups of teachers who voluntarily made different video lessons with the topics from the curriculum.
These lessons were shown every morning in a fixed program on TV. The lessons, which were created
using PowerPoint and various recording devices, were primarily intended for pupils of the higher grades,
while younger pupils could watch the lessons which were filmed in a TV studio.

The majority of schools in Croatia used Microsoft teams to organize the online training. Each school
had different teams, and each class had its own team where teachers published the assignments, video
lessons and homework and communicated with their pupils. Depending on their knowledge and skills,
each teacher decided which web tools to use to make the teaching process easier for both students and
themselves.

The publishers reacted quickly and offered different alternatives and support for the teachers. They
organized webinars with different topics, linked to questions and obstacles that each teacher faced during
distance learning. The teachers organized themselves in different FB groups, where they discussed,
exchanged materials, tips and tricks and supported each other in every possible way.
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Tiziana Lentini

Istituto Maria Ausiliatrice Soverato — Linguistic High School, Italy
lentini.tiziana92@gmail.com

Introduction of the Author

Tiziana Lentini (26 th July 1992) is an English and Spanish languages and literature professor and
Phd Student in Anglophone Literature and Cultures at Charles University. In 2015 she graduated in
Languages and Modern Cultures at University of Calabria and won the Erasmus+ traineeship
scholarship for working as tour guide in London. From September 2015 to September 2017 she attended
the University of Bologna where she graduated in Modern, Comparative and Postcolonial Literatures
in 2017 with a dissertation on William Bradford'’s ‘Of Plymouth Plantation’ this thesis was born as a
research work carried out in various cultural and educational institutions in Boston (MA) and in
collaboration with Boston University. She works as English and Spanish teacher Professor in the
Linguistic High School of Soverato (Cz). In June and August 2020 she held two International Online
Conferences on European Studies with post conference publications.

Abstract

As a language professor at a middle and high school in a small Calabrian town called Soverato, [ have
experienced one of the effects that distance learning has had in our lives and especially in the "school
life" of our students. As a teacher during this pandemic situation, I had the opportunity to verify how
this distance education could be considered not only as useless but also as "fallible". The majority of my
students suffered from a kind of decline in learning. I began to work on the "basic learning objective"
for my students and to activate the program that had been created for students with learning disabilities
to help them, even if they are not certified as children with special needs.
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Erika Gerardini, Pietro Curatola

JUMP Gioventu in riSalto and C.T.E. Closer To Europe Itd, Italy
info@associazionejump.it

Introduction of the Authors

Erika Gerardini graduated in foreign languages and international communication at Parma
University, Erika soon started to work in the field of International youth mobility and European projects
in Rome during the civil service by AFSAI, Associazione per la Formazione e gli Scambi Culturali. One
of her most important working experiences has been afterwards by the FNG Forum Nazionale Giovani
for 3 years as international officer, project designer and manager. In 2008 Erika founded with a close
group of friends AIM Agency for Interculture and Mobility in Rome which in 2009 was awarded by a
long term contract by the Italian Representation of the European Commission in Italy. In 2010 Erika
started to work inside the secretary's office of the Spazio Europa, the European Public Space. From 2010
to 2014 she worked at different levels organizing training, as a trainer herself, implementing granted
projects and always creating new synergies and ideas to apply for calls for proposals. In 2014 she met
Pietro in Rome and for love she left the "eternal capital” moving to Soverato with the same aim of being
an active player at the local level and bringing social innovation. She coordinates JUMP with Pietro and
the staff and implements projects, training, events and educational activities for youth, teachers and for
the whole community.

Pietro Curatola graduated at Modena University in business economics, he has been working for
16 years in Emilia Romagna in the field of finance and credit. In 2012 he decided to come back to
Soverato, aware of the fact that with the competences and experience gained he could be useful for the
territory. Pietro also lived in London learning English and working at the same time. In 2012 he founded
JUMP Gioventu in riSalto and started to train himself in the field of Project Design and Management,
applying for grants and monitoring EU funding programs, upgrading himself and networking. In 2013/
2014 JUMP was soon awarded with the first projects and it started a period of intensive activities,
training and mobilities in Italy and abroad. Starting with JUMP he decided to promote the third sector
and the empowerment of young people in society. From 2015 he has been the leader of the C.T.E.,
another reality which is going to be a start up targeted to young and new entrepreneurs of the South
bringing internationalization in the territory through innovative events, training and information.

Abstract

We expect that the coronavirus pandemic will have important consequences for future generations,
starting with those currently living in distance learning. Being online all day long is absolutely not
conducive and impairs mental well-being. On the other hand, education cannot be just outdoor or
experiential, the theoretical part must be transferred to students, and national education programs are
there to be developed and fulfilled.

What has just become a reality is becoming an everyday reality, and again teachers are being asked to
monitor, control and change, and distance schooling is the "place™ in the middle between the borders.
Within a few months, teachers had to revolutionize and become digital experts, overcome shyness and
fears and be available online for their students.

In Italy there are 3 main factors that raise social and psychological concerns:

The political and economic factor. A government that just started to govern almost at the beginning of
the pandemic, and a lot of promised funds all of which together were difficult to manage without a
concrete plan. From one point of view, the process of training teachers to become more digital was not
yet complete and not compulsory for all types of teachers. Intergenerational change is also part of it.
The teachers of the old generation were at peace that they could continue on their way until retirement,
and the teachers of the new generation were ready to jump into a digital school. In Italy the gap between
North and South is extremely wide. The North is rich and developed, the South is disadvantaged and
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underdeveloped. This gap still exists and the current government is not popular at the moment. Teachers
are under stress and depend on their status and their need to protect students by making more effort in
their relationship with them. In a few words, didactics is now less important than being there, even
online, just to wake them up in the morning.

The cultural factor. Italians are social by nature, and we must meet and stay together. We are the land
of art and creativity, and our weather is good. If we are forced to be inside, it creates a real chaos in the
privacy of families. During the various and unorganized closures in Italy, many marriages failed, people
got divorced, violence against women increased, murders and unemployment increased dramatically.
The lack of value of psychological support. For the cultural factor linked to the innate sociality of
Italians, we have no organised system of psychologists to support the educational sector. In general, we
do not have so much need for a psychologist, and we do not appreciate this role in a school. During the
lock-down, the government started to think about it and the media talked about this new need. JUMP
has been offering coaching&mentoring courses since 2014, and we met many professional figures who
work as mentors for students in need, they are recognised personalities in their schools or they work for
school networks as a bridge between the community and schools.

Consequences of COVID in general will remain for a long long time but while adults can be able to find
other ways and save themselves, children and young people already show demotivation and more fears
about the outside, depression, lack of hope in the future, less knowledge of real life, addiction to online
in general, namely gaming, shopping, listening to music and interacting with peers in many ways,
consuming time and not producing anything useful for their personal growth as learners

Furthermore, at education level we denounce more and more the decrease of reading and writing skills.
Handwriting skills in specific. Pupils rather tape.
They are used to receiving all the information by e-mail and finding solutions and answers online but
they are not able to produce anything written by them. They get bored in front of a blank sheet to be
filled with their own words. They get bored of reading long texts and interpret and listen to more than
10 minutes of speech.
Literacy is still the 1st complex competence of the list of 8 Key Competences for Lifelong Learning of
the Council Recommendation spread in May 2018 by the Council of the European Union. There’s a
reason for this. Literacy in itself means much more than only being able to read and write. Teachers
were doing an excellent job before COVID and now it seems very difficult not to create a hughe stop to
this crucial process and go on recovering the lack of these skills, especially in Italian middle school and
secondary school students.
Our new proposals as JUMP for teachers training as we are a training provider are new training paths
on

1. Development of emotional competences

2. Media Education

3. Development of tools to observe and evaluate social and civic competences in students using

Non Formal Education and the 5 STEPS MODEL.

Presentation of the Mapping Tools research drafted with partners from Norway, Poland, Spain and
Turkey on behalf of the Erasmus PLus K205 Project “GAMING AS SOCIAL SKILLS LEARNING
TOOL”, where we are preventing social exclusion and addiction to gaming in youths 18-29.
Presentation of the 5 STEPS MODEL to observe and evaluate social and civic competences in youths.
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Izzivi, spremembe in prihodnost pri poucevanju
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Retos, cambios y futuro en la docencia
Challenges, changes and future in teaching

Izzivi, spremembe in prihodnost pri poucevanju

En esta mesa redonda, profesores desde distintas etapas educativas nos daran su vision sobre los retos a
los que se enfrenta la educacion y opiniones sobre el futuro y los cambios que se avecinan.

In this round table, teachers from different educational stages will give us their vision of the challenges
facing education and their opinions about the future and the changes that lie ahead.

Na okrogli mizi nam bodo ucitelji iz razli¢nih izobrazevalnih stopenj predstavili svoje poglede na izzive,
s katerimi se soocajo pri poucevanju, in svoja mnenja o prihodnosti in spremembah, ki jih ¢akajo.
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We must teach with heart and
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Gracias a Miguel por tu
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‘® Anonymous

In this difficult situation we
have discovered how our
students are able to adapt and
endure, all with a smile on
their hidden face.

R Tukaj vnesite izraz za iskanje

‘e Anonymous

Let's be honest! The lesson
plan no longer means

invitacién, desde Argentil
mando un carifio enorme. Muy
enriquecedor escuchar a todos
y saber que los docentes del
mundo tenemos una sola voz,
y que debemos repensar los
nuevos desafios. Gracias!!!

‘@ Anonymous i
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ything, p on
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When we enter the classroom,
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need to be spontaneous,
flexible, adaptable, creative to
constantly motivate students.

35

‘& Anonymous 7/

Only the change is constant.

‘& Anonymous 177

Itis good to share
experiences.

‘e Anonymous 17

Gracias a Miguel por tu
invitacion, desde Argentina
mando un carifio enorme. Muy
enriquecedor escuchar a todos
y saber que los docentes del
mundo tenemos una sola voz,
y que debemos repensar los
nuevos desafios. Gracias!!!

@ o [ K

% ® * @ @

‘® Anonymous 71

We must teach with heart and
light the creativity in students.

‘e Anonymous 141
Only the change is constant.



https://padlet.com/maqueiruga/ajyhjbmvebf54vpm

B Challenges, Changes and Future X | == - X
O 8 https://padlet.com/maqueiruga/a Y D E ¥ 8
padiat Q T REMAKE ~ SHARE (1]
® aveiuga +9 - Tmo
Challenges, Changes and Future in Teaching
EDUCchallenge: “Challenges in Education and Evaluation of Knowledge'
@ coaisass & aueiruga & Anonymous & Anonymous & Anonymou & Anonymous

M Carmen Diez. Spain

® Anonymous

We must teach with heart and
light the creativity in students.

© Meria Diez Ojeda

Mitigation and Adaptation

As beings of an ecosystem, |
applaud the interest | have seen in

mitigation and adaptation ... but it is
clear that we are beings who need to

socialize.

Thank you very much for the

organization

Miguel Angel Queiruga, Burgos
(Spain)
Muchisimas gracias a Mojca y a la
organizacion de este evento de
Eduvision
Muchisimas gracias a todos los
participantes de la mesa redonda, de
corazon, Gracias especiales a
Altamira.
Muy breve, algunas ideas de las
muchas que he escuchado

La incertidumbre de pensar en una
situacion "provisional

Percibir la situacion real del
alumnado

Descubrir nuevas posibilidades de
ensenanza-aprendizaje.

Pérdida de interaccion profesor
alumno.

Avance en las habilidades TIC

Adaptacion de programaciones.

Descubrir la responsabilidad en el
alumnado.

Aumento de la brecha debido a la
desigualdad en el alumnado,

Buscar motivacion y cercania
- Tenemos que sequir

Tenemos que innovar

£l futuro no es un regalo, es una
conquista (dia a dia).
- El futuro de la ensefianza es guiarla
desde el corazén.

Openning Schooling

In this difficult situation we
have discovered how our
students are able to adapt and
endure, all with a smile on their
hidden face.

& Anonymous

Only the change is constant

= Anonymous

| see that no matter where we
teach, we are faced with the
same challenges and it was
nice to hear your ideas and
thoughts.

Let's be honest! The lesson plan
no longer means anything,
learning depends on a huge
number of factors. When we
enter the classroom, we just
cross our fingers. we need to be
spontaneous, flexible,
adaptable, creative to
constantly motivate students.

Thank you to everyone for this
time sharing our ideas and
feelings.

@ codiaass
M Carmen Diez (Spain)

Itis good to share experiences.

& Anonymous

Gracias a Miguel por tu
invitacién, desde Argentina
mando un carifio enorme. Muy
enriquecedor escuchar a todos
y saber que los docentes del
mundo tenemos una sola voz, y
que debemos repensar los
nuevos desafios. Gracias!!!
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Miguel Angel Queiruga, Burgos (Spain)

Muchisimas gracias a Mojca Orel y a la organizacion de este evento de Eduvision.
Muchisimas gracias a todos los participantes de la mesa redonda, de corazon. Gracias especiales a
Altamira.

Muy breve, algunas ideas de las muchas que he escuchado:

- La incertidumbre de pensar en una situacién "provisional”.

- Percibir la situacion real del alumnado.

- Descubrir nuevas posibilidades de ensefianza-aprendizaje.

- Pérdida de interaccién profesor-alumno.

- Avance en las habilidades TIC.

- Adaptacion de programaciones.

- Descubrir la responsabilidad en el alumnado.

- Aumento de la brecha debido a la desigualdad en el alumnado.

- Buscar motivacion y cercania.

- Tenemos que seguir.

- Tenemos que innovar.

- El futuro no es un regalo, es una conquista (dia a dia).

- El futuro de la ensefianza es guiarla desde el corazon.

- Openning Schooling.

- Desgaste del docente.

- Problemas técnicos.
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- Dificultades de comunicacion.

- La oficina en casa, el aula en casa.

- Adaptacion y mitigacion.

- Reinventarse. Reinventar espacios. Reinventar asignaturas.
- Pérdida de contacto con familias.

- Crear equipo de profesorado.

- Buscar cercania con el alumnado.

jHasta pronto!

kkkkkkkkhkkhkkkkkkkhkkhkkkkhkkhkkx

Many thanks to Mrs. Mojca Orel and the organization of this Eduvision event.
Many thanks to all the participants of the round table, from the bottom of my heart. Special
thanks to Altamira.

Very brief, some ideas of the many that were heard:

- The uncertainty of thinking in a "provisional" situation.
- Perceive the real situation of the students.

- Discover new teaching-learning possibilities.

- Loss of teacher-student interaction.

- Advancement in ICT skills.

- Adaptation of schedules.

- Discover responsibility in students.

- Increase in the gap due to inequality in students.

- Seek motivation and closeness.

- We have to continue.

- We have to innovate.

- The future is not a gift, it is a conquest (day by day).

- The future of teaching is to guide it from the heart.

- Openning Schooling.

- Teacher wear.

- Technical problems.

- Communication difficulties.

- The home office, the home classroom.

- Adaptation and mitigation.

- Reinvent yourself. Reinvent spaces. Reinvent subjects.
- Loss of contact with families.

- Create a teaching team.

- Seek closeness with the students.

See you soon!
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In this difficult situation we have discovered how our students are able to adapt and endure,
all with a smile on their hidden face.

| see that no matter where we teach, we are faced with the same challenges and it was nice to
hear your ideas and thoughts.

Let's be honest! The lesson plan no longer means anything, learning depends on a huge
number of factors. When we enter the classroom, we just cross our fingers. we need to be
spontaneous, flexible, adaptable, creative to constantly motivate students.

Thank you to everyone for this time sharing our ideas and feelings.

Gracias a Miguel por tu invitacion, desde Argentina mando un carifio enorme. Muy
enriquecedor escuchar a todos y saber que los docentes del mundo tenemos una sola voz, y
que debemos repensar los nuevos desafios. Gracias!!!

It is good to share experiences.

Mitigation and Adaptation

As beings of an ecosystem, | applaud the interest | have seen in mitigation and adaptation ... but

it is clear that we are beings who need to socialize.

Thank you very much for the organization
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dr. Miguel Angel Queiruga Dios

University of Burgos, Spain
maqueiruga@ubu.es

Tras 20 afios como docente en Enseflanzas Medias, actualmente es Profesor Ayudante Doctor en el
Area de Didéctica de las Ciencias Experimentales en la Universidad de Burgos. Vinculado a proyectos
europeos: Scientix (proyecto de European Schoolnet para la Comisién Europea de la Innovacion y la
Investigacion), Erasmus+, Europeana, PLATON, STEM Alliance y EU Code Week Leading Teacher.
Recientemente ha recibido un reconocimiento Aciertas, otorgado por la Confederacion de Sociedades
Cientificas de Espafia (COSCE), el reconocimiento internacional Global Teacher Award y el Premio de
Ensefianza y Divulgacion de la Fisica (modalidad Ensefianzas Medias) de la RSEF-Fundacion BBVA.

After 20 years as a teacher in Secondary Education, he is currently Assistant Professor in the Area
of Experimental Sciences Didactics at the University of Burgos. Linked to European projects: Scientix
(European Schoolnet project for the European Commission for Innovation and Research), Erasmus +,
Europeana, PLATON, STEM Alliance and EU Code Week Leading Teacher. He has recently received
an Acierta recognition, granted by the Confederation of Scientific Societies of Spain (COSCE), the
international recognition Global Teacher Award and the Prize for Teaching and Dissemination of
Physics (Middle Education modality) from the RSEF-BBVA Foundation.

Daniel Aguirre Molina

Colegio Pedro Poveda of Jaén, Spain
d.aguirre3@gmail.com

Daniel Aguirre es profesor de Fisica y Quimica en el Colegio Pedro Poveda de Jaén (Espana). Es
embajador de Scientix y ha organizado varios proyectos Erasmus + en su escuela durante los ultimos 14
afios. Esta a cargo de Erasmus en su escuela e intenta promover la participacion a nivel internacional de
los educadores y estudiantes.

Daniel Aguirre is a Physics a Chemistry teacher in Colegio Pedro Poveda of Jaén (Spain). He is
Scientix ambassador and he has organized several Erasmus+ projects in his school during the last 14
years. He is in charge of Erasmus in his school and tries to promote the participation at international
levels of the educators and students.

Alberto Trivino Casas

CEIP Alejandro Rodriguez de Valcarcel de Burgos, Spain
atrivino@educa.jcyl.es

Alberto Trivifio Casas, Licenciado en Geografia e Historia y Maestro de Educacion Primaria.
Funcionario del cuerpo de Maestros con la especialidad de Educaciéon Musical desde hace casi tres
décadas. Diplomado en Piano. En la actualidad es profesor de Musica en el CEIP Alejandro Rodriguez
de Valcarcel de Burgos.
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Alberto Trivifio Casas, Graduate in Geography and History and Primary Education Teacher. Official
of the body of Teachers with the specialty of Music Education for almost three decades. Diploma in
Piano. He is currently Teacher of Music at the CEIP Alejandro Rodriguez de Valcarcel de Burgos.

Francisco Javier Redondas Maseda

Secondary School of Candas, Spain
javierredondas@yahoo.com

Javier Redondas imparte clases de tecnologia, robotica y TIC en la Escuela Secundaria de Candas
(Asturias, Espafa). Su pasion es aumentar la motivacion del estudiante mediante el uso de experiencias
practicas y proyectos de colaboracidn internacional. Javier es embajador de Scientix y ha coordinado
diferentes proyectos Erasmus+ asi como proyectos anteriores Comenius. Es miembro del panel de
evaluadores expertos de Erasmus+.

Javier Redondas teaches technology, robotics and ICT in the Secondary School of Candas (Asturias,
Spain). His passion is to increase the student’s motivation by using hands-on experiences and
international collaborative projects. Javier is Scientix ambassador and has coordinated different
Erasmus+ projects as well as previous Comenius projects. He is a member of the pannel of Erasmus+
experts evaluators.

Altamira Lopez Gallego

University of Burgos, Spain
aalgallego@ubu.es

Licenciada en Filologia Inglesa y Maestra de Ensefianza Primaria. Profesora de Inglés y de Geografia
¢ Historia en inglés en Ensefanza Secundaria. Profesora Asociada de la Universidad de Burgos,
Departamento de Didacticas Especificas, Area de Lengua y Literatura, profesora de Didactica del Inglés;
Literatura Inglesa e Investigacion e Innovacion en el Master de Profesorado en ESO, Bach, Formacion
Profesional y Escuelas de Idiomas. Coordinadora de proyectos Erasmus+.

Degree in English Philology and Primary Education Teacher. Teacher of English and of Geography
and History in English in Secondary Education. Associate Professor of the University of Burgos,
Department of Specific Didactics, Language and Literature Area, teacher of Didactics of English;
English Literature and Research and Innovation in the Master of Teachers in ESO, Bach, Professional
Training and Language Schools. Erasmus+ project coordinator.

Maria Diez Ojeda

University of Burgos, Spain
mdojeda@ubu.es

Ingeniera en Gestion de Aguas Residuales en Ecotecnologia Acudtica, Hogeschool Zeeland
University (Holanda). Graduada Internacional en Ciencias Ambientales, ESNE-World University
(Espana). Doctora en Ciencias Experimentales, Ciencias e Ingenieria Ambiental. Profesora Asociada de
la Universidad de Burgos en el Departamento de Didactica de Ciencias Experimentales. Ha participado
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durante afios en la organizacion y desarrollo de proyectos educativos como talleres y ferias cientificas.
También es la persona de contacto en Burgos del proyecto de ciencia ciudadana “Vigilantes del Aire”
de la Fundacion Ibercivis y FECYT.

Wastewater Management Engineer in Aquatic Ecotechnology, Hogeschool Zeeland University
(Holland). Graduated International in Environmental Science, ESNE-World University (Spain).
Doctorate in Experimental science, Environmental Science and Engineering. Associate Professor at
Universidad de Burgos in the Department of Experimental Sciences Didactics. She has participated for
years in the organization and development of educational projects such as workshops and scientific fairs.
She is also the contact person in Burgos of the citizen science project “Vigilantes del Aire” of Fundacién
Ibercivis and FECYT.

Alejandra Pachamé

LS. F.D.y T. N°35 Profesor Vicente D’Abramo, Argentina
alejandrapachame85@gmail.com

Estudiante de Profesora de Biologia en I.S.F.D. y T. N°35 Profesor Vicente D’ Abramo, Buenos Aires
(Argentina). Licenciada en trabajo social, trabaja con adolescentes en situaciones vulnerables.
Representante de su pais en el certamen internacional cientifico Ciencia en Accion. En la actualidad,
ademas, investiga en la integracion curricular de los proyectos de ciencia ciudadana.

Teacher of Biology in training at I.S.F.D. and T. N © 35 Professor Vicente D’ Abramo, Buenos Aires
(Argentina). Graduated in social work, she works with adolescents in vulnerable situations.
Representative of her country in the international scientific contest Ciencia en Accion. At present, in
addition, she is investigating the curricular integration of citizen science projects.

César Quilez Cervero

CEIP Castilla de Aranda de Duero, Burgos, Spain
cquilezcervero@educa.jcyl.es

César Quilez es Maestro de Educacion Primaria con la especialidad en Educacion Fisica. Master en
Investigacion en ciencias Sociales. Funcionario del cuerpo de maestros desde hace mas de una década.
En la actualidad ejerciendo como maestro-tutor de 1° ciclo de EPO en el CEIP Castilla de Aranda de
Duero (Burgos) y llevando a cabo el doctorado en educacion.

César Quilez is Primary Education Teacher with a specialty in Physical Education. Master in
Research in Social Sciences. A teacher corps official for more than a decade. Currently serving as
teacher-tutor of 1st cycle of EPO at CEIP Castilla de Aranda de Duero (Burgos) and carrying out a
doctorate in education.
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Carmen Diez Calzada

Science and Technology, Barcelona, Spain
mdiez125@gmail.com

Profesora de Educacion Primaria, Secundaria, Bachillerato (Catedratica Fisica y Quimica) y
Formacion Profesional de la provincia de Barcelona, de Ciencia y Tecnologia. Larga trayectoria de
colaboracion en Proyectos Europeos European Schoolnet. Actualmente desde Scientix Community en
calidad Ambassador ayuda a implementar proyectos y recursos STEAM. Directora del proyecto "STEM
en familia en bibliotecas". En este proyecto y en Global Science Opera (coordinadora de Espaifia)
promueve la colaboracion con instituciones culturales, empresas y otros organismos.

Teacher of Primary, Secondary, Baccalaureate (Professor of Physics and Chemistry) and
Professional Training of the province of Barcelona, of Science and Technology. Long history of
collaboration in European Projects European Schoolnet. Currently from the Scientix Community as an
Ambassador he helps to implement STEAM projects and resources. Director of the project "STEM in
family in libraries". In this project and in Global Science Opera (coordinator of Spain) it promotes
collaboration with cultural institutions, companies and other organizations.

Ayla Marcia Cordeiro Bizerra

Instituto Federal del Rio Grande del Norte, Brazil
ayla.bizerra@ifrn.edu.br

Ayla Bizerra es doctora en Quimica y postdoc en Ensefianza y Aprendizaje de Ciencias. ES
profesora de Quimica de la ESO, del grado de Quimica y del Master en Ensefanza en el Instituto
Federal del Rio Grande del Norte (Brasil).

Ayla Bizerra has a PhD in Chemistry and a postdoc in Science Teaching and Learning. She is a
teacher of Chemistry at the ESO, in the degree in Chemistry and in the Master in Teaching at the
Federal Institute of Rio Grande do Norte (Brazil).

Nancy Noemi Videla

Directorate of Culture and Education, Argentina
nanvidela@gmail.com

Nancy es Profesora de Fisica y Quimica en Educacion Media y Superior. Actualmente a cargo de la
Jefatura de Departamento de Matematica y Ciencias Naturales. En ejercicio docente frente a alumnos
hace 20 afios, en la Direccion de Cultura y Educacion de la Provincia de Buenos Aires (Argentina).

Nancy is a teacher of Physics and Chemistry in Middle and Higher Education. Currently in charge
of the Head of the Department of Mathematics and Natural Sciences. In teaching practice in front of
students for 20 years, in the Directorate of Culture and Education of the Province of Buenos Aires
(Argentina).
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Jesus Ureia Vasquez

Liceo Cientifico Dr. Miguel Canela Lazaro, Dominican Republic
jesusurena@liceocientifico.org

Jesus Urena es licenciado en Educacion Mencion Lenguas Extranjeras, con mas de 8 afios en la
ensefianza del idioma inglés en el sector publico y privado. Master en Educacion Mencion en Gestion
de Centros Educativos con especialidad en evaluacion de aprendizajes. En la actualidad se desempenia
como coordinador pedagogico del primer ciclo y coordinador de admisiones del Liceo Cientifico Dr.
Miguel Canela Lazaro, Villa Tapia, Republica Dominicana.

Jestus Ureiia has a degree in Education with a mention of Foreign Languages, with more than 8 years
in teaching English in the public and private sectors. Master in Education Mention in Management of
Educational Centers with a specialty in learning evaluation. He currently works as pedagogical
coordinator of the first cycle and admissions coordinator of the Liceo Cientifico Dr. Miguel Canela
Lazaro, Villa Tapia, Dominican Republic.
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CHALLENGES IN TEACHING

1ZZIVI V POUCEVANJU

Challenges in Teaching
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Podjetno, kreativno in ¢ujece skupinsko delo dijakov

Entrepreneurial, Creative and Mindful Group Work of High
School Pupils

Slavka Zmaucar

Gimnazija Sentvid
slavka.zmaucar@sentvid.org

Povzetek

Albert Einstein je dejal: »Nimam posebnih talentov. Sem samo strastno radoveden.«

V prispevku je opisano, kako so dijaki 4. letnika Gimnazije Sentvid v okviru projekta Podjetnost
spodbujali radovednost pri uéencih 9. razreda Osnovne $ole Sentvid, ko so s podjetnim, kreativnim in
¢ujecim timskim delom pripravili in izpeljali zanje prav posebno u¢no uro matematike. V okviru te ure
so devetosolcem razlozili eno izmed snovi gimnazijske matematike. Poskrbeli so za spros¢eno vzdusje
in dobro pocutje ucencev in jim skusali reSevanje nalog predstaviti na ¢im bolj sproscen in zabaven
nacin. U€enci so v njihovi druzbi zelo uzivali, bili so motivirani in aktivni. Naucili so se veliko novega.
Dijaki so s timskim sodelovanjem osmislili pouk, se povezali z osnovnosolci in pri njih spodbujali tudi
ustvarjalnost. Dobili so bolj celosten pogled na pripravo Solske ure in se pri tem sooéili z razli¢nimi
mnenji in pogledi o isti temi. Razvijali so odgovornost in samoiniciativnost v povezavi z odnosom do
okolja. Pri poucevanju so bili ¢ujeéi, podjetni, ustvarjalni, inovativni in kreativni.

Kljucne besede: Cujecnost, kreativnost, matematika, podjetnostno poucevanje, skupinsko delo,
ustvarjalnost.

Abstract

Albert Einstein said: “I have no special talent. I am only passionately curious”.

In this article one can read about how 4" year pupils of high school Sentvid encouraged curiosity of 9"
grade pupils of primary school Sentvid by teaching them a unique Math lesson. The lesson was designed
by high school pupils themselves, as a part of project named Podjetnost, and it was executed in an
entrepreneurial, creative and mindful way. The aim of the lesson was to introduce a new Math topic
while maintaining a relaxed atmosphere and therefore making the primary school pupils feel content
and comfortable. The exercises, and the overall lesson, were presented in a calm and collected manner
while making the school hour entertaining and fun as well. Primary school pupils enjoyed the lesson
and were extremely motivated and cooperative, which led them to memorize and learn more.

High school pupils made the lesson more relatable with the help of group work and formed connections
with their juniors and incentivized their creativity. Due to leading a lesson themselves, high school
pupils have also gained an outlook on teaching profession and developed responsibility and self-
initiative. They were entrepreneurial, mindful, creative and innovative.

Key words: creativity, entrepreneurial teaching, group work, Mathematics, mindfulness, teamwork.
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1. Uvod

Dijaki 4. f oddelka Gimnazije Sentvid so v okviru razrednega projekta pripravili in izvedli
uro interaktivnega pouka matematike za skupino udencev devetega razreda OS Sentvid.
Poucevanje osnovnoSolcev je potekalo v veliki predavalnici Gimnazije Sentvid v okviru
projekta Podjetnost.

Na uri so jim s pomoc¢jo zabavnih nalog predstavili eno izmed gimnazijskih snovi —reSevanje
sistema dveh linearnih enacb z dvema neznankama. Osnovnosolci so pridobili veliko novega
znanja, obe Soli pa se Ze veselita nadaljnjega sodelovanja ob podobnih projektih. V pripravo
projekta je bil vklju¢en ves razred. Razdelili so se v ve¢ skupin, vsaka pa je imela svojo
zadolzitev. Ena skupina dijakov je osnovnoSolcem razlozila snov, druga pa je pripravila izvirne
naloge in ucne liste, spet tretja pomagala pri reSevanju nalog in jim nudila dodatna pojasnila. S
tem so ucenci nekoliko poglobili svoje znanje matematike in dobili predstavo o tem, kako se
gimnazijska raven matematike razlikuje od osnovnosolske. Dijaki pa so lahko preizkusili svoje
organizacijske spretnosti in se skusali ¢im bolj izkazati v vlogi uciteljev. Za tovrstni projekt pa
so se dijaki odlocili tudi zato, ker se jim zdi sodelovanje med obema Solama klju¢nega pomena.

Operativno vsebinski cilji: Dijaki so bili pri razlagi nove snovi motivirani in vztrajni. Krepili
so kompetenco samozavedanja in samozadostnosti. Ko so utrjevali reSevanje sistema, so
aktivirali druge. Pri naStevanju metod reSevanja pa so aktivirali vire.

Operativno procesni cilji: dijaki so bili ustvarjalni. Pri dokazovanju pravilnosti resitev so se
spoprijemali z negotovostjo, dvoumnostjo in tveganjem. Prevzemali so pobude in opazili
priloznosti. U¢ili so se z izkuSnjami, ko so uporabili znanje v novih okoli§¢inah. Pri sodelovanju
z osnovnosolci so se ucili odgovornosti za skupni cilj. Dijaki so bili pri pripravi in izpeljavi
ucne ure zelo podjetni.

2. Podjetnost

Cankar in Deutsch (2015) pravita, da vprasanji, kaj je podjetnost in kdo je podjeten, nimata
preprostega odgovora. Ljudje namre¢ pojem podjetnosti razumemo razli¢éno. Navedeta, da je
poenostavljeno mogoce reci, da je podjeten vsakdo, ki se pri svojem delu uspesno spoprime
razli¢nih izzivov in nalog, je dovolj drzen in verjame vase. Nadaljujeta, da podobno velja za
ucence, pri katerih se hkrati z razvojem inovativnega ravnanja razvija kompetenca podjetnosti.
Razlozita, da je kompetenca podjetnosti pomembna sestavina vsezivljenjskega ucenja, sestavlja
pa jo vec razseznosti: od znanja, spretnosti in osebnostnih znacilnosti. Poudarita, da je razvoj
podjetnosti zlasti koristen za posameznika in bogati njegovo zivljenje, zato verjetno ni starsa,
ucitelja, ravnatelja ali politika, ki se ne bi strinjal, da je tako opisana sposobnost ali kompetenca
zelo pomembna in koristna. Navedeta tudi, da podjetnostno ucenje in pouéevanje pripomore k
osebnostnemu in socialnemu razvoju, uspe$no sodobno gospodarstvo namre¢ zahteva
ucinkovite in motivirane zaposlene, ki sprejemajo in razumejo svojo vlogo v procesu dela in so
po tej vlogi tudi vrednoteni.

Hvastja idr. (1998) poudarijo, da podjetnostni pouk bogati $olo, ker poleg splosnih ciljev
pomaga zagotoviti u¢no okolje, ki spodbuja dijake, da pokazejo svoje zmoznosti. Nadaljujejo,
da s podjetnostnim poucevanjem lahko razvijemo Stevilne spretnosti, kot so: komunikacija,
reSevanje problemov in dejavno poslusSanje.

Dijaki so pri tem projektu razvijali tudi spretnosti: komunikacija, reSevanje problemov in
dejavno poslusanje.
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3. Priprava ucne ure

Dijaki so si pri pripravi une ure pomagali z uporabo naslednjih metod podjetnostnega
ucenja in poucevanja:
1. ReSevanje problemov in viharjenje ide;j.
2. Skupinsko delo.

3.1 Resevanje problemov in viharjenje idej

Hvastja idr. (1998) poudarijo, da ta tehnika spodbuja uc¢ence k ustvarjalnosti, sistemati¢nosti,
logi¢nemu razmisljanju in razvijanju komunikacijskih spretnosti. Nadaljujejo, da je reSevanje
problemov sestavljeno iz ve¢ zaporednih korakov. Dijaki so se lotili priprave u¢ne ure po
naslednjih korakih:

1. korak: Podrobno so opisali in dolo¢ili problem - pripraviti in izpeljati u¢no uro matematike
za osnovnosolce.

2. korak: Problem so analizirali tako, da so si postavili vprasanja: Kdaj bomo izvedli uro?

Kako jo bomo izvedli? Kdo bo prevzel dolo¢eno nalogo?

3. korak: Na razrednih urah so z metodo viharjenja idej iskali reSitve. Sodelovali so vsi dijaki.
Na prvi razredni uri je bil poudarek na spros€enem in svobodnem nizanju idej ali reSitev.

.....

ustvarjalno razmisljanje.

4. korak: Na naslednji razredni uri pa je bil poudarek na pogovoru in vrednotenju idej, dokler
niso nasli resitve, ki je bila sprejemljiva za vse. Delo je bilo zabavno in sproscujoce.

5. korak: Preizkusili so resitve, da so ugotovili, ali delujejo.
6. korak: Izbrane resitve so ovrednotili na naslednji razredni uri.

Dijaki so iskali reSitve tako, da so se porazdelili v skupine.

3.2 Skupinsko delo

Hvastja idr. (1998) navajajo, da skupinsko delo razvija komunikacijske spretnosti,
odgovornost, samostojnost, kriti¢nost in ustvarjalnost. Pri tem skupinskem delu je bil vsak dijak
odgovoren skupini. Zato sta bila potrebna skupno na¢rtovanje in usklajevanje dela. Hvastja idr.
(1998) razlozijo, da je za u¢inkovito delo v skupini pomembno Stevilo ¢lanov in njena sestava.
Dijaki so se odlocili oblikovati skupine dijakov z razli¢nimi sposobnostmi.

Delo v manjsih skupinah je bilo uspesno. Vloga uciteljice pri tem je bila, da je delo vodila
in usmerjala. Pozornost je namenila jasno postavljenim ciljem in nato spremljala njihovo delo.
Dijaki so skupine poimenovali in bili pri tem zelo ustvarjalni. Vsaka skupina je imela svojo
zadolzitev.

1. skupina: Iskalniki: iskali so teme, ki bi se pojavile v nalogah. Odlo¢ili so se za naslednje
teme: zivali, ljudje, narava ...

2. skupina: Nalogarji: pripravili so izvirne naloge iz predlaganih tem.

3. skupina: Pisateljica: dijakinja, ki je naloge natipkala.

4. skupina: Risanje: pri izbranih nalogah so narisali slike.

5. skupina: Oblikovanje (skeniranje): Ta skupina je prevzela oblikovanje nalog.
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Nastal je naslednji izdelek prvih petih skupin:

1. naloga: Vsota dveh Stevil je 10, razlika pa 6. Kateri dve Stevili sta

to?

2. naloga: Maja in Irena sta v trgovini kupili slaS¢ice. Maja je
kupila $tiri Cokolade in dve bombonjeri ter za kupljeno placala
15 evrov. Irena je kupila eno ¢okolado in §tiri bombonjere, za
kar je placala 16 evrov. Izracunaj ceni cokolade in
bombonjere.

3. naloga: Avtomobilski prevoznik ima dve cisterni za prevoz
bencina. V dveh prevozih s prvo in enem z drugo cisterno
lahko prepelje 38.300 litrov bencina, ¢e bi pa s prvo cisterno
peljal enkrat in z drugo trikrat, bi prepeljal 52.900 litrov
bencina. Koliko goriva lahko prepelje prva in koliko druga
cisterna?

4. naloga: V podjetju Maksiavto so pretekli mesec prodali
devet enakih limuzin in pet enakih kabrioletov, s ¢imer so
zasluZzili 242.140 evrov. Konkuren¢no podjetje Miniavto, ki
prodaja podobna vozila, pa je v tem casu prodalo osem
limuzin in sedem kabrioletov, s ¢imer so zasluzili 257.070
evrov. Za koliko je limuzina drazja od kabrioleta?

5. naloga: Kmet Janez se ukvarja s prodajanjem volne in perja
za obleke. Na kmetiji ima trikrat vec svilenih kokosi kot angora
zajcev, vse zivali skupaj imajo 200 nog. Koliko zajcev in koliko
kokosi ima Janez?
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6. naloga: Miha zeli graditi nov akvarij za svoje
hobotnice v obliki kvadra. Visina akvarija bo ostala
enaka, pod akvarija pa Zeli razsiriti. Kolik$na bo S$irina
in dolzina novega akvarija, ¢e ima pod starega akvarija
obseg 8 metrov, nov akvarij pa bo imel pod z obsegom
16 metrov ter bo trikrat dalj$i in za 2 metra Sirsi od starega akvarija?

*Koliko novih hobotnic je naselil v akvarij, ¢e je bilo v starem akvariju 144 lovk, zdaj pa v
njem plava 240 lovk?

7. naloga: Sofiji je na vrtu zraslo trikrat ve¢ lubenic kot melon,
skupaj pa jih je nastela 90. Ce bi imela 10 lubenic manj in 20
melon ve¢, bi jih imela enako Stevilo. Koliko melon in koliko
lubenic ima Sofija?

6. skupina: Tajnice: so napisale devetoSolcem vabilo (slika 1).

Dragi devetoSolci,

v 4.f razredu Gimnazije Sentvid smo se odlogili, da za vas pripravimo prav posebno uro
matematike. S pomocjo nalog. ki smo jih napisali posebej za vas, vam bomo sku3ali eno
izmed snovi gimnazijske matematike razloZiti na enostaven in ¢im zabavnejsi nacin. Na$
namen je, da snov usvojite in na uri hkrati ¢imbolj uzivate.

Vljudno vas vabimo, da se nam pridruzite 10. 2. 2020 ob 11.00 v veliki predavalnici
Gimnazije Sentvid.
Lepo vas pozdravljamo in upamo, da se vidimo v &im ve¢jem Stevilu,

dijaki 4.f razreda Gimnazije Sentvid

Slika 1: Slika vabila

Na uéno uro so povabili tudi njihove uéitelje matematike in ravnatelja Gimnazije Sentvid.

7. skupina: Profesorji: dijaki, ki so razlagali snov osnovnosolcem. Odloc¢ili so se tudi, kdo
od njih bo imel uvodni govor (slika 2).

8. skupina: Pomagaci: pripravili so ucne liste.
9. skupina: Koordinatorji: skrbeli so za koordinacijo dela.

Dijaki so imeli tudi vodjo projekta.

Pri skupinskem delu so bili dijaki zelo pozorni in ¢ujeci do talentov svojih soSolcev.
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3.3 Cujecnost

Krizaj (2019) pravi, da ena najbolj citiranih definicij ¢uje€nosti pripada zacetniku svetovne
Eujeénostne revolucije Jonu Kabat-Zinnu: Cujeénost je zavedanje, ki vznikne, ko namensko in
brez presojanja posve¢amo pozornost temu, kar iz trenutka v trenutek dozivljamo. Krizaj (2019)
poudari, kadar smo cujeci, posvecamo pozornost trenutnemu dogajanju znotraj in zunaj sebe: v
telesu, umu in okolici, z radovednostjo, sprejemanjem, odprtostjo, prijaznostjo in socutjem do
sebe. Skobalj (2019) razlozi, da nas ¢uje¢nost usposobi, da znamo lué svoje pozornosti usmeriti
tudi na druge moznosti in jim dati priloZnost uresniitve. Nadaljuje, da poznamo tri stopnje
pozornosti:

1. Raven popolne avtomati¢nosti, ko se sploh ne zavedamo, kaj po¢nemo. Za to stopnjo je
znacilno rutinsko vedenje.

2. Raven delne avtomatiziranosti.

3. Zavestni nadzor.

Dijaki so pri skupinskem delu utrjevali nalogo CujeCnosti v povezavi s pozornostjo, kar
pomeni, kot pravi Skobalj (2019), da se po lestvici zmoznosti pomikamo navzgor — od
avtomatiziranega delovanja do zavestnega upravljanja.

4. Izpeljava ucne ure
Uéno uro so dijaki 4. f oddelka Gimnazije Sentvid izvedli v ponedeljek, 10. 2. 2020. Na

zacetku ure so ucence lepo pozdravili, dva dijaka sta imela uvodni govor (slika 2). Nato jim je
dijak iz skupine Profesorji razlozil novo snov (slika 3).

Slika 2: Uvodni govor Slika 3: Dijak razlaga ucencem novo snov

Delo so organizirali po skupinah. Osnovnos$olce so razdelili v ve¢ skupin (sliki 4, 5), pri
reSevanju so jim pomagali dijaki. U¢encem je bilo v8e¢ spros¢eno vzdusje in skupinsko delo.
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Slika 4: Delo po skupinah Slika 5: Delo po skupinah

Na koncu ure so u¢enci resili $e naslednje tri maturitetne naloge:

1. naloga: Stevec nekega ulomka je za 1 ve&ji od imenovalca. Ce $tevec pomnozimo z 2,
: y . . 3 1 vy .
imenovalec pa pove¢amo za 12, dobimo nov ulomek, ki je enak > Poisci prvotni ulomek.

2. naloga: Tone je kupil tri Zepne svetilke in dva cepina ter placal 100 evrov. Tina je po isti
ceni kupila Stiri zepne svetilke in en cepin ter placala 80 evrov. Koliko stane Zepna
svetilka in koliko cepin? Odgovor zapisi.

3. naloga: Ce $tevec nekega ulomka zmanjsamo za 3, imenovalec pa pomnoZzimo z 2, dobimo
Stevilo ; . Ce $tevec istega ulomka pomnoZzimo z 2, imenovalec pa zmanj$amo za 3,
dobimo $tevilo 2. Kateri ulomek je to?

Na ta nacin so ucenci preizkusili svoje znanje. Bili so zelo zadovoljni, ko so ugotovili, da so
ze v 9. razredu osnovne Sole znali resiti maturitetno nalogo. Naucili so se veliko novega in bili
zelo navduseni nad izpeljavo u¢ne ure.

Sledila je se skupinska fotografija (slika 6).

i
e

Slika 6: Skupinska fotografija
5. Zakljucek
Dijaki so bili pri tem projektu zelo podjetni. Imeli so veliko zamisli. Hvastja idr. (1998)

razlozijo, da iskanje zamisli spodbuja ustvarjalno misljenje in zavest o potrebi po presojanju
zamisli. Dijaki so nacrtovali uresniitev svojih zamisli in pri tem sprejemali odgovornost.
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Prevzemanje odgovornosti za posameznikove in skupinske dejavnosti pa je pomembno na vseh
zivljenjskih poteh, poudarijo Hvastja idr. (1998).

Dijaki so bili v sredis¢u dogajanja. Predvidevali so izide in se prilagajali nastalemu poloZzaju.
Sodelovali so s Sirokim krogom ljudi in bili pri tem sprosceni, ustvarjalni in kreativni.
Dovoljeno jim je bilo tudi, da so bili véasih negotovi in storili kak§no napako. Hvastja idr.

(1998) poudarijo, da sta sposobnost za spoprijemanje z napakami in zivljenje v negotovosti,
pomembni opori, tako kakor pozitivna samopodoba in samozaupanje.

Vse te spretnosti, ki so jih pridobili dijaki pri izvedbi tega projekta, jim bodo pomagale pri
uspesnem spoprijemanju z izzivi v hitro spreminjajoc¢em se okolju.
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Razvijanje ustvarjalnosti in timskega dela dijakov pri
izobrazevanju na daljavo
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Petra Nagli¢

Srednja sola Jesenice
petra.naglic@ssj-jesenice.si

Povzetek

Sodobni nac¢ini poucevanja dijakov vkljucujejo razvijanje ustvarjalnosti, komunikacijskih ves¢in in
timsko delo. Pri izobrazevanju na daljavo ucitelji tezje izvajajo tak nacin pouka, kar se je pokazalo v
lanskem Solskem letu. Ker je v Casu socialne izoliranosti zaradi pouka na daljavo $e bolj pomembna
komunikacija in sodelovanje med dijaki, je v prispevku predstavljena izvedba timskega pouka in
razvijanje ustvarjalnosti na daljavo.

V obliki start-up vikenda, ki ga v okviru programa Mladi izvaja SPIRIT Slovenija, so dijaki razli¢nih
srednjesolskih programov preko videokonference razvijali in preverjali svoje poslovne ideje. Na zacetku
zadrzani dijaki, so po dveh dneh delavnic, vodenih s strani zunanjih mentorjev, razvili sprosceno
komunikacijo in v timu prisli do inovativnih idej. Na osnovi povratnih informacij dijakov in izvedene
ankete po koncu aktivnosti je bilo ugotovljeno, da je tak na¢in pouka uspeSen. Start-up vikend je bil
spodbuda za izvedbo skupinskega dela pri iskanju inovativnih idej pri pouku podjetni$tva na Srednji Soli
Jesenice.

Kljucne besede: inovativnost, komunikacija, podjetnost, skupinsko delo, timsko delo, ustvarjalnost,
viharjenje mozganov.

Abstract

The modern way of teaching includes development of creativity, communication skills and teamwork.
With the onset of distance learning in the last year it has become increasingly difficult for teachers to
deliver these kind of lectures. In the times of social isolation, communication and cooperation between
students have become even more important. This article presents how to enhance teamwork and develop
creativity through distance learning.

Start-up Weekend, which is a part of the program called Mladi presented by SPIRIT Slovenia, enabled
students of different educational courses to develop and test their business ideas through a
videoconference. From the beginning, some of the students were more reserved, but after attending
different courses under the supervision of outside mentors for two days, they became more relaxed.
Their communication and teamwork improved significantly, and the teams were able to develop
innovative ideas. Both the feedback from the students and the data collected with a survey at the end of
the course indicated that this method of teaching is successful. The Start-up Weekend was the incentive
to implement teamwork-based lectures for the Entrepreneurship class in Srednja Sola Jesenice.

Keywords: brainstorming, communication, creativity, entrepreneurship, group work, innovation,
teamwork.
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1. Uvod

V danasnjem svetu potrebujemo ve¢ podjetnosti, posebej mladih. Mladi imajo veliko idej,
ki jih velikokrat ne upajo ali ne znajo uporabiti. Zato potrebujejo znanja in vescine, kako svoje
ideje realizirati. U¢itelji pa smo tisti, ki lahko z ustreznimi metodami ustvarjalnega poucevanja
mlade usmerjamo k postavljanju vprasanj in iskanju izvirnih reSitev. Vendar uditelji velikokrat
nismo usposobljeni in motivirani za tako delo, ki ne zahteva le znanja, ampak tudi izku$nje in
ustvarjalnost. Posebej zahtevno je pouéevanje v razmerah, ko pouk poteka na daljavo. U¢itelji
manj uporabljamo razne metode za ustvarjanje idej in spodbujanje ustvarjalnosti.

Pri izobrazevanju na daljavo ucitelji tezje izvajamo pouk v manjsih skupinah in spodbujamo
medsebojno komunikacijo med dijaki. V ¢asu socialne izoliranosti zaradi pouka na daljavo je
Se bolj pomembno sodelovanje med dijaki. Ideja o izvajanju skupinskega dela pri pouku na
daljavo se je porodila na podlagi start-up vikenda, ki ga izvaja SPIRIT Slovenija. Delavnice
inovativnosti so potekale preko videokonference. To je bila spodbuda za uporabo skupinskega
dela preko videokonference pri pouku podjetnistva na Srednji Soli Jesenice.

2. Spodbujanje ustvarjalnosti z metodo skupinskega dela

2.1 Ustvarjalnost, inovativnost in podjetnost

Ustvarjalnost nam omogoca, da naredimo nekaj novega. V okviru podjetniStva je
ustvarjalnost pot do razvoja novih izdelkov, storitev, postopkov in izboljSanje obstojecih.
Ustvarjalnost je mogoce razvijati, potrebuje pa primerno okolje, ki spodbuja nastanek novih
idej in radovednost ter raziskovanje. Ustvarjalnost je prisotna v vsakem ¢loveku, potrebno jo je
le spodbuditi. Ce &lovek Zeli nekaj ustvariti, ga mora dologena stvar zanimati. Mora imeti Zeljo,
ki izvira iz nekega doloCenega pomankanja, sposobnost in znanje, da katerega pridemo z
ucenjem.

Spodbujanje dijakov k ustvarjalnosti predstavlja le zacetni korak. Dobro idejo je potrebno
tudi razviti, ji dati oprijemljivo obliko in jo spraviti v uporabo. Inovativnost pomeni prakti¢éno
uporabo ideje v praksi. Ustvarjalnost izvira iz posameznikovega misljenja, inovativnost pa
obicajno zahteva timsko delo. Inovacije so rezultat procesa, ki ga sestavlja ve¢ med seboj
povezanih faz. Prva faza je faza opredelitve problema. Sledi faza pridobivanja idej, ki
nakazujejo reSitev problema, ¢eprav ni nujno, da se bodo pozneje vse ideje izkazale kot
uporabne. Naslednja faza je faza preizkusanja potencialnih reSitev glede uporabnosti,
koristnosti in tehni¢ne izvedljivosti. Zadnja faza v procesu je implementacija. V njej udelezenci
izdelek, storitev ali proces izvedejo do ¢im visje stopnje in ga javno predstavijo ter dajo v
uporabo ljudem ali organizacijam, za katere so ga razvijali. (Stritar in Zupan, 2015). Ker se je
inovativnega razmi$ljanja mogoce nauciti, je pomembno, da imajo dijaki v Soli priloZnost, da
se naucijo uporabljati proces inovacij za reSevanje realnih problemov ter da svoje inovativne
resitve znajo uporabiti.

Zato je pomembno, da ucitelji pri dijakih razvijamo tudi podjetnost. Najbolj poenostavljeno
je mogoce reci, da je podjeten vsakdo, ki se pri svojem delu uspesno loteva razlicnih novih
nalog. Podjetnost je sestavljena iz znanja, spretnosti in osebnostnih znacilnosti. Med znanja
Stejemo sposobnost iskanja informacij, strokovna znanja in podobno. Med spretnosti Stejemo
sposobnost samostojnega dela in dela v skupini, sposobnost u¢inkovite komunikacije. Med
osebnostne znacilnosti pa $tejemo samoiniciativnost radovednost, vztrajnost in odgovornost.
Podjetnost lo¢imo od pojma podjetnistvo, ki je $irSi pojem in poleg podjetnega ravnanja obsega
vesc¢ine ustanavljanja ter vodenja podjetja (Stritar in Zupan, 2015).
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2.2 Ustvarjalnost in motivacija

Vecina ljudi se rodi s sposobnostjo ustvarjanja, vendar pa zaradi vpliva vzgoje doma in v
Soli ter kulture, ta ustvarjalnost lahko zamre. Zato je pomembno, da ucitelji poznamo ovire, ki
zavirajo ustvarjalnost in ter uporabljamo metode, s katerimi spodbujamo ustvarjalnost. Ovire
ustvarjalnosti lahko prihajajo iz okolja, na primer kulturne (tradicionalne vrednote) in socialne
(pomankanje zaupanja med ljudmi). Ovire lahko izhajajo tudi iz posameznika samega, na
primer napacne domneve, priucene navade, izogibanje tveganju in pesimisticno misljenje
(Pompe, 2011). Zarazvijanje ustvarjalnosti je pomembna motivacija, tako notranja kot zunanja.
Motivatorji, ki jih ucitelji lahko uporabljamo pri pouku, so: zanimiv pouk, moznost
samostojnosti pri delu, dobri medsebojni odnosi, vec¢ji ugled v Soli, moznost nadaljnjega razvoja
dijaka, pohvala in nagrada.

2.3 Podjetno naravnan ucitelj

Podjetno naravnani ucitelji poucujejo z veseljem. So odprti in samozavestni. Znajo dobro
poslusati in se pri delu usmeriti v dijake. Znajo delati v skupini. V poucevanje vkljucujejo
zunanje strokovnjake, ki posredujejo dejanske izkuSnje. Njihov uéni nacrt je prilagodljiv.
Podjetno naravnani uditelji so bolj mentorji kot predavatelji. Spodbujajo individualnost in
ustvarjalnost dijakov (PodjetniSko izobraZevanje: Priro¢nik za ucitelje, 2014).

2.4 Metode ucenja, ki spodbujajo ustvarjalnost

V nadaljevanju so predstavljene nekatere izmed metod za spodbujanje ustvarjalnosti, ki jih
ucitelji lahko uporabimo pri pouku na daljavo.

Viharjenje mozganov je metoda iskanja idej v skupini in je uporabna skoraj za vsako
podro¢je ¢lovekovega delovanja. Uporabljamo jo kot prvi korak pri reSevanju problemov ali
iskanju idej. Pri reSevanju problemov lahko i§¢emo eno samo reSitev ali ve¢ razli¢nih. S tem
dobimo veliko idej, izberemo pa najboljso. Prvo pravilo, ki ga moramo upostevati pri tej metodi
je, da pri izbiranju idej nihce ne sme komentirati in kritizirati idej drugih udelezencev. Vsi
predlogi so sprejemljivi. Cilj je pridobiti ¢im vec¢ idej. Pomembno je, da vse ideje zapiSemo,
tudi tiste, ki se nam sprva zdijo neprimerne (Krosl in Ravbar, 2009). Dijaki tako spoznajo
metodo skupinskega dela, se naucijo sprejemati razliéna mnenja drugih in pridobijo ¢im ved
izvirnih idej, ki resujejo njihov problem. S to metodo pri dijakih razvijamo komunikativnost,
ustvarjalnost, kreativno reSevanje problemov, sposobnost dela v skupini, sprejemanje odlocitev
in samozavest.

Diskusija pomeni vodeno obliko izmenjave mnenj. Ucitelj skupaj z dijaki doloci temo
diskusije. Dijaki podajajo svoja mnenja. Drugi dijaki aktivno poslusajo in dopolnjujejo ali
nasprotujejo predhodnim mnenjem. UCcitelj usmerja pogovor in sodeluje pri povzemanju
kljuénih misli. Dijaki se s to metodo naucijo zagovarjati svoja staliS¢a, razvijati komunikacijske
ves¢ine in samozavest ter sprejemati druga¢na mnenja.

Igra vlog omogoca dijakom skupinsko in posamezno vzivljanje v probleme. Dijaki igrajo
vlogo druge osebe, na primer kupca, in tako dobijo drugacen vpogled v situacijo. Dijaki pri tej
metodi dela razvijajo komunikacijske spretnosti, pogajalske vescine in pridobivajo samozavest.

Pravila za izvedbo metod ustvarjalnosti: jasno dolo¢imo problem, med ustvarjanjem ni
kritike, vsaka ideja je dobrodosla, upostevamo ideje drugih ¢lanov skupine, ideje naj bodo
kratke in jasne, naredimo ustvarjanje zabavno.
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2.5 Razlika med skupinskim in timskim delom

Skupino sestavljata dva ali ve¢ posameznikov. Skupinsko delo Se ne pomeni timskega dela.
Skupinsko delo lahko spodbuja kreativnost, ustvarjalnost skupine in tako pripomore k boljsim
rezultatom, lahko pa vodi do nasprotujocih interesov posameznikov in tekmovalnosti. Za
timsko delo je znacilno jasno ¢lanstvo, skupni cilji, medsebojna pomo¢, odprta komunikacija,
skupni uspeh je pomembnejsi od uspeha posameznika.

2.6 Start-up vikend

V okviru projekta Mladi, ki ga izvaja SPIRIT Slovenija, smo na Srednji Soli Jesenice organizirali
vikend podjetnosti oziroma start-up vikend. Start-up vikend je dvodnevni mladinski podjetniski
dogodek, na katerem dijaki razvijajo svoje prve poslovne ideje. Namen projekta je mlade spodbuditi k
ustvarjalnosti, inovativnosti in podjetnosti ter razvijanju spretnosti, ki bodo vplivale na njihov nadaljnji
osebni in poklicni razvoj. Sodelovalo je 40 dijakov programa zdravstvena nega, strojni tehnik in
mehatronik operater. Delavnice so bile zaradi preprecevanja Sirjenja okuzbe s koronavirusom izvedene
preko videokonference s pomocjo spletnega orodja Zoom, kot je prikazano na sliki 1.

Slikal: Dijaki na start-up vikendu

Dijaki so v skupinah razvijali svoje poslovne ideje. Nastalo je mnogo ustvarjalnih poslovnih
idej, na primer baterija, ki prepreci vzig na elektricnih avtomobilih, reSitev proti zmrzovanju
avtomobilskih led luci, aplikacija, ki nadomesca osebne dokumente, aplikacija, ki obvesca o
voznem redu in zamudah, resitev za poCene pnevmatike, pametna flaska, energijska plos¢ica iz
lososa z vitaminom D, oskrba za starejSe na domu. Sledila je delavnica, v kateri so dijaki
pripravili predstavitev svoje ideje v obliki kratkega govora. Na sliki 2 je prikaz predavanja na
temo oblikovanja in preverjanja poslovnih idej, ki so ga v nadaljevanju poslusali dijaki.

Zlato pravilo Stevilka 1:

v Zaljubi se v probleme s
katerimi se soocajo tvoji kupci.

B
¢ Ne zaljubi se v svojo idejo.

=

- 5 e Ao e A OO E twae LW

Slika 1: Preverjanje poslovnih idej
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Po predavanju so se dijaki razdelili v skupine s ciljem, da preverijo svoje poslovne ideje: kaj
je problem, ki ga s svojo idejo resujejo, kaksna je njihova reSitev tega problema ter kdo je
njihova idealna stranka oziroma kupec. Na koncu so pripravili intervju in potencialne kupce
poklicali po telefonu.

Dijaki so bili z izvedenimi aktivnostmi zadovoljni. Izboljsala se je njihova samozavest in
komunikacija. Na start-up vikendu so dijaki pokazali, da so polni zamisli in dovolj pogumni,
da poizkusijo ustvariti nekaj novega.

2.7 Primer dobre prakse

Start-up vikend je bil spodbuda, da lahko tudi pri pouku na daljavo uditelji uporabljamo
razlicne metode spodbujanja ustvarjalnosti. Pri pouku podjetniStva na zdravstveni usmeritvi
lahko uporabimo metodo viharjenja mozganov in skupinsko delo. Dijaki ve¢inoma ustvarjajo
v timu. Pouk poteka preko videokonference s pomocjo spletnega orodja Microsoft Teams. Na
sliki 3 je prikazana videokonferenca za vse dijake skupaj.

Slika 2: Pouk poteka preko videokonference v Teamsih

Dijaki spoznajo, kaksna je dobra poslovna ideja in metode iskanja idej. Spoznajo metodo
viharjenja mozganov. Nato so organizirane nove videokonference za skupinsko delo s Stirimi
oziroma petimi dijaki, kjer i§¢ejo razli¢ne inovativne ideje, kot je prikazano na sliki 4.

ApppfeED®

POSLOVNA IDEJA:

B o A G b e®

f
A |
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Slika 3: Iskanje idej z metodo viharjenja mozganov v skupinah

Dijaki pri iskanju idej uposStevajo probleme, s katerimi se srecujejo v zivljenju, trenutno
situacijo, idejo socialnega podjetnistva in svoj bodoci poklic. Pri delu imajo pomo¢ ucitelja. Po
kon¢anem delu se spet povezejo v videokonferenco, ki je organizirana za vse dijake skupaj in
predstavijo svoje ideje.
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V nadaljevanju spoznajo pojem in pomen oglaSevanja ter kaksen je dober oglas. Dijaki
morajo svojo idejo znati predstaviti potencialnim kupcem, zato izdelajo oglas. Dijaki se
povezejo v iste skupine kot prej. Najprej resijo test osebnosti z namenom, da dolocijo vloge
¢lanov timu — kdo bo vodja, ki bo usmerjal delo, kdo bo iskal informacije, kdo bo oblikoval
oglas, kdo bo pripravil predstavitev in kdo predstavil oglas. Izberejo lahko razli¢ne nacine
oblikovanja oglasa, na primer program Slikar, Word, PowerPoint ali video posnetek. Pri
oblikovanju oglasa jih deloma usmerja tudi ucitelj. Na sliki 5 je prikazan primer oglasa za
aplikacijo za zamude v voznem redu, ki ga je pripravila skupina dijakov.

Slika 4: Timsko delo in primer oglasa za aplikacijo za zamude v voznem redu

Na koncu vsaka skupina v skupni videokonferenci predstavi svoj oglas. Dijaki predstavijo,
kako je potekalo delo v timu, katere pripomocke so uporabili za delo in s kakSnimi tezavami so
se sre¢evali. Na koncu resijo spletno anketo o zadovoljstvu glede aktivnosti.

2.8 Test osebnosti

Poznavanje sebe in lastnih vrednot je zelo pomembno pri iskanju ciljev. Nekaterim je
pomembno uveljavljanje, delo, pridobivanje novih znanj, drugim biti ustvarjalen. Skozi
zgodovino so misleci postavili vec teorij, po katerih je moc¢ kategorizirati posameznikovo
osebnost, pri vsaki kategorizaciji se pojavi ista tezava: ljudje smo preve¢ kompleksni, da bi se
nas dalo enostavno opredeliti. Dijaki so preko spleta reSevali test osebnosti, ki prepozna 16
tipov osebnosti.

2.9 Rezultati ankete

Anketa, ki so jo reSevali dijaki po zakljuc¢ku aktivnosti pri podjetniStvu, je bila sestavljena iz
devetih vprasanj zaprtega tipa z enim ali ve¢ moznih odgovorov, v obliki lestvice ocenjevanja
in lestvice strinjanja. Anketo je resilo 18 dijakov Cetrtega letnika programa zdravstvene nege.

Anketni vprasalnik je vkljuceval naslednja vprasanja: Kateri nacin pouka ti bolj ustreza; Kaj
pogresas pri pouku na daljavo: neposredno razlago uciteljev, razlicne metode poucevanja,
pomo¢ uciteljev, timsko delo, ve¢ prakti¢nega pouka, stik s soSolci; Ali si pri pouku na daljavo
ze imel/a delo v manjsih skupinah; Ali si Zeli$ ve¢ timskega dela; Kaksna je verjetnost, da kdaj
postane$ podjetnik/podjetnica; Kako si zadovoljen/a z danasnjim delom: z razlago ucitelja, z
na¢inom dela, z lastnim prispevkom, s pridobljenim znanjem; Koliko si sodeloval/a pri
danasnjem delu: dajal sem pobude in predloge, bil sem ustvarjalen, sem vodil in organiziral
delo, sem nastopal pred soSolci; Kaj si pridobil/ na danas$nji uri: bolje razumem podjetnistvo,
bolj sem preprican/a, kaj bom pocel v Zivljenju, se lazje lotevam novih izzivov, v Zivljenju si
zelim biti bolj uspesen/a.
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V nadaljevanju je prikazana analiza najzanimivej$ih vprasanj. Odgovori so deloma rezultat
majhnega vzorca in dejstva, da se dijaki Cetrtega letnika lazje ucijo na daljavo.

Na grafu 1 so prikazani odgovori dijakov na vpraSanje, kateri na¢in pouka ti bolj ustreza. Odgovori
dijakov so presenetili. Kar 61 odstotkov dijakov meni, da jim bolj ustreza pouk na daljavo.

Graf 1: Kateri nacin pouka ti bolj ustreza?

na daljavo I 61%
violi I 39%

0% 10% 20% 30% 40% 50% 60% 70%

Na grafu 2 so prikazani odgovori dijakov na vprasanje, kaj pogresas pri pouku na daljavo.
Na vpraSanje je bilo moznih ve¢ odgovorov. Kar 67 odstotkov dijakov je izbralo, da pogresa
stik s soSolci. Polovica dijakov pogresa tudi pomoc¢ uciteljev in razlicne metode poucevanja.

Graf 2: Kaj pogresas pri pouku na daljavo?

stik s sodolci I 67%
vec prakticnega pouka |GG 17%
timsko delo NN 22%
pomoc¢ uciteljev I 50%
razlicne metode poucevanja I 50%

neposredno razlago uciteljev I 44%
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Na grafu 3 so prikazani odgovori dijakov na vprasanje, koliko si sodeloval/a pri danasnjem
delu. Dijaki imeli ve¢ podvprasanj, na katera so odgovarjali z lestvico ocenjevanja. Vsi dijaki
menijo, da so bili ustvarjalni, 28 odstotkov dijakov meni, da so bili zelo ustvarjalni.

Graf 3: Koliko si sodeloval/a pri danasnjem delu? Bil sem ustvarjalen

zelodrii I 28%
i Zi | ———— 44%
nekaj srednjega I 28%
nedrzi 0%

splohnedrzi = 0%
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3. Zakljucek

Nacin poucevanja se spreminja. Dijaki so vedno bolj spretni na podroc¢ju informacijske
tehnologije. Ne samo v Casu epidemije, tudi pri rednem delu v Soli lahko v pouk vklju¢imo
digitalne medije. Dejstvo pa je, da se ucitelji z leti tezje prilagajamo novim tehnikam in
tehnologijam. Druga tezava je tehni¢na opremljenost Sol. Te spremembe lahko vidimo kot
problem ali pa kot izziv. Bolj kot bomo prilagodljivi, lazje bo. Digitalni mediji so pri
poucevanju lahko zelo dobrodosli, pa vendar ne morejo nadomestiti ucitelja. Poucevanje temelji
na komunikaciji med ucitelji in dijaki, tudi pri pouku na daljavo. Dijake je potrebno nauciti,
kako informacijo poiskati, jo preveriti in novo informacijo nato uporabiti v praksi.

Literatura
Krosl, K. in Ravbar, J. (2009). Poslovni projekti. Pridobljeno s
https://cpi.si/aktualno/knjiznica/gradiva/poslovni-projekti/

Podjetnisko izobrazevanje: Prirocnik za ucitelje (2014). Pridobljeno s https://www.podjetniski-
portal.si/mladi-in-podjetnistvo/gradiva

Pompe, A (2011). Ustvarjalnost in inovativnost: nujnost sodobnega podjetnistva. Ljubljana: GEA
College

Stritar, R. in Zupan, B. (2015). 10 novih kreativnih in inovativnih nalog za spodbujanje ustvarjalnosti,
kreativnosti in podjetnosti med mladimi. Pridobljeno s https://www.podjetniski-portal.si/mladi-in-
podjetnistvo/gradiva

Skarja, P. (2012). Cesar nas niso naucili v Solah: podjetnistvo. Mokronog: IzobraZevanja

16 Personalities. NERIS Analytics Limited (2020). Pridobljeno s https://www.16personalities.com/sl

Kratka predstavitev avtorice

Petra Nagli¢ je profesorica strokovnih predmetov s podroc¢ja ekonomije ter pomo¢nica ravnateljice na Srednji
Soli Jesenice. Poleg rednega pouka vsa leta pripravlja dijake na tekmovanja, organizira interesne dejavnosti ter
sodeluje pri promociji in drugih projektih, ki potekajo na Soli.

60


https://cpi.si/aktualno/knjiznica/gradiva/poslovni-projekti/
https://www.podjetniski-portal.si/mladi-in-podjetnistvo/gradiva
https://www.podjetniski-portal.si/mladi-in-podjetnistvo/gradiva
https://www.podjetniski-portal.si/mladi-in-podjetnistvo/gradiva
https://www.podjetniski-portal.si/mladi-in-podjetnistvo/gradiva
https://www.16personalities.com/sl

Prilagajanje pouka razlicnim u¢nim stilom
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Povzetek

Ucenci se ucijo na razli¢ne nacine. Da bo uc¢enje ¢im bolj u¢inkovito, mora ucitelj poskrbeti za ustrezno
kombinacijo za razliéne u¢ne stile in s tem vsem u¢encem omogo¢iti enake moznosti. Delo na daljavo
nas je — tako ucitelje, kot tudi ucence — postavilo pred velik izziv. Vsi smo se morali prilagoditi
dejavnostim, ki so iz »v zivo« presle na daljavo. Med samim delom na daljavo je poleg uresni¢evanja
ciljev uénega nacrta veliko Casa namenjeno preverjanju razumevanja obravnavane snovi in utrjevanju
znanja. Posebno pozornost je namenjena razlicnim nac¢inom sodelovanja z uéenci z namenom, da bi vsi
ucenci, ne glede na ucni stil, lahko u¢inkovito dosegli zastavljene cilje.

Kljucne besede: razumevanje, sodelovanje, ucenje, ucni stil, utrjevanje.

Abstract

Students learn in different ways. Teachers should provide students with a combination of different
learning styles and techniques to enable equal opportunities for all of them. I find work online from
home a great challenge for both, students and teachers. In past weeks we all had to adjust to online
activities. During teaching process online I was focused on comprehension, consolidation and revision
beside achieving learning goals. A special attention was paid to different ways of communication with
students, regardless of learning styles, to achieve anticipated learning goals.

Key words: communication, comprehension, consolidation, learning, learning styles.

1. Uvod

Uporaba tehnologije je sestavni del naSega vsakdanjika. Vklju€evanje IKT v pouk pripomore
k ve¢ji aktivnosti u€encev. V Casu izobrazevanja na daljavo je postala obvezen element
vsakdanjika vsakega ucitelja in ucenca. V tem Casu se je pokazalo, da so ucenci pri uporabi
informacijskih naprav v izobraZevalne namene pogosto nespretni. Poleg tega smo v tem Casu
prejeli realno situacijo o IKT napravah, ki jih imajo druzine doma. Pokazalo se je, da je veliko
druzim brez potrebnih pripomockov za delo.

Informacijsko-komunikacijska tehnologija omogoca in podpira razli¢ne pristope k ucenju
ter omogoca hitro nepristransko povratno informacijo.

Pri pouku matematike v osnovni Soli je poleg drugih namenov uporabljena tudi za
preverjanje znanja.
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2. Delo na daljavo

Pouk je na¢rtovano in organizirano izobrazevanje. To velja tudi v primeru, ko sta ucitelji in
ucenec prostorsko locena ter komunikacija poteka preko razli¢nih naprav. Pri pripravi gradiv
moramo izlus¢iti bistveno vsebino, prilagoditi obseg snovi in imeti v mislih udelezZenca, ki se
bo z gradivom najverjetneje ukvarjal sam. Pri nacrtovanju moramo upostevati predznanje,
samostojnost, razlike med ucenci, prilagajanje na delo na daljavo, sistematicnost u¢nega
gradiva, postopnost in nazornost. Vkljuciti moramo vse faze vzgojno izobrazevalnega procesa.
Zavedati se moramo vloge ucitelja prav tako pa morajo svojo vlogo in zadolzitve poznati tudi
ucenci (Izobrazevanje na daljavo v casu epidemije, 2020).

2.1 Ucni tipi

Pri nacrtovanju dela na daljavo izhajamo iz dejstva, da imajo u€enci pri razumevanju
posameznih uc¢nih vsebin tezave. Velikokrat je to posledica negativnega odnosa do
posameznega predmeta, lahko pa je tudi tezava v podajanju snovi.

Pri ucenju imajo pomembno vlogo zaznavni kanali. U¢imo se na razli¢ne nacine, vsak
posameznik na svoj nacin, v svojem prevladujocem stilu sprejema informacije in na njihovi
osnovi reSuje probleme. Razlikujemo se po tem, kateremu cutilu dajemo prednost (Marenti¢
Pozarnik, 2012). Pri vecCini ljudi gre za kombinacije stilov, kjer je en prevladujo€. Pri
posamezniku navadno prevladujeta do dva zaznavna kanala (Azman, 2012). Zapomnimo si
90% tega, kar vidimo, sliSimo, povemo in storimo (MrSol, 2014).

Ucitelji moramo prilagoditi nacin poucevanja tako, da bo v ¢imbolj ustrezal vsem ucencem,
ne glede na njihov stil.

Sporocilo lahko vidimo, sliSimo, se ga dotaknemo, ga zavohamo ali okusimo (Mrsol, 2014).
Glede na stil zaznavanja, ki ozna€uje zaznavni kanal, lo¢imo tri tipe:

a) vidni ali vizulani tip,
b) slusni ali avditivni tip in
c) gibalni ali kinesteti¢ni tip.

Cutili vonja in okusa sta v uéenje redkeje vkljuceni (Pozarnik, 2012).

Ucenci vidnega tipa zaznavajo z ofmi. So organizirani, sistemati¢ni, mirni, urejenti,
redoljubni. Informacije si lazje zapomnijo, ¢e jih vidijo. S pomocjo slik in videoposnetkov
povezejo informacije v celoto. Uporabljajo barve, rajsi sami berejo kot pa poslusajo, predvsem
ko gre za sprejemanje navodil. Opazujejo in riSejo skice, stvari urejajo po barvah. Pri ucenju
uporabljajo lastne miselne vzorce in izpiske. Radi delajo v urejenem prostoru. Ucence vidnega
tipa hrup ne moti. TeZje sledijo ustnim navodilom (Marenti¢ Pozarnik, 2012).

Ucenci slusnega tipa so pozorni posluSalci, ucijo se s poslusanjem. NajpomembnejSa
informacija je tista, ki jo sliSijo, zato imajo radi predavanja, razgovore. Radi se pogovarjajo,
uzivajo v glasbi. Ko berejo sami, Sepetajo, pogosto govorijo sami s seboj. So dobri govorniki,
bolje govorijo kot pisejo, govorijo ritmi¢no. Ucenci slusnega tipa snamejo svoje ponavljanje,
sedijo v prvi vrsti. Zaznajo spremembo tona in hitrost govora. Hrup jih hitro zmoti, s pisanjem
in pisnimi navodili imajo tezave. Informacije v pisni obliki morajo slisati, da jih zares razumejo
(Marenti¢ Pozarnik, 2012).

Ucenci kinestetiCnega tipa so radi v gibanju, telesno dejavni. Stvari radi preizkusijo,
raziskujejo, stvarem se radi priblizajo, se jih dotikajo, jih opazujejo. U¢ijo se ob ravnanju s
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predmeti, ve¢ si zapomnijo med hojo, ob branju kazejo s prstom. Pri naStevanju si pomagajo s
prsti, ko se ucijo, se premikajo po prostoru. Zapomnijo si celovito izkusnjo. Govorijo pocasi.
Pri govoru uporabljajo veliko kretenj z roko. Ne morejo sedeti pri miru, koncentracija jim hitro
pade (Marenti¢ Pozarnik, 2012).

Tako za ucitelja kot za ucence je najboljsa tista ucna ura, ki vkljucene dejavnosti, ki
pritegnejo ucence vseh tipov. Vecina uencev ima razvite kombinirane ucne tipe. U¢itelji pouk
izpeljemo tako, da so u€enci v sredis¢u ucnega procesa. Pri ucenju jih spodbujamo in jim
pomagamo, da si ucenje organizirajo tako, kot jim to najbolj ustreza (AZzman, 2014). Pomembno
je, da prepoznamo prevladujoc€i ucni stil, mu namenimo posebno pozornost in smo z uc¢enci ¢im
bolj usklajeni,saj tudi ucni stili vplivajo na dosezke ucencev (Azman, 2014).

Gradivo za pouk na daljavo smo pripravili tako, da vkljucuje lastnosti posamezni u¢nih tipov.
Vklju€uje jasne, nazorne graficne ponazoritve, primere iz vsakdanjega zivljenja in zvo¢ne
posnete (sinhrone in asinhrone).

2.2 Tezave pri delu na daljavo

V casu dela na daljavo smo naleteli na marsikatero tezavo. Potrebno je bilo veliko
organizacije in sistemati¢nega nacrtovanja. Veliko pripomockov je ostalo v $oli in znajti smo se
morali drugace. Ucitelji smo pri pripravi gradiva za ucence imeli jasno sliko, kaj jim
sporo¢amo. Vsi ucenci pa tega niso vedno tako razumeli. Ob srecanju preko video klica so se
ob pogovoru tezave pocasi odpravljale.

Kar nekaj tezav so imeli tudi ucenci z uporabo IKT. Tezave so bile s prijavo v spletne
ucilnice, z uporabo spletne poste Arnes, uporabo spletnih ucbenikov in delovnih zvezkov, tudi
z uporabo razli¢nih spletnih aplikacij. Opazamo, da je, kljub vse ve¢jemu prodoru IKT v nase
zivljenje, kar nekaj posameznikov, tako otrok kot starSev, ki niso ves¢i uporabe. TeZzave smo
uspesno resili s pripravo natan¢nih navodil in z navodili preko telefonskih klicev.

2.3 Preverjanje znanja

Preverjanje je sestavni del ucenja. V Casu poucevanja na daljavo moramo biti na
razumevanje obravnavane ucne snovi Se posebej pozorni. Dejstvo je, da ne Zivijo vsi ucenci v
spodbudnem u¢nem okolju in za uc¢enje nimajo enakih moznosti. Posebej pozorni moramo biti
tudi na ucenceve sposobnosti, njihovo motivacijo za delo in njihove IKT kompetence. Rezultati
preverjanja so pomembna povratna informacija tako ucitelju, u€encu in starSem (Pravilnik o
preverjanju in ocenjevanju, 2013).

Za preverjanje znanja na daljavo je bila uporabljena brezplacna spletna aplikacija Edpuzzle.
Omogoca ustvarjanje interaktivnih videoposnetkov, s katerimi lahko vrednotimo ucencevo
znanje.

Posnetku (lasten ali pridobljen) dodamo vprasanje izbirnega ali odprtega tipa, slike ali
komentar (slika 1). Z neposrednim snemanjem lahko dodamo tudi zvo¢ni posnetek. Posnetek
postane interaktiven. Ena lazjih mozZnosti, kako pridemo do primernih posnetkov je da
pripravimo gradivo v programu PowerPoint in ga izvozim kot film.
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Slika 5: Urejanje videoposnetka

Odgovori ucencev se shranijo in ucitelju omogocajo pregled in analizo u¢encevega znanja

(slika 2).
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Slika 6: Vpogled v rezultate

Do orodja dostopamo na https://edpuzzle.com/ (slika 3).
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Slika 7: Spletna stran aplikacije

Read more
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3. Zakljucek

Med izzive, ki nam ji prinasa Zivljenje, zagotovo spada tudi poucevanje na daljavo. Tako
ucitelji kot ucenci smo se morali prilagoditi novemu nacin dela. Skupaj smo se ucili, vlozili
veliko truda in napora ter premagali veliko ovir. Skupaj smo uspeli.

Pouk matematike na daljavo je v veliki meri potekal dobro. Uporaba spletnih orodij je tako
ucitelju kot ucencu delo olajsala, u¢encem tudi popestrila vsakdanjih.

4. Literatura
Azman, T. Pomen wucnih stilov za ucitelja in ucenca. Pridobljeno s www.zrzs.si.
https://www.zrss.si/digitalnaknjiznica/lIzobrazevanjeNaDaljavo/10/
Marenti¢ Pozarnik, B. (2012). Psihologija ucenja in pouka. Ljubljana: DZS.

Mrsol, T. (2014). Zaznavni stili in ucne strategije Studentov racunalnistva, matematike in razrednega
pouka. (Diplomsko delo, Pedagoska fakulteta). Pridobljeno s http://pefprints.pef.uni-
j.si/2352/1/Tamara_Mrsol_Diploma.pdf

Pravilnik o preverjanju in ocenjevanju znanja ter napredovanju ucencev v osnovni soli. (2013).

Uradni list RS, §t. 52/2013. Pridobljeno s: https://www.uradni-list.si/glasilo-uradni-list-
rs/vsebina/113609

Kratka predstavitev avtorja

UrSka Valenci€ je profesorica matematike in racunalni$tva. PouCuje matematiko na Osnovni Soli JelSane.
Trudi se matemati¢ne vsebine vkljuéiti v vsakdanje zivljenje in jih na tak na¢in u¢encem ¢imbolj pribliZati.
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KamiSibaj — ustvarjalni pristop, s katerim spodbujamo pozitivno
samovrednotenje predsolskega otroka

Kamishibai — A Creative Approach to Encourage Positive
Self-evaluation in Preschoolers

Ana Bandelj

Vrtec Skofja Loka
ana.bandelj@gmail.com

Povzetek

KamiSibaj — uprizoritvena umetnost in vedno bolj prepoznan ustvarjalni pristop vzgojno-
izobrazevalnega dela. Spodbuja ustvarjalnost odraslega, ki otrokom pripravi dozivetje, s katerim jih u¢i,
zabava, navdusi in motivira za dejavnost ter jih popelje v svet domisljije in Custev. Po drugi strani
omogoca uresnicevanje dejavne vloge otroka, ki pridobiva novo izkusnjo, razvija lasten ustvarjalni
potencial in pridobiva na samozaupanju, ko ustvarja, pripoveduje in nastopa pred drugimi. Otroka v
vrtcu miselno, ¢ustveno in fizi¢no aktivira in to v okolju, ki je zanj podporno. Pri ustvarjanju kamisibaja
je otrok osredotocen na proces in ne na rezultat in za njegovo kreativnost norme ne obstajajo. Zato ga
prepoznavamo kot medij, s katerim vzgojitelj pozitivno vpliva na samovrednotenje predSolskega otroka.
Pri tem pa tudi on sam razvija lastne ustvarjalne potenciale in obc¢uti veselje ob dozivetem.

Kljucne besede: kamiSibaj, pozitivno samovrednotenje, predsolski otrok.

Abstract

Kamishibai — an artistic expression and a method which is increasingly recognized as a creative
pedagogical approach. It encourages creativity of the adult, inspired to provide children an experience
that teaches, entertains, excites, and motivates them for the activity, and opens them to the world of
imagination and emotions. Furthermore, it enables the realization of an active role of a child who gains
new experiences, develops creative potential and higher self-confidence while creating, narrating and
performing for others. As such, it is a tool that mentally, emotionally, and physically activates the child
in a supportive environment. The focus is on the creative process, not the final outcome, and this process
should not be constrained by preconceived aesthetic norms. Therefore, we consider it as one of the useful
methods that educators can use, which will have a positive impact on the self-concept of a preschooler.
In doing so, educators also develop their creative potential and self-realization.

Keywords: kamishibai, positive self-concept, preschool children.
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1. Uvod

Pri spodbujanju vsestranskega razvoja predsolskega otroka imamo pedagoski delavci na
voljo razlicne pristope in metode. Eden izmed njih je kamiSibaj. Gre za ustvarjalni pristop, ki
ga lahko uporabimo pri spodbujanju pozitivnega samovrednotenja otroka. Pristop vkljucuje
kamiSibaj predstave, ki jih lahko pedagoski delavec pripravi za otroke v vrtcu, kot tudi skupna
ustvarjanja kamiSibajev s posameznimi otroki ali s celotno skupino otrok. Namen kamiSibaja je
in drugacne resitve, izbolj$ati pomnenje pri otrocih in pridobivati raznovrstne izkusnje na cujec
nacin. S kamiSibajem lahko podpremo otroka pri njegovem samouresnicevanju in mu s tem
omogoc¢imo razvoj pozitivne ocene lastne vrednosti, v iskreni Zelji, da bi se otroci kasneje v
svoji prihodnosti lazje soocali z izzivi okolja ob razli¢nih Zivljenjskih nalogah.

2. Samovrednotenje predSolskega otroka

Nase zivljenje je v veliki meri odvisno od tega, kako se pocutimo v svoji kozi, kaj mislimo
o sebi, koliko verjamemo vase, kakSen je na§ odnos do drugih. Na§ odnos do samih sebe se
zacne oblikovati ze zelo zgodaj v otrostvu in ga imenujemo samovrednotenje. LeSnik Musek
(2007, 2010) ga opredeli kot zbirko subjektivnih vrednostnih sodb o sebi, o svojih lastnostih in
sposobnostih. Le-to naj bi bilo neposredno povezano s samopodobo in z razkorakom med tem,
kaksni smo v resnici, kako se vidimo in kaksne bi se morali videti.

Temelji otrokovega doZivljanja samega sebe se oblikujejo v otroStvu. Kot pravi Le$nik
Musek (2007), se samovrednotenje v obdobju otro$tva oblikuje tako, da otrok ponotranji realno
zaupanje ter spodbude, ki mu jih izkazujejo pomembni odrasli (starsi, vzgojitelji ...), in tudi
izkusnje, ki so za otroka pomembne in mu jih je prinesla lastna, samostojna dejavnost. Pozitivno
samovrednotenje, ki ga razumemo kot pozitiven odnos do sebe in do svojih dosezkov, je Ze v
zgodnjem otroStvu zelo pomembno. Gre za nekakSno pozitivno oceno lastne vrednosti, ki
otroke varuje pri soocanju z izzivi okolja in pomembno vpliva tudi na kasnejS$o uspesnost otrok
pri razli¢nih razvojnih in zivljenjskih nalogah.

3. Kaj je kamiSibaj

Kamisibaj! je oblika uprizoritvene umetnosti, ki zdruzuje likovno ustvarjalnost, umetnost
pripovedovanja in nekaj malega gibalno-tehni¢nih spretnosti. Je edinstvena oblika

1 Beseda kamisibaj je japonskega izvora. Kamishibai (latiniéni zapis japonske besede) zajema besedi kami (papir)
in shibai (igra, gledalisce) ter v dobesednem prevodu pomeni papirnato gledalis¢e. To je oblika japonskega
gledalisca, ki se je razvila okoli leta 1900 iz preprostih uprizoritev s ploskimi lutkami iz kartona na pali¢icah na
minimalisti¢nih lutkovnih odrih. Da bi te predstave postale e bolj mobilne in dostopne, so ilustratorji zgodbe risali
v slikah, ki so si jih izvajalci lahko izposojali. Ta oblika je postala sinonim za kamis$ibaj, ki je najvecji razcvet na
Japonskem dozivel od konca dvajsetih do poznih petdesetih let prejSnjega stoletja. V zadnjem desetletju kamiSibaj
pridobiva popularnost in se v razli¢nih oblikah Siri po vsem svetu. V Sloveniji in nekaterih drugih drzavah po svetu
kamiSibaj razumemo kot posebno in samostojno umetnisko obliko, kar pomeni, da gojimo predvsem avtorski
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pripovedovanja zgodb ob slikah, ki so vloZene v lesen oder, imenovan butaj (Sitar, 2018).
Pripovedovalec pripoveduje ali bere zgodbo, medtem pa menja slike, ki prikazujejo dogajanje
v tej zgodbi. Jelena Sitar? (prav tam) ga poimenuje kamisibajkar. Ta z besedami, gibi in lastno
prezenco animira sliko. Pomembno je, da vzpostavlja neposreden stik z gledalci, medtem ko
obicajno s svojim pogledom pozornost gledalca usmerja na slikovno predlogo. Razlicen odziv
kamiSibajkarja prijazujeta sliki 1 in 2. Pri kamiSibajkarju je zelo pomembno, da je med
predstavo avtentiCen in da izhaja iz sebe.

Slika 1: Kamisibajkarica med predstavo Slika 2: Kamisibaj za predsolske otroke v
vzpostavlja stik z gledalci vrtcu (kamiSibajkarica s pogledom usmerja

pogled otrok na slikovno aplikacijo)

4. Uporabnost kamiSibaja v pedagoSkem procesu

Predsolski otroci so navdus$eni, kadar kamisibaj posluSajo in gledajo, pa tudi kadar
ustvarjajo in predstavljajo tistega, ki so ga ob podpori odraslega izdelali sami ali s prijatelji. V
tej vecstranskosti vidimo pomembno pedagosko vrednost kamisibaja.

Kamisibaj spodbuja ustvarjalnost odraslega, ki otrokom pripravi dozivetje, s katerim jih
Custev. Je posebna skrivnost, ki zacara, in to Se preden se odprejo vratca butaja. Napeto in veselo
pri¢akovanje se nadaljuje, ko se vratca butaja odprejo in lahko pokukamo v dogajanje.

.....

Domiselno pripravljen kamis$ibaj, ki ga ustvarimo odrasli in ga predstavimo otrokom, pri
predsolskih otrocih vzbudi cudenje. Vecinoma se otroci povsem prepustijo custvom, ki jih
doZivljajo, so »tukaj in zdaj«. Ker kamisibaj omogoca, da otrokom zgodbo predstavimo veckrat,
lahko ista zgodba otroke navduSi ponovno in to isto zgodbo dozivijo kot novo izkus$njo.
PredSolski otroci imajo radi ponavljanje in Cutijo ter izrazajo presenecenje tudi takrat, ko
zgodbo ze dobro poznajo.

kamisibaj, medtem ko na Japonskem vecinoma izvajajo predstave z Ze natisnjenimi zgodbami v slikah. Tudi drugje
po svetu postajajo Ze narejeni, serijski kamiSibaji, zmeraj bolj priljubljeni, zlasti v vzgoji in izobraZevanju, ker ne
zahtevajo tolikSnega umetniskega vlozka. Vendar se ta pojav v Sloveniji Se ni razsiril, saj slovenski ustvarjalci raje
preizku$amo nove izrazne moznosti ter zasnujemo, izdelamo in predstavimo svoje avtorske izdelke (Sitar, 2018).
2 Jelena Sitar je slovenska lutkarica, reZiserka, publicistka in predavateljica in je v slovenskem prostoru ena izmed
prvih ustvarjalk avtorskega kamisibaja.
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Vsebine, ki jih spremlja velik custveni naboj, si otroci dobro zapomnijo. Mozgani ne morejo
biti pozorni na vse, zato si nezanimivih, ¢ustveno praznih lekcij enostavno ne zapomnimo.
Custva so kljug, ki spravi informacije v trajni spomin (Dryden in VVos, 2001). V tem pogledu je
kamiS$ibaj zelo uporaben, ko otrokom podajamo nova spoznanja. Ker predstavo kamisibaja
spremljajo moc¢na Custva, si otroci dozivetje zelo dobro zapomnijo. Izkus$nje avtorice so, da se
pri otrocih izbolj$a pozornost, pomnenje in besedno sporazumevanje.

Razloge za izboljSanje pomnjenja otrok najdemo tudi v tem, da z animacijo zgodbe Vv soigri
besed in slik ter s celotno prezenco pripovedovalca zajamemo vse otroke, ne glede na njihov
prevladujoéi zaznavni stil uenja®. V njem se najdejo vsi otroci — tisti, ki jim je bliZje beseda,
vizualna podoba ali celostni umetniski pristop, ki otroka miselno, ¢ustveno in fizi¢no aktivira.

Kadar s kamisibajem predstavimo pesem, otroci slikovne aplikacije vidijo kot slikopise in
se jih ucijo »brati«. Tako si veliko hitreje zapomnijo besedilo in usvojijo pesmico. Pri nekaterih
otrocih pride do neposrednega posnemanja odraslega. Ponovijo celo premor, tudi ko pesmico
deklamirajo brez slikovnih aplikacij. Spet drugi si zapomnijo besedilo, a ga brez slikovnih
aplikacij ne zmorejo obnoviti. Ko jim slikovne aplikacije fiziéno odstranimo, opazimo, da si
otrok ob pripovedovanju v mislih slika podobe iz kamiSibaja in zmore ponoviti besedilo.

5. Od igre k kamiSibaju

Ustvarjanje kamiSibaja s predSolskimi otroki je neposredno povezano z igro, z

.....

.....

razli¢ne scenarije ter izrazajo svoje najgloblje strahove, da bi bolje razumeli realni svet. Skozi
igro se lahko spopadejo z nelagodnimi emocijami in v igri premislijo svojo negotovost in
vprasanja.

Ko otrok pripravlja svoj kami$ibaj, se igra in je pri tem ves ¢as dejaven. Najprej z
ustvarjanjem slikovnih aplikacij, nato s pripovedovanjem in animiranjem listov papirja. Zgodi
se, da je otrok tako vsestransko angaziran, da se na koncu sploh ne ukvarja s tem, ali nastopa
pred drugimi. Pogosto v prva ustvarjanja kamiSibaja z otroki sploh ne vklju¢imo nastopa, ker
otrokom ni pomemben. Uzivajo, ko preizkuSajo raznolike moznosti, pri tem se neskoncno
zabavajo. Skozi to zabavno igro se otroci preizkusijo v Stevilnih spretnostih in vliogah.

6. Ustvarjanje kamiSibaja z otroki v vrtcu in njegov vpliv na otroke, ki
kaZejo manj zaupanja vase

Skupine otrok v vrtcu so raznolike. KamiSibaj se je v praksi izkazal kot odlicno podporno
sredstvo pri delu z otroki, ki potrebujejo dodatno vzpodbudo, ki izkazujejo manj zaupanje vase,

8 Zaznavni stil ucenja je nac¢in, kako zaznavamo informacije, katere strategije ucenja uporabljamo in kako jih
prikli¢emo. Prevladujo¢i zaznavni stili so vidni (vizualni), slusni (avditivni) in ¢utno-Custveni (kinesteticni)
(Marenti¢ Pozarnik, 2000).
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se tezje izpostavijo pred sovrstniki, imajo tezave z govorom, sprejemanjem samega sebe. Da s
predsolskimi otroki vse to dosezemo, je pomembno, da upostevamo nekaj pomembnih izhodis¢,
ki jih predstavljamo v nadaljevanju. Pri zapisu le-teh izhajamo iz Stevilnih prakti¢nih izkusenj
ustvarjanja kamiSibajev z vsaj tri leta starimi otroki.

6.1. Izhajamo iz tega, kar otroka zanima in pustimo, da otrok ustvari predstavo na njemu lasten
nacin

Ko ustvarjamo kamiS$ibaj z otroki, je pomembno, da otroci izberejo vsebino, ki jo dobro
poznajo ali pa so si jo izmislili sami. V nadaljevanju ustvarjanja kamisibaja velja zakonitost, da
»pri otroku za kreativnost ni nobenih norm.« (Korosec, 2004) Vsak otrok je individualnost zase,
vzgojitelj pa ga spodbuja, da ustvari predstavo na svojstven, njemu lasten na¢in. Tudi likovna
nadarjenost ni predpogoj za ustvarjanje dobrega kamisibaja. Otroci, ki se ne marajo vizualno
izrazati, so lahko Se uspeSnejSi in bistrejSi, saj poiScejo nenavadne in izvirne reSitve. S
prezentacijami se mo¢no identificirajo (Nagode in Rupnik Hladnik, 2018).

Pri ustvarjanju slikovnih aplikacij lahko izbiramo raznovrstne likovne stile. Otroci lahko
uporabljajo razlicne ilustracije s flomastri ali barvicami (slika 3), ¢rtno risbo, akvarel, pa tudi
kolaze, grafike, fotografijo, origami itd. Pred nami se odpre raznovrsten nabor umetniSkega
izrazanja, ki ga lahko pedagoski delavci raziskujemo sami in skupaj z otroki. Ob tem otroci
Spoznavajo svoja moc¢na in Sibka podrocja ter so ve€inoma zelo ustvarjalni in domiselni.

| = H m I o e I =3
Slika 3: Primeri nekaterih slikovnih aplikacij Slika 4: Primer kamisibaja z otrokovo avtorsko
kamisibaja, ki ga je po poznani ljudski zgpdpo, ki gaje USt\_/a[’” S-letni decek, ki sije
zaodbi ilustriral 5-letni decek pri slikovni upodobitvi pomagal z nalepkami

Otrok, ki mu risanje ni blizu, se lahko izrazi s kolaZi, z izrezki iz reklam, plakatov. Ali pa je
poudarek na povedanem in je otrok spretnej$i v pripovedovanju, lahko celo ustvari svojo
avtorsko zgodbo. V teh primerih je povsem mogoce, da je otrokova slikovna aplikacija bolj
skromna, a kamiS$ibaj kljub temu kot celota zelo dobro deluje. Primer takSnega kamiSibaja je
prikazan na sliki 4, kjer je lepo razvidno, da si je otrok pri izdelavi slikovnih aplikacij pomagal
z nalepkami.
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Zgodi se tudi, da otroci dodelijo vlogo glavnega junaka drugi osebi, kot jo predvidimo
odrasli, in lahko pripovedujejo zgodbo s povsem drugega zornega kota. To je Se posebej
pomembno takrat, ko otrok v ospredje postavi spregledano osebo v zgodbi. Ker vemo, da se
predsolski otrok z junakom zgodbe identificira, lahko to pomembno vpliva na njegovo
dojemanje svoje lastne pozicije v skupini. Vsak otrok predstavi zgodbo tako, kot si jo je sam
zamislil. Otroska kreativnost se kaze v celotnem procesu ustvarjanja kamisSibaja; pri izbiri
zgodbe, pri oblikovanju likovnih podob kot tudi kasneje v pripovedovanju.

6.2. Osredotocenost na proces

Pri ustvarjanju kamisibaja z otroki je pomembna osredotoCenost na proces. Pedagoski
delavci vemo, da pri otroku ni pomemben rezultat, ampak proces. Ko otrok pripoveduje ob
slikovnih aplikacijah in se igra kamiSibaj, je pomembno, da ga odrasli pri tem spodbujamo.
Otroka opazujemo, posluSamo, komentiramo in igramo njegovo vlogo, spoStujemo njegove
zamisli in se zanimamo zanje ter mu tako pomagamo, da razvije svoje ideje. Tako se odrasli

.....

Pri ustvarjanju kamiSibaja otrok obcuti ponos, ki je prisoten Ze v procesu nastajanja.
OsredotoCenost na proces v povezavi s ponosom izpostavi Frances Wilks (2001) v knjigi
Inteligentna Custva, kjer zapiSe, da ponos lahko odseva rezultat ali marljivost. Zelo pomembno
je biti ponosen na trud, ki ga vlaga$ za dosego cilja. Ta ni nujno zelo velik, ker je odvisen od
osebnih predispozicij, tudi intelektualnih sposobnosti. Oseba z nizjimi intelektualnimi
sposobnostmi bo dobila verjetno nizje ocene od osebe, ki ima visje intelektualne sposobnosti,
vendar bo njen doseZek veliko vecji. Dokazala se bo s pogumom, vizijo, odlo¢nostjo in razvila
bo vero vase. Osredotocenost na prehojeno pot in ne na rezultat je pri otroku zelo pomembna.

6.3. Nastop je del procesa

Pri kamiSibaju je nastop del procesa, nekaksSna naravna posledica ustvarjanja. Kajti ko
enkrat uéenci tako temeljito usvojijo zgodbo, da jo interpretirajo v zaporednih slikah, so vanjo
ze vlozili toliko sebe, da je povsem samoumevno, da jo bodo tudi predstavili ob¢instvu. Tako
zlahka premagajo tremo, pogumno nastopijo in se ob tem zabavajo (Nagode in Rupnik Hladnik,
2018).

Pogosto se zgodi, da otroci Ze med samim procesom ustvarjanja slikovnih aplikacij drug
drugemu pripovedujejo zgodbo. Vsak si zgodbo interpretira na svoj lasten nacin. Ker je
ustvarjanje kamiSibaja dolg proces, otroci zgodbo Ze tolikokrat ponovijo, da potem sploh ni vec¢
pomembno, kdaj se uresnici nastop. Otrok takrat ze to¢no ve, kaj ho¢e povedati, zmore povedati
in pove.
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6.4. Kamisibaj je celostna izkusnja

Celostna izkusnja je za otroka nova izkusnja, ki vodi v razvoj obcutka kompetentnosti. Ker
kamiSibaj zdruzuje likovno ustvarjalnost, umetnost pripovedovanja in tudi uporabo gibalno-
tehni¢nih spretnosti, otrok v procesu njegovega ustvarjanja razvija finomotori¢ne in umetniske
spretnosti, se uri v pripovedovanju ter pridobiva pozitiven odziv s strani gledalcev in pri tem
razvija obcutek kompetentnosti.

Kompetentnost je ena od pomembnih komponent samozaupanja. Gre za to, da otrok cuti, da
je uspesen na nekem podrocju in se je pripravljen uciti tudi druge predmete. Ker cuti, da je
sposoben, svoje delo nadaljuje in ne odneha, ko naleti na tezave. Prizadeva si, da bi bil uspesen
in ta uspeh ga spodbuja k razresevanju novih ovir (Youngs, 2000)«.

Pozitivno samovrednotenje je vselej povezano z obutkom »zmorem nekaj« in s Custvi, kot
so veselje, zadovoljstvo, moc¢, ponos (Lesnik Musek, 2010). Vzgojitelji smo tisti, ki
spodbujamo otroka k temu, da preizkusi nove spretnosti in tako krepimo njegov obcutek
samostojnosti in zadovoljstva ob dosezkih (Sunderland, 2017). Veselje ob dosezku otrok
obcutimo kot ponos. Nekateri se ob cutenju ponosa pocutijo vecje in visje, pri nekaterih so
obcutki bolj na miselni ravni, vecina se pocuti bolje. Poveca se nase samospostovanje in mogoci
so prijetni ob¢utki samozavesti. Ponos pa je spodbuda za prihodnja dejanja (Wilks, 2001).

Na oblikovanje pozitivnega samovrednotenja otroka najbolj vplivajo povratne informacije
pomembnih oseb in izkus$nje v situacijah, ki so za otroka pomembne, ki vzbujajo obcutke
zadovoljstva oz. nezadovoljstva s sabo (LeSnik Musek, 2010). Za otroke je gotovo
najpomembnejsi prav obcutek srece, ko koncajo predstavo in ugotovijo, da so se za nastop
mocno potrudili, zdaj pa so nagrajeni z aplavzom. Tako posameznik pridobi samozavest (Uli¢,
2018). Ko je otrok sposoben razveseliti drugega in spontano premaguje strah pred nastopanjem,
pridobiva dober obcutek o lastni vrednosti in si zaupa.

6.5. Podporno okolje

Vloga kamiSibaja pri izgradnji otrokove pozitivne samopodobe je mogoca tudi zato, ker se
njegovo »ustvarjanje« dogaja v vrtcu, ki otroku predstavlja podporno okolje, saj se tu pocuti
varno, sprejeto. V psiholoskem smislu je vrtec okolje, kjer lahko zagotovimo otrokovo potrebo
po psihic¢ni in fizicni varnosti. Kot pravi Youngs (2000) se otrok, ki ¢uti fizi€no varnost, ne boji,
da bi ga drugi prizadeli ali mu povzro¢ili bole¢ino. Tak otrok izraza samozaupanje, je odlocen
in vcasih tudi zdravo drzen. Je pa pomembno, da so pred tem izpolnjeni pogoji za razvoj
otrokovega obcutka zaupanja. Za to poskrbimo odrasli tako, da z otrokom razvijamo pristen in
prijeten odnos varne navezanosti, da ne podcenjujemo strahov otrok, ne odlasamo s
posredovanjem v primeru nevarnih situacij, poskrbimo, da otroci poznajo pravila, ki veljajo v
ustanovi, u¢imo otroke spretnosti reSevanja problemov in samokontrolnega vedenja.
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6.6. Skupno ustvarjanje kamisibaja

Kadar gre za skupno ustvarjanje kamisibaja s skupino otrok v vrtcu, se otroci u¢ijo pomena
sodelovanja med seboj in da je pomembno delovanje, razmisljanje in vedenje vsakega
posameznika. Pri tem je pomembno spoznanje otrok, da vsak otrok prispeva k uspehu
posamezne dejavnosti v okviru svojih zmoznosti in da je uspeh skupine odvisen od udelezbe
posameznika (Holcar idr., 2019).

Margot Sunderland (2017, str. 108) zapiSe, da »Ce se otrok zabava z drugim, si bo o sebi
ustvaril podobo ljubezni vrednega, ocarljivega bitja, ki je sposobno razveseljevati druge«.
Skupno ustvarjanje kamiSibaja je za otroke velika zabava, ki jih povezuje in zdruzuje z njimi
pomembnimi osebami — z vzgojiteljem in s sovrstniki.

7. Zakljucek

Mnogi otroci, s katerimi se sreCujemo v vrtcu, Se ne znajo spopadati z izzivi svojega
vsakdana, cutijo tesnobo in imajo lahko teZave z uresniCevanjem razvojnih nalog, ki jih
Zivljenje prinaSa. KamiS$ibaj se je v pedagoski praksi izkazal kot odlicno podporno sredstvo pri
delu s predsolskimi otroki, ki potrebujejo dodatno vzpodbudo, ki izkazujejo manj zaupanja
vase, se tezje izpostavijo pred sovrstniki. Z njim razvijamo spretnosti otrok, jim omogocamo
njihovo samouresni¢evanje ter pozitivno vplivamo na njihov notranji obCutek lastne vrednosti.

KamiS$ibaj koristi tudi pedagoskim delavcem, ki pridobivajo nove izkusnje, se bolje
sporazumevajo z otroki, se ucijo o ustvarjalnem potencialu otrok in se obenem sami spodbujajo
in razvijajo (Uli¢, 2018). Tudi odrasle lahko opolnomo¢i na podro¢ju javnega nastopanja in je
priloZnost, da z otroki delimo iskreno veselje ob dozivetem.

Zaradi vsega naStetega je premisljeno izdelan kamiSibaj odli¢en vzgojno-izobrazevalni
pristop, ki predSolskim otrokom pricara zivo ¢udenje. Kadar ga otrok ustvarja sam, je z njim
spodbujena njegova izvirna ustvarjalnost. Ob tem se otrok opolnomo¢i in ohranja svojo
prekipevajoco samozavest zgodnjega otroStva. In to v okolju, ki je zanj podporno.
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Povzetek

Sodobni ucitelj naj bi bil taksen, da bi znal svoje ucence poslusati, sliSati, razumeti. Skozi proces
poucevanja jih vodi s sodobnimi metodami poucevanja, z njimi gradi odnos, jih zna za delo motivirati.
Hkrati pa je strokoven, inovativen in pripravljen na spremembe, ki se v hitrem tempu zivljenja nenehno
dogajajo. Uéencem mora dati priloznost za razvoj in izkoristek svojega potenciala. Zelo pomembno je,
da zna prepoznati u¢ence, ki so nadarjeni in tiste, ki imajo ucne in pogosto z njimi povezane vedenjske
tezave. Znati mora prilagajati ucni proces in izbirati ¢im bolj raznolike metode dela, da se prav vsak
posameznik razvije do svojega optimuma. Prav problemsko ucenje je tisto, ki daje priloZznost vsakemu
ucencu za razvoj, raziskovanje in razvijanje njegove kreativnosti.

Kljucne besede: inovativnost, motivacija, problemsko uéenje, raziskovanje.

Abstract

The modern teacher should know how to listen to the students and understand them. Through the process
of teaching the students should be guided with modern methods of education, the teacher should build
relations with the students and know how to motivate them for work. Simultaneously, the educator
should be professional, innovative and prepared for constant changes in today’s rapid pace. The
pedagogue should also give the students the opportunity to develop their strong points and support them
in making full use of their potential. It is very important to recognise the most able students and those
with learning and behavioural problems. The teacher should know how to adapt the learning process
and choose different methods of work, so that each individual can be the very best version of themselves.
Problem learning is what gives every student the chance to grow, explore and develop their creativity.

Keywords: innovation, motivation, problem learning, research.

1. Uvod

Zagotovo lahko trdimo, da ucitelj ne more biti dober ucitelj, ¢e ni dober raziskovalec. Vloga
ucitelja je v tem ¢asu sodobnega odraséajo¢ega mladostnika postala zelo zahtevna. Danes mora
biti delo ucitelja povsem drugacno, kot je bilo nekoc. V Solo prihajajo ucenci, ki so opremljeni
na drugacen nacin, kot je bilo to v¢asih. Informacije so jim dosegljive na vsakem koraku, dostop
do znanja poteka na veliko razli¢nih nac¢inov. Znanje je razprseno, vedozeljnost velika.

Prav zaradi tega mora ugitelj znati razbrati tiste vsebine, ki so za u¢ence pomembne. Ce je
bila véasih le ena resnica, se danes ubadamo z mnogimi. Kako in na kaksen nacin izbrati
resnico, ki bo pripomogla k boljsemu svetu, je poslanstvo uciteljev na vseh ravneh
izobrazevanja.
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2. Poucevanje na daljavo

Na eni strani pouk na daljavo u¢encem omogoca fleksibilnost, vec¢jo dostopnost, casovno in
prostorsko neodvisnost, na drugi strani pa lahko predstavlja tudi izziv, saj morajo biti ucenci
vesci uporabe IKT, biti morajo samomotivirani in dobro organizirani. Prav tako morajo tudi
ucitelji imeti dodatna znanja na podro¢ju motivacije, komunikacije in IKT.

Poleg nastetega morajo imeti ucitelji dobro razvit ¢ut za empatijo, pozitivno usmerjenost,
predvsem pa morajo najprej sami uzivati pri e-poucevanju.*

2.1 Motivacija

Motivacija postaja sestavni del kakovostnega dela uciteljev v Soli. Vse prevec pogosto je
okrnjena, saj so uitelji preobremenjeni z delom, ki ni neposredno povezano z delom v razredu.
Vse vec je birokratskega dela, ki uciteljem jemlje veliko €asa in energije.

Sodobna $ola v primerjavi s tradicionalno Solo zahteva vecjo proznost, s tem pa ne samo
miselni, temvec tudi strokovni preskok pri delu z mladimi. Le ti si Zelijo motiviranega, odprtega
ucitelja, dovzetnega za novosti in pripravljenega na sodobne nacine dela ter poucevanja
mladostnika.

Ddr. Barica Marenti¢-Pozarnik opredeli u¢no motivacijo kot skupni pojem za vse vrste
motivacij v uéni situaciji, slednja pa obsega vse, kar daje pobude za ucenje, ga usmerja, mu
dolo¢a intenzivnost, trajanje in kakovost. Pojavi se kot rezultat sovpadanja trajnejSih
osebnostnih potez in znacilnosti u¢ne situacije. Lahko bi jo opredelili tudi kot u¢encevo teznjo
po iskanju akademskih aktivnosti, ki so smiselne in vredne truda.®

Uéna motivacija je spodbujanje, izzivanje in usmerjanje dejavnosti k cilju. Ce Zeli
posameznik doseci cilj, pri tej dejavnosti zbere vso svojo energijo in uporabi vse svoje
sposobnosti.®

Glavni cilj vsake Sole je motivirati uence, da Sirijo svoje potrebe, izboljSujejo in bogatijo
svoje znanje in vedenje. Ni ucenja brez motivov, uspesni so lahko le motivirani u€enci in
motivirani ucitelji. Ti se namre¢ zavedajo, da prav motivacija spreminja proces poucevanja v
proces ucenja.

2.2 \Vrste motivacije
Poznamo notranjo in zunanjo motivacijo.

Notranja motivacija je tista, ki izhaja iz naSe osebnosti, ko za doseganje zastavljenih ciljev
ni potrebna zunanja vzpodbuda. Vsak posameznik, ki je notranje motiviran, se ne oklepa
zunanjih ciljev, kot so nagrada, dobra ocena, priznanje, saj so zanj znacilne notranje
motivacijske spodbude kot so radovednost, interesi, vzburjenje, zanos in pozitivna
samopodoba.’

4 (Hrenko Podergajs & Ostrman Renault, 2011)
5 (Mauch, 2008)
6 (Mauch, 2008)
" (Mauch, 2008)
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Za zunanjo motivacijo so znacilne zunanje motivacijske spodbude, ki izhajajo iz okolja. Daje
jih nekdo od zunaj (starsi, ucitelji,